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ABSTRACT
Education for All (EFA) is the current call by thevernment to ensure that all members
of the society access education without discrinmmategardless of their special needs.
According to UNESCO schools should accommodatectaldren regardless of their
disabilities. However, learners with special negdsducation often dropout of school
more as compared to those without special needsicydarly in Mbooni East Sub
County. The report from the district education @dfiin Mbooni East Sub County
indicates that between the years 2011-2015, theosamopout of learners with special
needs has stood between (33-53%) while the dropou¥lwala Sub County was
between (26-35%). The difference in the two neigimigo sub counties is yet to be
known. The purpose of the study was to find outdbgerminants of school dropout of
learners with special needs in regular primary sethin Mbooni East Sub County,
Makueni County, Kenya. The objectives of this stwdgre to: determine the role of
school environment on dropout of learners with ggeweds in regular primary schools
in Mbooni East Sub county, establish the role aficulum on the dropout of learners
with special needs in regular primary schools inobito East Sub county, Establish the
role of the use of support services on the dnaip of learners with special needs in
regular primary schools and determine the rolehef wuse of assistive devices on the
dropout of learners with special needs in regutanary schools . The study was guided
by a conceptual framework showing the determinants how they affect the drop out
of learners with special needs in regular primanyosls. . Descriptive research survey
design was used in the study. The study populatasisted of 40 head teachers, 352
teachers and 208 learners with special needs. datusampling was used to select 36
head teachers, simple random sampling was useslgct 405 teachers and 84 learners
with special needs. The instruments for data ctilecwere questionnaires, interview
schedule and observation schedule. A pilot studg weried out using 10% of the
population to determine reliability of the instrum& Using test-retest method a
coefficient correlation of 0.79 for teachers an810for head teachers were realized
which were accepted. Experts from the departmespetial needs education in Maseno
University ascertained face and content validitytlod instruments. Quantitative data
was presented using descriptive statistical metliogsins and percentages). Qualitative
data collected from interview and observation sahegiwas put into various categories
and reported in as themes and sub themes. Thadmdithe study revealed that, school
environment was the leading cause of school dropbuearners with special needs
(mean=4.18), followed by support services (mear@}.@urriculum differentiation
(mean4.00) and assistive devices was ranked thedase (mean=3.98) in Mbooni east
Sub County. The findings of this study will be sfgrant to curriculum developers and
implementers, the ministry of Education, Educatiokesessment and Resource Centre,
assessor and examiners to ensure that the leaviterspecial needs access quality and
relevant education in a least restrictive environine
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CHAPTER ONE
1.1 Background of the Study
Disability can be explained in terms of any resioit that results from impairment and
hinders a person from performing an activity withie range considered normal for a
normal person (Heward, 2006, Hardman, Drew & Eg&052 According to UN
convention on the rights of persons with disale$it{ 2006), article 1,(2006), persons
with disabilities include those who have long tepmysical , mental, intellectual or
sensory impairments which in interaction with vasgobarriers may hinder their full
effective participation in the society an equalibagith others ( UN convention on the
rights of persons with disabilities 2006). In thegyard, disability is seen as a socially
created problem. This definition focuses on thmiglation of barriers created by society
that prevents persons with disabilities from emgytheir human rights on equal basis

with others in relation to education (UNESCO, 2005)

Barriers that limit a person’s full participationclude; negative altitude, discriminative
policies and practices, curriculum and inaccessdsleironments. As a result of these
barriers, students with disabilities are being eded from accessing education which

was one of the main concerns raised by the youopglpéNcube & McFadden, 2006)].

According to UNESCO (2009) inclusive education isamplex and multidimensional

process that tries to foster the rights of eveuglsnt to obtain a high quality education.
This is a process of addressing and respondinfgetditersity of the needs of all learners
through increasing participation in learning cudsirand communities and reducing

exclusive education from mainstream education. (808, 2005).



Inclusive education is the most effective meansarhbating discriminatory altitudes,
building an inclusive society and achieving EFA Igodarhis involves changes and
modification in content, approaches, structural athtegies within common vision
which covers all children of the age appropriatageand conviction that it is the
responsibility of the regular school system to edecall children. This embraces

accessibility and participation (UNESCO 2003, UNESZ005).

Education For All (EFA) is a global movement to yaide quality basic education for all
children, youths and adults. Government aroundwbdd has made a commitment to
achieve by 2015 the six EFA goals: Expand earlidbbiod care and education, provide
learning and life skills for young people and asluincrease adult. Literacy by 50%,
achieve gender parity by 2005, gender equality 0452and improve the quality of
education. Article 24 the Convection on the Righit$ersons with Disabilities (CRPD,

2006).

People with disabilities all over the world werensmered socially and physically less
capable. They were not easily accepted in the rraar® society as part and parcel of the
family and community. Great philosophers like Platd Socrates condemned persons
with disabilities suffered neglect and they wersoaheglected. They were believed to
bring a bad omen because they were believed t@ lderasult of curse. They were often
viewed as not capable and not full human beingseretwere believed to poses evil
spirits, they were ridiculed in the village. Membeaf the society had negative attitude
towards disability. They regarded disability todmised by punishment from gods. This
made persons with disabilities to be isolated dredr theeds were not adequately met

(Randiki, 2002).The attitude of teachers towardmrers with special needs is very
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important in inclusion. Today learners with speciaéds are also discriminated in school
which may be the cause why they drop out of scHad\booni District it is not known

whether the cause is the same.

Total inclusion of all children with disabilities still not possible, the main reason being
insufficient educational materials, lack of suffiot trained teachers in special needs
education, too big classes, lack of peripatetiovises, lack of support staff (sign
language interpreters and Braille transcribers.jnrmoonity involvement and long
distances between home and school.(Kristeesah 2006). The lack of skilled teachers
in primary schools is one of the reasons citedcfoldren with disabilities dropping out

of school, (Eleweke and Rode, 2002; Milliard e2@05).

In Ireland early school leaving was identified akey priority in the national poverty

strategy, therefore one of the targets of the natianti- poverty strategy (1997) was to
eliminate the problem of early school leaving sutiat the percentage of those
completing the primary cycle will increase to 98% the year 2007. The most recent
analysis of early school leaving was the 2004 ahschool leaving survey of 2002/2003
leavers, 82% of school leavers obtained the leavertficate, the retention levels up to
leaving certificate have leveled off at 82% andhs a consistent 3% who leave without

gualification (Ganrion and Nalon2005).

Gammon and Nylon, (2005) analyzed the census 28G2at well as data from living in
Ireland survey 2001. Their analysis concluded tiatdren with special needs leave
school earlier and with few qualifications thanithen-disabled peers. They found that

49.6% of those with special needs left school withformal qualification, compared to



20% of other adults. Focusing only on the peopledabgetween 15- 24 years who
reported that they had special need 13.1% compar@®.6% of non-disabled had the
inter junior certificate, 44.2% had the living ¢Bcate compared to 53.3 % of non-
disabled individuals ( Gannon and Nalon 2003). Ibhokehi East Sub county children

with special needs also leave school without forquedlification.

In Africa 50.6% of males with disabilities have qaleted primary school compared with
61.3% of males without disability. Females withattigity report 41.7% primary school
completion compared with 52.9% of females withoigalility. The mean years of
education are also similarly lower for persons wdtkability. In poor African counties,
evidence shows that young people with disabilides less likely to be in school than
their peer without disabilities. The gap in thenpairy school attendance between disabled

and non-disabled children ranges from 10% in Itali@0% in Indonesia

The child development policy (1996) aimed to protae rights of the child in education
to ensure that all school age children are enroltelso emphasized that the ministry of
education and vocational training has to make sha¢ all children who are above
primary school age, those who have had droppedrmithose who never went to school

have to attend school (MOEVT, 2009).

National disability policy (2004), in Tanzania teewas no clear policy to guide the right
of education for people with disabilities before ihtroduction of this policy. The policy
among other things calls for collaboration betwedye government and various
educational stakeholders to provide a favorablenieg environment in inclusive

education (UTR, 2004). Anyway, considering how ustve education philosophy is



articulated in Salamanca statement, the policy dmtgeflect it in any (Mmari, mzee,

&Frankenberg, 2008).

The reauthorization of the individuals with Disdils Education Improvement Act
(IDEA) 2004 and No Child Left behind Act (NCLB) relges American school systems
to examine how to best address the needs of saidgtht disabilities based on academic
achievement. This has “shifted the instructionatuk with regard to students with
disabilities from where they are educated to howytlare educated”. (McDuffie,

Mastropleri & Scruggs 2009, pg. 494).

It requires least restricted environment possibid therefore participate in the same
assessments as students without disabilities urlessnature of their disability is
determined to be too severe to do so. Both alsodatarthat students with disabilities
shows progress in academic classes and partioyttetheir non-disabled peers on all
state assessment.

“Districts and schools have struggled to overconmstory of a separate and segregated
special education system and for various reasofisrtse to include students with
disabilities in general education have not alwagsrbsuccessful’. (Calabrase, Patterson,

Liu, Goodvine & 2008, pg. 62)

Akalin, Sazak-Pinar and Sucuoglu (2010),focusedlassroom management, increased
academic achievement and decreased problem bebadidearners (pg. 64).1t is the
responsibility of the teacher to structure theiassfoom so that it has minimal
distractions and create a conducive learning enment for all students. Teachers

should be dedicated to teach all students. Ak&azak-Pinar and Sucuoglu, (2010)



states that the behavior of the students has do@telation to student’s achievement.
Final results of the research found that classraanagement should be considered as a
powerful cluster of techniques and strategies imseof creating meaningful learning
experiences for all learners including student$ wiisabilities because in Turkey, there
are a limited numbers of experts working in speedlcation collaborating with the
general education teachers for meeting the needkashers with disabilities. (Pg.
72).The researcher intends to find out whethemkar are dropping out of school due
lack of adapted environment focusing on schooldmg, classroom arrangement and
playground in Mbooni East Sub County. Environmena ivery vital factor to consider in
a learning institution. If the environment is notlivadapted learners with special needs
especially the physically handicapped would facallenges in movement both in

classrooms and around the school compound Odviar&idel, 2008, pg.62)

A study conducted by Fallon, Zhang, Kim (2011),used on training teachers to manage
the behaviour of students with disabilities in tinelusive classroom. Many general
education teachers lack the skills and knowledg=eseary to effectively manage this
challenging behaviour. The study focused on novéachers that are certified in the
general curriculum who want additional certification special education. The
participants in the study were volunteers in a geael class in managing and accessing
behaviors of students with disabilities using fumeal behavior assessment as well as
behavior intervention plans. The need to train heax to manage learners with
disabilities is imperative since these studentmare educated in the same classrooms as
their non-disabled peers. Educating, training amtucal diversity should be considered

when recruiting teachers to teach children witrakilities. In this study the researcher



wants to find out whether learners with specialdseare dropping out of school due to

lack of trained teachers in special needs in Mb&asit Sub County.

In order to provide a quality education for specdieéds learners in the general education
classroom, all the necessary resources must béalaleafor both the learner and the
teachers (Anderson, Klassen & Georgiou, 2007).Ressuare often extremely limited.
There is lack of teachers because there is la¢krofing and these insufficient materials

affect the success of the inclusion and those whan&olved in the program.

Chalema & Peresuh (1996) contend that; inadeqe&teant resources and facilities is an
obstacle to the implementation of inclusive edwraiin developing countries. A study
done by Kisanji (1995) in Tanzania revealed thpprapriate materials were insufficient
for children with disabilities enrolled in regulachools. In Makueni learners are
dropping out of school and it's not known whethesidue to inadequate use of assistive

devices.

Also, the disability survey conducted in 2008 shdweat only 2.5% of children with
disabilities up to the age of 14 years (Appendixnv@ye using assistive devices (NBS,
2009).In Africa and many other developing countrieganingful inclusive education is
not realized due to lack of necessary support aadurces from the government caused

by limited funds (Abosi, 2000, Zindi, 1997).

Failure in the examinations and therefore small Imeimof students advancing to
secondary schools is partly contributed by teachmeghods, which do not meet the
needs of students with special needs. Cosmas Mnyangoordinator of the assistive
technology at the Open University of Tanzania (Ot&lRing on a graduation ceremony
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of assistive technology training for people wittsual impairment narrated that, for a
long time learners with visual impairment have be#hbehind in the education system
because there is no special consideration set tp them in terms of teaching
methodologies, teaching materials and necessaresasent procedures,(Daily
News,2012 b).In Mbooni East sub county the researsiients to find out whether the

cause of drop out is the same.

.The republic of Kenya (2005) outlines the visidnooir education sector as a major
enabler of youth which is achieved through the @mion of quality education accessible
and relevant to the lives of all children includitigpse with special needs in education.
This education will contribute towards provision @mployment opportunities to all

people. (Republic of Kenya, 2005)

.In Kenya the enrolment and retention of learneith wpecial needs in educational
institutions is still very low. MOEST, (2007) indites that there were 23,459 pupils with
disability enrolled in primary schools in 2003 with significant increase after the
introduction of the free primary education. Howevee various institutions were not
equipped and the school environment not conducivielwled to a high drop out of such

learners (Republic of Kenya 2010).

According to Kochung, (2003), when the introductiohfree primary education was
declared, many children with special needs in eifrcgoined both special and regular
primary schools in Kenya. However after sometiniey tdropped out of school due lack
of functional assistive devices, learning resouresironmental adoption, mandatory

medication. However, it was not known how manyneas with special needs dropped



out of school due environmental problems, and sum®vices and assistive devices in

Mbooni East Sub County.

A study also done by Kochung, (2003) found out ¢htesarners with special needs in
education dropped out of school due to teachendsamatio in regular primary schools.
His study only identified the teacher learner rasothe only factor leading to drop out;
he did not look at other factors like curriculunuipport services, assistive devices, and
environment, among others. Therefore this study twdsd out whether there are other
factors determining school dropout of learners vdffecial needs in regular primary

schools in Mbooni East Sub County.

The gender policy in education states that, toeiase education participation, retention
and completion for learners with special needsgtheernment should provide an enable
environment for the SNE learners, through providitigined personnel, flexible

curriculum equipment and facilities and ensuringomemodative physical infrastructure.

(Republic of Kenya 2010).

According to UNESCO, (2005), barriers that limiparson’s full participation include
inaccessible environment. As a result of this yriees with special needs are been
excluded from accessing education However it wasknown how many learners with
special needs dropped out of school due to envieoah problems in Mbooni East Sub

county.

According to Kochung, (2003) learners with speoiads in education require sufficient

educational materials, sufficient trained teaclerspecial education, peripatetic services



and support staff (sign language interpreters amaall8 transcribers).However he did not
find out whether learners with special needs dropdwschool due to inadequate use of
support services, therefore the researcher wawotdohd out whether the learners with
special needs in Mbooni sub county dropped outcbbsl due to inadequate use of

support services.

For learners with special needs to be include@gular primary schools, the KIE should
develop adapted, specialized and regular curriculumall specialized areas in special
needs education and monitor their implementatioertsure sensitivity to the needs of
learners with special needs. (Republic of Keny®520Learners with special needs are
still dropping out of school in most of regularmery schools in Kenya due to lack of
adapted curriculum .May be learners with spectds are dropping out of school due
to rigid curriculum in Mbooni East Sub county. Ttesearcher wants to find out whether
curriculum is one of the determinants of schoolpdnt of learners with special needs in

Mbooni East Sub County.

According to the District Education Officer in Mwai East sub county, Makueni
County,(2011-2015), the most common categoriesafnlers with special needs are;
learners with learning disabilities, mentally haragiped, physically handicapped, and
low vision. Most of these learners with special deare placed in the regular public
primary schools but most of them drop out of thkosts and become a waste in the
village while others are admitted in special sceashich include Kalawa school for the
mentally handicapped, Kakuswi school for the dé#fipa school for the physically
handicapped and Utuneni special school for thedadl who are mentally handicapped.

The few special schools in the sub county are feayafrom the learners’ homes which
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are not economical and also affect the learnergalbpcDue to this, most of these

learners are not enrolled in to schools.

According to the records from the D.E.O’s office0{2-2015) in Mbooni East sub

county, The drop out of learners with special ndeats been 33%(153), 34%(196), 47%
(201), 53% (285) and 42%(191) respectively as eteid in table 1.This drop out is high
compared to the drop out in Mwala sub county incMe&os county which had been
29%(123), 37%(152), 35%(139), 35%(138) and 26%(X6&pectively as indicated in

table 2.In Mwala which is the nearest sub coungydtop out is less than that in Mbooni
sub county. This study therefore seeks to estabdistors determining school dropout of
learners with special needs in the regular prinstyools in Mbooni East sub county

Makueni County. .

11



Table 1.1: Number of learners with special needs ischool and drop out of school in regular primary shools in Mbooni East

Sub County Makueni

2011 2012 2013 2014 2015
Number drop percentage Number drop percentage Number dropout Percentage Number dropout percentage Number Drop percentage
In school out drop out in school out drop out in drop out in dropout in Out dropout
school school school
Learners
With 462 153 33% 450 196 44% 420 201 47% 441 285 53% 461 191 42%
Special
needs
Without 10462 255 2% 11157 210 2% 9655 206 2% 12655 255 0% 11655 2%
special
needs 11655

Source: District Education Office (DEO), Mbooni East SGbunty, Makueni County, Jan 2016 from the yearslZ2115

12



Table 1.2: Number of learners with special needsin school and drop out of school in regular primaryschools in Mwala sub

county Machakos County from the year 2011 to 2015.

2011 2012 2013 2014 2015

Number drop percentage Number drop percentage Number dropout Percentage Number dropout percentage Number Drop percentage

In out  drop out in out  drop out in drop out in dropout in

school school school school school Out  dropout
LWSN 421 123 29% 410 152 37% 392 139 35.5% 384 138 35% 92 3 102 26%
Without 13425 272 2% 13812 301 2% 13634 256 2% 14019 295 2% 13903 288 2%

SN

Source: District Education Office (DEO), Mwala sub county Machakos County. Jan 2016.From the years 2011-2015.

13



1.2 Statement of the Problem

Since the introduction of free primary educationtie year 2003,there has been an
increase of the number of learners with disabdigarolling in regular primary schools,
However, between the years (2011-2015),the dropofitearners with disabilities in
Mbooni East sub county had been,33%(153) 44%(198%6(201), 53%285) and
42%(191) respectively as indicated in table 1.Tnep out is very high compared to the
drop out in Mwala sub county which is a neighbgrisub county, which had been
29%(123),37%(152),35%(139),35%(139) and 26%(1@&3pectively as also indicated in
table 2.Some of the learners with special needs dfbpping out of school end up been
enrolled in special schools while the majority e a waste in the village according to
the teachers in Mbooni East sub county. Most of ldaners with special needs are
placed in the regular primary schools but with kingh dropout of such learners, some
parents had resorted to admit them in special $sh®be special schools are far away
from their home which are not economical and affebe learners socially. Due to this,
most of these learners become a waste in the @jllsgme move to the streets and others
depend on their parents. Due to these problemeftirer the researcher intended to carry
out a study on factors determining school dropdutearners with special needs in

regular primary schools in Mbooni East Sub County,

This study is different from those in the departingfreducation planning; this is because
they are limited to specific factors leading to@ahdropout such as lack of school fees,
poverty and discipline cases which apply to allrieas. In this study the factor

determining school dropout are associated with impents such as low vision, mentally

handicapped, hearing impaired and physically hapgied learners.

14



1.3 Purpose of the Study
The purpose of this study was to find out the fectdetermining school dropout of
learners with special needs in regular primary ethon Mbooni East sub county,

Makueni County.

1.4 Objectives of the Study
The objectives of the study were to:
I. Determine the role of school environment on thieost dropout of learners
with special needs.
ii.  Determine the role of the curriculum on the schdrapout of learners with
special needs.
iii.  Establish the role of the use of support serviagesahool dropout of learners
with special needs.
iv.  Determine the role of the use of assistive devareschool dropout of learners

with special needs.

1.5 Research Questions
The researcher was guided by the following question
i.  What is the role of environment on the dropouteairhers with special needs?
ii.  What is the role of curriculum on the dropout edrners with special needs?
iii.  What is the role of the use of support serviceshendropout of learners with
special needs?
iv.  What is the role of the use of assistive deviceghendropout of learners with

special needs?
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1.6 Scope of the Study

This study covered Kisau, Kiteta and Kalawa divisian Mbooni East Sub County,
Makueni County. It was intended to be carried qutlee factors determining the school
dropout of learners with special needs in the m@gptimary schools in the sub county
only. Schools having learners with special needdessrmined by the District Education
Office (DEO), Mbooni East Sub County participatadhis study. This was because they
interacted with learners with special needs. Thepoadents were the head teachers,
assistant teachers and learners with special rigetie regular schools in Mbooni East
sub county, Makueni County. The objectives of thedg were school environment,
curriculum, use of support services and use ofkagsidevices for learners with special
needs. Environment in this study is a very vitaltda to consider in learning institution
with learners mostly physically handicapped. If 8ahool environment is not adapted,
such learners would face challenges in movemeiht inatlassroom and round the school
compound which may lead to drop out from the sch&urriculum is also very
important for especially learners who are mentalindicapped. If the curriculum is rigid
such learners would be left behind and be asharheegalar poor performance which
may also lead to dropping out of school. Suppantises like sign language interpreters
help learners with hearing impairment improve tr@mmunication with teachers and
other learners. Lastly the assistive devices ase atucial in this study for especially
learners with low vision and hearing impairmentisTieduces effect of their disability. If

not provided may lead to drop out of school.
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1.7 Limitation of the Study

The study had the following limitation

* Due to lack of training in special needs , som¢hefrespondents failed to respond
or fail to fill the questionnaire

* Some respondents failed to give the researcheeaceli

» Some teachers also filled the questionnaire juptdase the researcher.

* It was not possible to cover the opinions of maggpondents in the sub county as
tracing them required considerable time, financesather logistics.

» Geographical factors such as poor roads made swras maccessible.

1.8 Assumptions of the Study

The basic assumptions made for this study were:-

a) All the regular primary schools in Mbooni EasbSCounty are accessible.

b) The schools selected to take part in this shale learners with special needs.

c) Some teachers in the regular primary schoolstraieed and qualified to handle
children with special needs.

d) The respondents will be willing to assist these@cher by giving the correct

information.

1.9 Significance of the Study

The findings of this study may provide a base farriculum developers and
implementers (teachers and head teachers) to #uamurriculum to suit learners with
special needs. The ministry of education throughdtudy will appreciate learners with

special needs and be willing to help them througkiisg the problems of understaffing,
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lack of trained personnel, lack of enough matemald resources and funds in the regular

primary schools.

The Education Assessment and Resource Centre Gff(EB®ARCS) may also use the

findings of this research in improving on assesgnam intervention measures. The
guality assurance officers may also benefit in anguthat education standards are up to
date and also examiners in modifying examination®eet the specific needs of learners

with special needs
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1.1 Conceptual Framework

Independ%nt variables Dependent variable
Factors
- School environment Dropout
- Curriculum < » - Low transition
- use of support services -Reduced enrolment
- use of assistive devices - Low retention in regular schools.

Intervening variables
- Negative attitude of
teachers
- Negative attitude of
learners
- Discipline cases
- Poverty

Figure 1.1: Conceptual Framework

In the conceptual framework, the independent véglin the study include, school
environment, curriculum support services and dssistlevices while the dependent
variable is the dropout indicated by low transitipam one class to another, reduced

enrolment, low retention in regular primary schodl$ie school environment affects
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learners with special needs either directly ornectly which determines the dropout of
such learners from the regular primary schools. diop out is determined by the extent
to which the school environment is modified to aonocwodate these learners,
curriculum, use of support services and assistexecgs. For instant, if the curriculum is
well adapted to suit all learners, learners witlecsgl needs would be enrolled and
retained in school thus low drop out of learngith special needs. If the curriculum is
not well adapted to suit all learners, there wdl fewer learners with special needs and
more learners without special needs in the regptanary schools. The intervening
variables are other factors which may cause dropblgarners with special needs other
than include negative attitude of teachers andrdéaners towards learners with special

needs, discipline cases of such learners and povert
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1.11 Definition of Terms

Assistive

devices

Curriculum

Determinants

Disability

Drop out

Inclusion

Environment

These are equipment aimed at reducing effectssabdity resulting
From impairments. They enhance functional abiliieépersons with
Special needs.

This is all organized experiences that schools igdeoto help children
learn and develop. It includes the subjects taupktcontent, the school
environment and activities that take place oets$ie classroom.
Causes, in this study the causes of drop out ohdes with special
needs from regular primary schools. The curriculuenyironment,
availability and use of support services andastigs devices

This is the lack of or restriction of ability to ff@rm an activity in the
manner within the range considered Normal withm tlcultural context
of human beings.

Withdrawal from school before completing a cours@struction.

This is a philosophy which focuses on the procdsadjusting the
school so that all the learners regardless of ttiéierences can have
the opportunity to interact, play, learn, work agerience the feeling
of belonging to develop in accordance with tipaitentials difficulties.
This is the surrounding of learners with speciaéds in my study |
refer to the surrounding of the learner. In my gtagn dealing with
school environment both physical and social envirent. (School
buildings, playground, classroom arrangement, ngittposition and

furniture used.)
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Inclusive

education

Learners
with learning
difficulties
Orphaned

Rate

Regular

schools

Special need

This is an approach which learners with specialsgegardless of age
and disability are provided with appropriate edigratvithin the regular
school.

These are learners, who look absolutely normalthmiyt develop slowly

intellectually than other learners of the same age.

These are children who have lost both parents

Measurement of speed at which something happentisncase the
speed at which learners with special needs arepdrgmut of School
These are institutions referred to as mainstredracds and normally
admit learners who are not disabled but parenksashers with needs
usually admit their children in regular schools taek of knowledge
about special needs, lack of finances to take tbespecial school and
Distance. Regular schools may be public or privatethis study the
researcher is dealing with public schools in Mbdeast Sub County
These are conditions or factors that hinder anviddal's normal
learning and development. They include: - disabsgit social,
Emotional, health or political difficulties. Thigusly is dealing with
learners who are physically handicapped, learndth Yow vision,
learners with moderate mental handicapped learners with hearin

problems.
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Special These are schools set aside to offer educatiorhitdren with pecial
school needs in education based on their respective dityabi

Special needs This is education which provides appropriate madiion in curriculum
education delivery methods, educational resources, attitudd the learning

environment in order to cater for individual diégces in learning.
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CHAPTER TWO

LITERATURE REVIEW
2.1 The role of Environment as a Factor Determiningschool Drop out of Learners
with Special Needs.
The school environments and community are not disalfriendly accessible (UN,
2003, Kochung Report, 2003) noted that learner$ wpecial needs and disabilities
require a barrier free environment to maximize rthienctional potentials. The physical
environment where learners with special needs aisdbilities operate should be
accessible and disability friendly. It is importathiat learners with special needs and
disabilities operate in educational environmenthwitinimum support. Learners with
special needs require more conducive material ressudor their education than the non-
disabled peers. The government should provide stppeach primary school in order
to remove existing barriers that make the schoeirenment unfriendly to learners with

special needs.

The report further noted that, currently the leagnenvironment, including the location
of institutions, buildings, amenities, equipmend dnrniture pose accessibility challenges
to learners with special needs. The physical enmient where children with special
needs and disability operate should allow them ssxdae education with minimal
hindrance. The school environments that are disgbihfriendly to children with special
include;- class learning environments, transpdnt§et buses)and public utilities
(libraries, toilets, telephones and lifts) The pbgkenvironment can be modified to meet

special needs of learners with special needs (&irkl 2006). KISE (2002) highlights
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the UN standard rules on the equalization of opputies for persons with disabilities.
Rule 6, 1993, not only affirms the equal rightsadif children, youth and adults with
special needs, but also states that education ghieuprovided in an integrated school
setting and in the general school setting. In Mb&ast Sub County, it is not known how
many learners with special needs dropped out obdcldue unfriendly physical

environment.

According to UNESCO (1994) schools should accomntedd children regardless of
their physical, intellectual, social, emotionahduistic or other conditions. . This should
include children who are disabled, gifted childrstnget children, working children from
remote or nomadic populations, children from lirggas or cultural minorities and from
other disadvantage or marginalized areas or groupé.(2000) stipulates that *“

everyone” child and adult alike would command tlasib literacy and numeral skills
needed to function as a citizen, worker, family rbemand a fulfilled individual in the

emerging global society.

According to a survey carried out by KESSP in 20080 of head teachers in Kenya
identified unfriendly environment as a major cadise the drop out of learners with
special needs from their schools. (http:/ www.Peesbcial / education.htm),According
to the DEO,2015, in Mbooni East Sub county, mosthef regular primary schools are
permanent in structure they have not consideredspleeifications for accommodating
learners with special needs (DEO 2015). Howeves, dtudy goes a step further to find
out the role of school environment as a factor rd@t@ng school drop out of learners

with special needs in Mbooni East Sub county Mak@sunty in Kenya.
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2.2 The role played by the Curriculum as a Factor Btermining School Drop out Of
Learners with Special Needs.

According to UNESCO (2005), one way to move towadslevant, balanced set of aims
is to analyze the curriculum in terms of inclusiédm inclusive approach to curriculum
policy recognizes that while every learner has ipl@ltheeds, even more so in situations
of vulnerability and disadvantage, everyone shdddefit from a commonly accepted

basic level of quality education.

Accessible and flexible curriculum can serve as t@yreating “school for all” it is
important that the curriculum be flexible enougtptovide possibilities for adjustment to
individual needs and to stimulate teachers to seékions that can be matched with the
needs and abilities of each and every pupil. ThiEa@Uum must take into considerations
the various needs of pupils to ensure accesslftgaahers. (Booth and Ainscow, 2000).
Instructional methods, examination systems andl iGgrriculum used in regular primary
schools are some of the barriers to implementatioimclusive education. The schools
have common curriculum and educational objectiwesafl students. Inclusion requires
flexible learning, teaching and assessment basedbfé accessible curriculum that is
sensitive to individual differences (GAO 2009).Kanipstitute of education (KIE) has
made efforts to develop pre-school curriculum fdrildrten with visual, hearing
impairment development and independence livingsskyllabus for learners with V1,
Perceptual training, communication and mathemaskalls syllabuses for learners with
mental handicaps, foundation syllabus for learneh® are deaf — blind, certificate
curriculum for special needs education teachers \@artbus diploma curriculum for

special needs education (SNE).
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Despite this effort, it is notable that severalestlcurricular and examination support
materials for learners with special needs requiee developing / reviewing. The
government and other stakeholders have to undertakedinated and collaborate
interventions to develop suitable curricular foarleers with special needs (Kochung
report 2003). There is need to have curriculum thadequately responsive to different
categories of children with special needs. It stidag flexible in terms of time, teaching/
learning resources, methodology, and mode of acgessentation and content. Many
subject areas of the 8.4.4 curriculum need to lagpted and some areas prepared a new

to suit learners with special needs.

The KIE should develop adapted, specialized andlaegurriculum for all specialized
areas in special needs education and monitor ithplementation to ensure sensitivity to
the needs of learners with special needs and ¢igzgi It should also expand teacher
training curriculum to include a component of spécdieeds to develop their capacity to
support their children with special needs in regyeamary schools. The KIE should
ensure the development of Braille curriculum foog# in schools from pre-primary to

post- primary levels. (Republic of Kenya. (2005).

The KNEC should design national examinations farrders with special needs as
individual and provide certification to learnersthvispecial needs who do not sit for
national examinations due to their diverse learmegds. It should train examination
invigilators and supervisors to enable them to ®wspecialized support to candidate
with special needs during examinations. It shoulduee specialized subjects such as
KSL are examined in all national examinations. T®KI¥EC should ensure that time

allocated to learners with special needs for exatiun papers is determined by the

27



nature and severity of their special needs. It khalso design national examination for
Braille transcribers (Braillists) (MOEST 2007). dhministry of education and other
stakeholder should sensitize the society on theoitapce of all learning processes to
demystify the value given to certificates for fimedaminations at the expense of the skills

acquired in the learning process.

MOEST (1988) highlights the need for development apipropriate learning and
examination needs for learners with special neBSEST (1999) advocates for un-
discriminatory registration of learners with spéaiaeds in national examination and
adoption of examination papers for learners withdi@apping conditions to suit their
needs. However, this study moves a step furthdéintbout the role of curriculum as a
factor determining school dropout of learners veiecial needs in the regular primary

schools in Mbooni East District, Makueni County.

2.3 Use of Support Services and Assistive Devices

According to (Kochung Report 2003), learners véfiecial needs in education require
specialized educational resources at individual sofbol level depending on nature and
extent of disability. The high cost of special gmuent for learners with special needs
remains a hindrance to the government’s goal teigeoeducation for all in line with the
global goal of UPE. Teachers and support stafthosls and units which have learners
with special needs and disabilities should be invise on needs assessment and
maintenance of specialized equipment and technalegices. This is to support learners
with special needs access affordable assistivecdgvand advanced technological
systems. The ministry of education (MOE) in colledimn with relevant partners should

facilitate acquisition and promote usage of asgstechnology among learners with
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special needs. This can be done through providifgrmation on available technical
aids, enhance accessibility and utilization of wafe that will enhance easy access to
information and educational materials, acquire daatized produce, fabricate, adopt
repair and maintain assistive devices in the palrassessment workshops. KISE and
other service providers are providing teachers wilbtrain learners with special needs

and disabilities on the use of the assistive device

Total inclusion of all children with disabilities Btill not possible, the main reasons being
insufficient educational materials, lack of sufiot trained teachers in special education
needs, too big classes, lack of peripatetic sesyilzek of support staff (sign language
interpreters and Braille transcribers.), communityolvement and long distances
between home and school. (Kristenseal 2006). The lack of skilled teachers in primary
schools is one of the reasons cited for disablédd dnopping out of school (Eleweke and

Rodda, 2002; Milliwardt al 2005).

At community level, lack of medical resources hpwevented people with special needs
access to healthcare, negative attitudes towardplgewith disabilities and lack of
training among the professional groups are atsposed as barriers to accessing general
services (ibid 2005). It becomes clear that morgravement in accessibility of primary
school and in the implementation of community basguhbilitation (CBR) programs
could be necessary to increase the inclusion déirgm with disabilities at local level.
One of the aims of C.B.R, is to have equal acceseducation for children with
disabilities (WHO 2004), local CBR teams could giméormation to caretakers on the
importance of education for their children with abdity and encourage them to bring

their child to school.
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In order to provide a quality education for speciakéds learners in the general education
classroom, all the necessary resources must béalaleaior both the learner and the
teachers (Anderson, Klassen & Georgiou, 2007).Ressguare often extremely limited.
There is lack of teachers because there is ladkmafing and these insufficient materials

affect the success of the inclusion and those whan&olved in the program.

Chalema & Peresuh (1996) contend that; inadeqedtgant resources and facilities are
obstacles to the implementation of inclusive edocato developing countries. A study
done by Kisanji (1995) in Tanzania revealed thprapriate materials were insufficient

for learners with disabilities enrolled in regusahools.

A disability survey conducted in 2008 showed thdy@.5% of children with disabilities
up the age of 14 years (Appendix 3) were usingstigsidevices (NBS,2009).In Africa
and many other countries, meaningful inclusive atloo is not realized due to lack of
necessary support and resources from the governcasised by limited funds (Abosi,

2000,Zindi, 1997).

MOEST (2003, estimated 19% of the entire populatérchildren with special needs
who benefit from education services in Kenya. Relig organizations and non-
governmental organizations such as sight saveemiational, Kenya society for the blind
among others have been in the forefront in ensutiiag learners with special needs
access quality education in regular primary schtdoisugh program me such as National
Integrated program me and Kenya Integrated Edutamwogram me. http://

www.lowvisionproject(k).com. Since this non- governtal organizations operate in

only some counties in Kenya, the supply and digtiiim of these educational resources is
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found to be inadequate, hence many learners webisgjneeds and disabilities do not get
access to in some areas .Kenya is now taking stndesstowards making technologies
available to learners with special needs ireotd enhance their capacities. Due to
rapid population growth in Makueni County, the cturfiaces a big challenge in

providing enough educational support services awtds in education institutions in the
County. Although many researchers have been dortbeonse of support services and
assistive devices in special schools, none has basied out in the regular primary

schools in Mbooni East Sub County, Makueni Couiherefore, this research intends to
find out the role of use of support services ansiséigse devise as factors determining

school drop in regular primary schools In MboonsEaub County, Makueni County.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Research Design

This study employed descriptive survey researcigdedhis is because the researcher
used questionnaires and interviews to collect daéscriptive survey research design is
advantageous to this study because it is simpleeassgt to administer, appropriate for
educational facts, finding and yields enormous eateunformation on people’s feelings,
attitudes, opinions, interests and problems. Ib gsrmits the researcher to come into
conduct with the people earmarked for the studgntibled the researcher to gather data
at a particular point in time and use it to deserthe nature of the existing learning
conditions for learners with special needs in ragptimary school (Bluman, 2004). The
use of descriptive survey design enabled the reseato find out facts adequately, seek
opinions, describe, analyze and interpret the detemts of the dropout of learners with

special needs in Mbooni East District, Makueni GguKenya.

3.2 Area of Study

The study was conducted in Mbooni East Sub Courdikudni County. It is one of the
six sub counties in Makueni County. It borders MimowWest to the West, Kaiti District
to the north and Kibwezi District to the south ad/ala Sub County to the East. It is
one of the smallest districts in Kenya. It coversotal area of 72 kmwith a total
population of 83,821. This high population impaptessure on resources and services.
Mbooni East District is famous for horticultureyresddy there are water management

community projects like dams, boreholes that bagsiculture hence bringing wealth to
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the district. The temperature ranges from a mininafii®c to the maximum of 28 and
rainfall that ranges from 150mm to 650mm per anntilee District is inhabited by the
Kamba community with strong Christian backgrounidse teacher population in primary
schools is 352 with a small number trained in sgdeneeds education. Mbooni East
District is selected as an area of study on thenge of it having a high dropout of

learners with special needs as compared to thedesawithout special needs.

3.3 Population of the Study

The study population consisted of 40 head teacB&&teachers and 280 learners with
special needs as determined by the District Educaddifficer (DEO) in Mbooni East sub
county 2011-2015. Since not all schools have leamth special needs, the researcher
has chosen only the schools with learners with iapegeeds according to the
respondents. The head teachers deal with the @mvewot, the teachers are very
significant in this study because they are theiculum implementers and the learners
with special needs for the researcher to know thenception about their school. The
learners with special needs are also participamtthé study because they might be

experiencing the same challenges which made tbé&agues drop out of school.

3.4 Sample and Sampling Technique

The sample of this study comprised of head teacheashers and learners with special
needs. Saturated sampling was used to select thea&feachers. This was after a pilot
study that involved 4(10%) head teachers. Saturatedpling is a non probability
sampling technique in which all the members of theget population are selected
because they are too few to make a sample outeai (Mugenda & Mugenda, 2003).In

this study, the head teachers were considereddanake a sample out of them. Simple
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random sampling was used to select 105 teacher8lehrners with special needs. This
is because simple random sampling technique ig le@sed and best represents a

population (Bluman, 2004).

Table 3.1: Sampling Frame

Category of Respondents Total Sample size  Percentage
population(N)

Head teachers 40 36 90

Teachers 352 105 30

Learners with 280 84 30

Special needs

(upper classes)

3.5 Instruments of Data Collection

This study used questionnaires, interview scheduld observation schedule as the
instruments of data collection. The questionnavese used to collect data from the head
teacher and teachers; the interview was used tectahformation from learners with
special needs while the observation schedule wilubed to get information from the

same respondents.

3.5.1 The Head Teachers Questionnaire
The head teachers’ questionnaire solicited backgt information about the school, the
number of learners and teachers on roll, numbeleafers with special needs and

number of teachers trained in special needs edurcdalihe questionnaire was a 5 level
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rating scale type of closed ended questions. The keacher’'s questionnaire is attached
as Appendix A

3.5.2 Teachers Questionnaire

The teacher’s questionnaire was structured in $ections. The first section involved
ranking areas of regular primary schools in terfhbaw they influence the drop out of
learners with special needs while the second sectiolicited information about
curriculum environment and availability and use sofpport services and how they
determine the drop out of learners with specialdee@ regular primary schools. The
guestionnaire was a 5-level rating scale type adadl ended questionnaire. The teachers’
guestionnaire is attached as Appendix B.

3.5.3 The interview Schedule

The interview schedule was used to get learners special needs suggestions on the
determinants of dropout of learners with speciatdsein regular primary schools in
Mbooni East District, Makueni County. The intervisshedule is attached as Appendix
C.

3.5.4 The Observation Schedule

The observation schedule had three columns; tisé dmlumn had a list of assistive
devices and areas in physical environment the secolumn solicited information about
availability of the assistive devices and areaphisical environment, while the third
column is designed to establish the assistive dsviand the areas in physical
environment are used by learners with special ne@&lie observation schedule is

attached as Appendix D.
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3.6 Validity and Reliability of Research Instrumens

Validity refers to the degree to which results otd from analysis of data actually
represents the phenomenon under study (Mugenda gelia 2003). Quality of the data
gathering instrument or procedure that enables retrument to measure what is
supposed to measure. Reliability is the degreeonéistency that a research instrument

demonstrates (Best and Kahn, 2006).

3.6.1 Validity

In this study Face and content validity was usedeify the accuracy of the research
instruments to be used in this study. The reseastiuments were presented to experts
from the department of special needs education afdvio University who were
conversant with the topic of the study to determimeextent to which the items measure
what they were intended to measure. They judged vtdality of the instruments
independently and made recommendations. The fekdbam the experts was used to

revise the instruments before they were used ifiehe

3.6.2 Reliability

To establish reliability of instruments, a piloudy was carried out in one of the regular
primary schools with learners with special needsst¥e-test statistical technique was
applied whereby the test was administered to thgests. Keeping all the initial
conditions, the same test was administered agathetsame subjects after a period of
two weeks, and then correlated the scores fronmwioetests for each respondent. The
coefficient correlation of 0.79 for the teachersd &m81 for the head teachers was
obtained which showed that the test is reliableufizin, 2004). The ambiguities noted

during the initial stages of piloting were addresdeefore the instruments were
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administered to the same respondents in three wéeks and later presented to the
target population. The pilot populations helped thesearcher to identify any
inconsistencies; inadequacies and weakness oeHearch instruments in order to make
corrections before presenting to the target pojla{Best and Kahn, 2006).Any
inadequacies and weaknesses of the research iesttaidentified during the pilot study

were corrected with the assistance of the facupeds.

3.7 Data Collection Procedure

The researcher obtained a research permit fromohkti Council of Science and
Technology, Ministry of higher education throughe tischool of Graduate Studies
(S.G.S), Maseno University. The researcher latedara courtesy call to the District
education officer Mbooni East Sub County. The 3&deachers of the sampled schools
were also contacted. Permission was sought fromhéael teachers and the researcher

then met the participants and addressed them fait gablic relations.

In administration of the questionnaires each of ridgpondents was given copy of the
guestionnaire. The researcher explained the purpdsthe study and assured the
respondents confidentiality of information providedihe need to provide honest
responses was emphasized. Clarifications were gedvby the researcher on request.
The respondents were given three days to fill thesonnaires and on the fourth day

they were collected.

Later the researcher visited the schools to cautyobservation and interview. Interview
schedule was administered to the learners withigjpeeeds of the respective schools by

the researcher herself
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3.8 Methods of Data Presentation and Analysis

In this study, quantitative data was analyzed usmgan, frequency counts and

percentages. Later, analyzed data was presented lbar graphs, pie charts and tables.
Qualitative data collected from interviews and otaton schedules was put into various

categories and reported.

The positively stated items on 5- level rating saaés coded with each of the five points
rating scale given; Not at all= 1 point, rarely=p@nts, Often= 3 points, Very Often = 4
Points , Always= 5 points . For those statementt there negative, the scoring
procedure was reversed. Mean scores for each itas thhen worked out. In the
interpretation of scores, a mean score of aboven@ied that school environment,
curriculum, and use of support services and assistevices were the factors
determining school drop out of learners with specéeds in regular primary schools in
Mbooni East Sub County, Makueni County, Kenya; amscore of 3 implied that the
respondents were neutral about the factors daterghdrop out among learners with
special needs in regular primary schools in Mbdeast Sub-County; while mean score
of below 3 implied that the factors did not detere the drop out of learners with

special needs in Mbooni East Sub County, MakueninBg Kenya.
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3.9 Ethical Considerations

Permission to collect data was granted by Maseniwddsity, the sub county director
Mbooni East Sub County and the head teachers insémepled primary schools in
Mbooni East Sub County. Before the questionnaivesre issued to the head teachers
and the teachers the researcher familiarized Hieaseh colleague and assured them of

confidentiality of every kind of information given.

“Working together with children with special needsjuires attention to the trust and
loyalty that accompanies it.”(Christensen 2004:1A2)cording to Christensen | showed
my respect of and interest in the children withcsleneeds by not behaving superior to
them, listening to them and without asking them nrmany questions. This helped me to

carry out my interview.

39



CHAPTER FOUR
RESULTS AND DISCUSSION

4.1 Introduction

This chapter focuses on the results and discussidata on determinants of the dropout
of learners with special needs in regular primayosls in Mbooni East Sub-County

Kenya. The study was based on the following obyjesti Determine the role of school

environment on the drop out of learners with sgaoeeds in Mbooni East Sub-County,

establish the role played by the curriculum ondhep out of learners with special needs,
establish how the availability and use of suppertiises and assistive devices on the

drop out of learners with special needs in MboamstESub county Kenya.

4.2. Return Rate of Questionnaires

Both the teachers and the head teachers in prisegols with learners with special
needs in Mbooni East Sub County were issued wigstipnnaires. The return rate is
shown in Table 4.1.

Table 4.1: Return rate

Respondents No. Given No. Returned Percentage%
Head Teachers 36 36 100
Teachers 105 100 95.24

Data from Table 4.1.Shows that 36 questionnairese wssued to 36 head teachers in

Mbooni East Sub County and all were returned (1Q0&bjle 105questionnaires were

40



issued to 105 teachers in Mbooni East Sub countikutai County. Out of the 105
guestionnaires, 100 were returned (95.24%).

4.3 Personal Data

In order to obtain information on personal date, ltead teachers were asked to state, the
name, of their school, the number of learners wjplecial needs in their schools, the

number of teachers trained in special needs edurcatitheir school and their gender.

4.3.1 Gender Analysis
In the questionnaires, the head teachers were deksidte their gender and Table 4.2
presents the findings.

Table 4.2: Gender of the Head Teacher

Gender Frequency Percentage
Male 29 80.6
Female 7 19.4

Total 36 100

In order to ensure that the responses relativelgresented both gender, the
guestionnaires were issued to both male and fetealehers. The responses were that
80.6% were male and 19.4% were female. This enstiratdthe responses obtained
represented the views of both genders proportipnéhis was done to establish whether
there were differences in gender opinions on tleéofa determining school drop out of

learners with special needs in regular primary setho
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4.4 Role of School Environment on School Drop Outfd_earners with Special Needs

The first objective of the study was to find oue ttole of school environment on the
school drop out of learners with special needs ibobdhi East sub county Kenya.
Specifically the study aimed at finding out abcug school building, the furniture used,
the classroom arrangement, the sitting position thedplayground. Data regarding the
school environment was collected through questivasaand observation schedule.
Teachers were asked to give their opinions abausthool environment. Their opinions

were presented ihable 4.3.
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Table 4.3: School Environment

Teachers, T, n= 100, head teachers, HT, n= 36

Environment R A VO O R NA M

e f(%) (%) (%) (%)  f(%)

School buildings are T: 48(48) 22(22.0) 13(13.0 12(12.0) 5(5.0) 3.96
not accessible to H 17(47) 9(25.0) 5(139) 2(.6) 3(8.3) 3.97
LWSN

LWSN are not given T: 62(62.0) 25(25.0) 10(10.0 2(2.0)  1(1.0) 4.45
preferred sitting H 18(50.0) 12(33.3) 3(8.3) 2(5.6) 1(2.8) 4.22
positions

LWSN do notuse T: 33(33.0) 49(49.0) 10(10.0 5(5.0) 3(3.3) 4.04
special furniture H 15(41.7) 10(27.8) 5(13.9) 3(8.3) 3(8.3) 3.86
Classroom T: 60(60.0) 30(30.0) 9(9.0) 0(0.0) 1(1.0) 4.48
arrangements hinderH 16(44.4) 14(38.9) 5(13.9) 1(2.8) 0(0.0) )
movement of LWSN 4.25
Playgrounds are not T: 49 49.0) 51(51.0) 0(0.0) 0(0.0) 0(0.0) 4.49
friendlyto LWSN  H 20(55.6) 8 (22.2) 2(5.6) 4(11.4) 2(5.6) 4.11
Mean rating on T 4.28

environment H 4.08

Key: f=frequency, %= percentage, Re- respondent, T= teacher, HT= Head teacher, A=

Always, VO= very often, O= Often, R=rarely, NA= not at all, M= Mean
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Scale level: Always=5 points, Very Often= 4 pointsQften= 3 points, rarely= 2
points, Not at All= 1 point

Data from Table 4.3 shows that both teachers ans ${dted that school environment
contributed to drop out with (teacher, M= 4.49; dhéa@achers, M= 4.11).Among school
environmental factors, playground had the highest.88. The school environment was
inaccessible, most respondents rated the playgrovasl unfriendly to learners with
special needs this was followed by classroom ggarent hindered the movement of
LWSN (teachers, M= 4.48; head teachers, M= 4.28YSN were not given preferred
sitting position (teachers, M= 4.45; head teachigrs,4.22), LSWN did not use special
furniture (teachers, M= 4.04; head teachers, M=6)3.8nd least rated was school
buildings were not accessible to LWSN (teachers, 3/86; head teachers, M= 3.97).
From the findings of the study, the most rated wWweasd the play grounds were not
friendly; while the least rated was that the schbaildings were not accessible to
learners with special needs. From the mean rabngschool environment (teachers, M=
4.28; head teachers, M= 4.08), it's evident tha& thaccessible school environment
contributed to school dropout among LSWN in MboBast sub-county.

Findings of this study agreed with Kochung (2003)owobserved that learners with
special needs and disabilities required a barres €nvironment to maximize functional
potentials. The physical environment where learmétis special needs operate should be
accessible and disability friendly. It is importdhat learners with special needs operate
in educational environment with minimum support. &vhthe introduction of free
primary education was declared, many children sjpkecial needs in education joined

both regular primary and in special schools in Kerg the current study, most teachers
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rated that the school environment were inaccesdinlelearners with special needs
(teachers, M= 4.28; head teachers, M= 4.08).Theccessibility of the school
environment such as inaccessible buildings, inadegspecial furniture for learners with
physical disabilities, poor classroom arrangemeaat ragged playgrounds made learners
with special needs to have difficulties in accegsohool environment. This led to drop
out among learners with special needs as they cootdcope with the harsh school

environment.

The findings agrees with the gender policy in aedionn which states that, to increase
education participation, retention and completion learners with special needs, the
government should provide an enable environmentidarners with special needs by

ensuring accommodative physical infrastructure(Répwf Kenya, 2010).

In addition, findings of the present study concdmvéth a survey carried out by KESSP
(2005), which indicated that 75% of the head teeche Kenya identified unfriendly

environment as a major cause for the dropout ahéra with special needs from their
schools. In the present study, inaccessible sdiaitdings by learners with special needs
was highly rated according to teachers (mean =)386 head teachers (mean= 3.97).
This implied that most teachers perceived thatsti®ool buildings were inaccessible.
This might have contributed to drop out of learnaith special needs as they were
unable to access learning facilities in the neighbod schools in Mbooni East sub-

county.

UNESCO, (2005), also agrees with the findings atisy that barriers that limit a

person’s full participation include inaccessiblevieonment. As a result of this, learners
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with special needs are been excluded from accessiugation. National Disability
Policy (2004); agrees with the findings of this.cllls for collaboration between the
government and various stakeholders to providevaréble learning environment in

inclusive education.

The findings of the study disagrees with Akalinz&aPinar and Sucuoglu 2010 who
focused on classroom management, increased acadmhievement and decreased
problem behaviour of learners (pg. 64). They staked, it is the responsibility of the

teacher to structure their classrooms so that & imnimal destructions and create
conducive learning environment for all learnersadheers should be dedicated to teach all

learners.

Akalin, Sazak-Pinar and Sucuoglu (2010) states ttmatbehaviour of the learner has
direct correlation to student’s achievement. Firesults of the research found out that
classroom management should be considered as afpbwkister of techniques and

strategies in terms of creating meaningful learr@rgerience for all learners.

The current study focused on the classroom arraagemainly for learners with
physical disability which hinder their movementdiass. From the mean rating (teachers
mean-4.48, head teachers mean-4.25), it's evidesit poor classroom arrangement
contributed to school dropout of learners with sglageeds in Mbooni East Sub County.
The findings of this study concur with MOEST, 20@%ich indicates that there were
23,459 pupils with disability enrolled in primargtools in 2003 with a significant

increase after the introduction of the free primagucation. However the various
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institutions were not equipped and the school emwvirent not conducive which led to
high drop out of such learners (Republic of Ken@a®.

In the present study school environment indicatgdinaccessible school building,
unfriendly play grounds, classroom arrangement dring movement of learners with
special needs and sitting positions were highlgdatith a mean of (teachers mean 4.49,
head teachers mean (4.11). This is evident thacessible school environment led to

school dropout of LWSN in Mbooni East Sub County.

4.5 Role of Curriculum on School Drop out of Learnes with Special Needs

The second objective of the study was to deterriaeole of curriculum on the dropout
of learners with special needs in Mbooni East samnty, Makueni county Kenya. The
study specifically aimed at finding out the contemtthe curriculum, timing, IEP for
learners with special needs, tasks given and tpe tgxt books used in the primary
schools. Data regarding the type of curriculum usedeaching learners with special
needs was collected through questionnaires intesviend observation. Teachers were
asked to give their opinions about remedial lessdinsing, preparation of IEP for
LWSN, the content taught, tasks given and the tfptext books used in the primary
schools. Data was collected using questionnair@lyaed using frequency counts,

percentages and mean. The results were then pedgaiiiable 4.4
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Table 4.4: Curriculum differentiation for Learners with Special Needs

Teachers, T, n= 100, head teachers, HT, n= 36

Curriculum R A VO 0] R NA M

f (%) f(%) f (%) f (%) f (%)
LWSN are not given T: 30(30.0) 50(50.0) 10(10.0 5(5.0) 5 (5.0) 3.95
remedial lessons HT: 20(55.6) 9(25.0) 1(2.8) 4(.11.1) 2(5.6) 4.14
LWSN are not given T: 3030.0) 26(26.0) 10(10.0 20 (20.0) 14(14.0 3.38
enough time to complete HT: 17(47.2) 8(22.2) 6 (16.7) 2(5.6) 3(8.3) 3.94
tasks
LWSN are not given T: 34(34.0) 46(46.0) 9(9.0) 2 (2.0) 9 (9.0) 3.94
breaks between and HT: 15(41.7) 9(25) 4(11.1) 6(16.0) 2(.5.8) 3.81
within activities.
Teachers do not prepare T: 29(29.0) 45(45.0) 13(13.0 10(10.0) 3(3.0) 3.87
IEP for LWSN. HT: 15(41.7) 17 47.2) 0(0.0) 4(11.1) 0(0.0) 4.19
The primary content T: 42(42.0) 33(33.0) 6(6.0) 9(9.0) 10(10.0 3.88
demands are too high forHT: 1747.2) 11(30.6) 5(13.9) 1(2.8) 2(5.6) 411
LWSN.
LWSN are not given T: 37(37.0) 43(43.0) 10(10.0 5(5.0) 5(5.0) 4.02
different tasks from HT: 19(52.8) 11(30.6) 2(5.6) 1(2.8) 3(8.3) 4.17
other learners.
LWSN do not use T: 45(45.0) 25(25.0) 10(10.0 12 (12.0) 8(8.0) 3.87
special text books. HT: 14(38.9) 16(44.4) 2 (5.6) 2(5.6) 2 (5.6) 4.06
Learning objectives are T: 50(50.0) 37(37.0) 10(10.0 0(0.0) 3(3.0) 431
not adapted for LWSN  HT: 12(33.3) 20(55.6) 2 (5.6) 2 (5.6) 0 (0.0) 471
Learning activities inall T: 35(35.0) 43(43.0) 5(5.0) 10 (10.0) 7(7.0) 3.89
subjects are not adapted HT: 13(36.1) 10(27.8) 5(13.9) 6(16.7) 2 (5.6) 3.72
for LWSN
Examinations are not T: 61(61.0) 36(36.0) 0(0.0) 3(3.0) 0(0.0) 4.55
adapted for LWSN HT: 16(44.4) 14(38.9) 3(8.3) 2 (5,6) 1(2.8) 417
Mean rating on T: 3.95
curriculum H 4.05

Key: Re- respondent, T= teacher, HT= Head teacher, A= Always, VO= very often, O=
Often, R=rarely, NA=not at all, M= Mean
Scalelevel: Always -5 points, Very often -4 points, Often -3 points, Rarely -2 points,

Not at all -1 point.
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Data from Table 4.4 shows that both teachers anadHeachers stated that lack of
Curriculum differentiation contributed to schoolodout of learners with special Need
with (teachers, mean 3.95, head teachers mean. 4A%jong the curriculum Factors,
lack of examination had the highest mean 4.55 duogrto the teachers, Followed by
lack of adapted learning objectives with (mean %.Bick of adapted Tasks with (4. 02),
not given remedial lessons with (mean 3.95), learnet given Breaks during and within
activities (3.89), lack of adapted learning actést Mean (3.89), high subject content
mean (3.88), not given enough time mean (3.88),diEparation and lack of special text
books were ranked the last factor with a mean &7(3each data from the same table 4.4
also showed that head teachers stated that amenguthiculum factors lack of IEP
preparation had the highest mean(4.19), followethbly of adapted examinations (mean
4.17), lack of adapted learning objectives (meah7}4.not given different tasks
(mean4.17), lack of remedial lessons (mean4.14gngthe same content (mean4.11),
lack of special textbooks (Mean4.06), not givenugtotime to complete tasks (mean
3.94), lack of breaks between and within activit{@dean 3.81) and lack of adapted
learning activities was ranked the last with a me&(3.72).From the data, it's evident
that lack of curriculum differentiation contributéd School dropout among LWSN in
Mbooni East Sub County. The findings of the studynaurs with GAO, 2009 which
states that examination Systems used in regularaoyi schools are some of the barriers
to the Implementation of inclusive education, themary schools also have common

Curriculum and educational objectives for all lesam
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The present study finds out that lack of adaptexh@mation and objectives were highly
rated according to teachers with a mean of (4.68)read teachers with a Mean of (4.17)
and teachers mean (4.31), head teachers mean (4si®ctively. The findings of the
study also agrees with Kochung report 2003, whieltes that there is need to have a
curriculum that is adequately responsive to diffiereategories of children with special
needs. It should be flexible in terms of time,ad&ing / learning resources, methodology,

and mode of access, presentation and Content.

The present study finds out that, timing, learnoigectives, learning activities and
content were highly rated, mean T=3.88, HT=3.944.8%, HT= 4.17, T=3.89 HT=3.72,
T=3.88, HT=4.11 respectively. The findings of thedy also concurs with MOEST
2007, which states that the KNEC should desigronatiexaminations for learners with
special needs as Individuals and provide certificato learners with special needs who
do not sit for National examinations due to thewredse learning needs. It should train
examination Invigilators and supervisors to endbésm to provide specialized support to
Candidates with special needs during examinatiaiogelt should ensure specialized
Subjects such as Kenya Sign Language are exammalll mational examinations. The
KNEC should ensure timing allocated to learnershvépecial needs for Examination
Papers are determined by the nature and severitlgeaf special needs. It should also
design national examinations for Braille transasbelhe current study finds out that
examinations and timing were highly rated. Mean 584 HT=4.17, mean T=3.88,

HT=3.94 respectively.
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Republic of Kenya, 2005 concurs with the findingshe study. It states that for learners
with special needs to be included in regular primschools, the KIE should develop

adapted, specialized and regular curriculum forsgkcialized areas in special needs
education and monitor their implementation to easansitivity to the needs of learners
with special needs. Learners with special needstdledropping out of school in most

primary schools due to lack of differentiated ccwhum. The present study finds out that
curriculum factors were highly rated with a mear(Téachers-3.95 and Head teachers’ -

4.05).

Individualized Educational Plan (IEP) is a plan stfidy extracted from the general
curriculum which is designed specifically to mebe tneeds of learners with special
Needs. Team planning and implementation of IERusial for inclusive education to be
meaningful. However IEP does not call for indivileed teaching rather it intends to
inform educators to be aware of and meet the iddali needs of every learner in
inclusive classroom (Mitchel.2008).Teachers as vesll head teachers are important
collaborators in the preparation and implementatibtEP. This agrees with the current
study which finds out that lack of Preparation BPIfor learners with special needs was

highly rated (mean T=3.87, HT=4.19).

The findings of this study disagrees with Booms &mstcow, 2000, who stated that
accessible and flexible curriculum can serve as tkegreating “school for all” .1t is
important that curriculum be flexible enough to\pde possibilities for adjustment to
individuals needs and to stimulate teachers to sekkions that can be matched with the
needs and abilities of each pupil. The curriculurasintake into considerations the

various needs of pupils to ensure access foraih&zs.
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Kirk, Gallagher, Anastasiow and Coleman (2006) cored with the findings of the
study by observing that the regular school curtioulis not adapted by teachers for
learners with special needs because teachersHackecessary skills. In their view, the
extent to which any curriculum can be adapted tmaane achievement of learners with
special needs depends on the ability of the teatchselect materials of high interest to
reinforce the basic curriculum, use manipulativdhands on materials, create activities
that require active participation of learners asd uisual aids that supplement aural and
written information. Lerner (2006) also noted ttieg regular school curriculum is rigid,
more of a routine and does not provide space faptoh. Kauffman (2005) stated that
the scale and the scope of curriculum adaptatianlcdvonly be determined after thorough
assessment of an individual learner which reg@achiers are not able to do due to lack

of relevant skills in special needs education.

4.6 Uses of Support Services

The use of support services and devices on theapyischool dropout of learners with
special needs in Mbooni East was the third objectSpecifically the study aimed at
establishing the support given by vision therapisfgeech and language therapists,
physio-therapists, orientation and mobility sergsicguidance and counseling services
and sign language interpreters to learners witttigbeeeds. Data regarding use of
support services was collected through questioasaiinterviews and observation
schedule. The teachers were asked to give themians in the questionnaires about the
support services. Data for objective three wasectdd using questionnaires, analyzed
using frequency counts, percentages and meange$hks were then presented in Table

4.5.
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Table 4.5: Use of Support Services

N-100
Teachers, T, n= 100, head teachers, HT, n= 36
Support services R A VO 0] R NA M
f (%) f (%) f (%) f (%) f (%)
There is inadequate use T: 48(48.0) 37(37.00 9(9.0) 1(1.0) 5(5.0) 4.22

sign language interpreters H  21(58.3) 9(25.0) 2(5.4) 4(11.2) 0(0.0) 4.31
for learners who are hard
of hearing

There is inadequate use of T: 62(62.0) 30(30.0) 4(4.0) 0(0.0) 4(4.0) 4.46
Audiology services for H 19(51.4) 11(29.7) 5(13.5) 0(0.0) 4(5.4) 4.31
learners with hearing

problems.

There is inadequate use of. T: 51(51.0) 30(30.0) 9(9.0) 7(7.0) 3(3.0) 4.19
Speech therapy services H  16(44.4) 14(38.9) 3(8.3) 1(2.8) 2(5.6) 4.14
for learners with speech

problems.

There is inadequate use of T: 43(43.0) 37(37.0) 14(14.0) 3(3.0) 3(3.0) 4.14
vision therapy services for H  13(36.1) 13(36.1) 5(13.9) 2(5.6) 3(8.3) 3.86
learners with low vision.

There is inadequate use of T: 34(34.0) 29(29.0) 18(18.0) 14(14.0) 5(5.0) 3.73
Physic-therapy services for H  20(55.6) 14(38.9) 2(5.6) 0(0.0) 0(0.00 4.50
learners with physical

disabilities.

There is inadequate use of T: 43(43.0) 34(34.0) 8(8.0) 7(7.0) 8(8.0) 3.97
Orientation and mobility H 18(50.0) 12(33.3) 2(5.6) 1(2.8) 3(8.3) 4.14
services for learners’ with

low vision.

There is inadequate use ¢ T: 38(38.0) 32(32.0) 9(9.0) 12(12.0) 9(9.0) 3.78
guidance and counseling H  13(36.1) 11(30.6) 9(25.0) 1(2.8) 2(5.6) 3.89
services for LWSN.

Mean rating on support T 4.07
services H 4.11

Key: Re- respondent, T= teacher, H= head teacher,AAlways, VO= very often, O=
Often, R=rarely, NA= not at all, M= Mean

Scale level; Always-5 points, Very often -4 pointgften -3 points, rarely -2 points,

Not at all -1 point.

Data from table 4.5 shows that both teachers aratl heachers stated that support
services contributed to the dropout of learners sjiecial needs with (mean T=4.07,
HT=4.11 among the support services factors, acegridi the teachers inadequate use of

audiology services was ranked the highest (meajfélisved by inadequate use of sign

language interpreters (mean4.22), inadequate uspegith and language services (4.19),
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inadequate use of vision therapy services(meandidddequate use of orientation and
mobility services (mean3.97), inadequate use adanie and counseling (mean3.78) and
inadequate use of physiotherapy services was rantked last with a mean

(3.73).According to the head teachers, data frdstetd shows that among the support

services factors, inadequate use of physio thesapyices had the highest (mean 4.50).

Followed by inadequate use of audiology servicesafm.31), inadequate use of sign
language interpreters (mean4.31), inadequate usgeeich and language therapy services
(mean4.14), inadequate use of orientation and rtlsirvices (mean4.14), inadequate
use of guidance and counseling and inadequate fusgsion therapy services were
ranked the last (mean3.86).From the data it's exditeat support services contributed to
the school dropout among learners with special :¥eéadMbooni East Sub County,

Makueni County, Kenya.

The findings of the study concurs with Kristensanal 2006 who states that, total
inclusion of all children with special needs is possible, the main reason being lack of
trained teachers in special needs, lack of petipaservices and lack of support Staff
(sign language interpreters and Braille transcgdack of skilled teachers in Primary
schools is one of the reasons cited for LWSN dmogmut of school Celeweke and
Rodda, 2002, Millward et al 2005.The present stualys out that inadequate use of sign
language interpreters was highly rated, (teachexans.22, head teachers Mean -4.31)
and inadequate use of guidance and counselingéesachean- 3.78 and Head teacher

mean- 3.89) were highly rated.
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4.7 Use of assistive devices for learners with sjp@ needs

The fourth objective of the study was to deterntime extent of assistive devices on the
dropout of learners with special needs in MboorgtEBub County, Makueni County. The

study specifically aimed at finding out factors lsues wheel chairs for the physically
disabled learners, use of low vision devices farders with low vision, hearing aids for

learners with hearing problems, use of magnifiersiéarners with low vision and large

print reading materials for learners with low vision primary schools. Data regarding
use of assistive devices was collected throughtmunegires, analyzed using frequency

counts, percentages and means. The results wer@tbsented in Table 4.6.
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Table 4.6 Use of assistive devices for learners Wispecial needs

Teachers n=100, Head teachers n=36

Assistive devices RE A VO (@] R NA M
f% f% f% f% f%
Learners with T 50(50.0) 23(23.0) 7(7.0) 10(10 10(10.0 23.9:

physical disabilites HT 17(47.2) 14(38.9) 1(2.8) 2(5.6) 2(5.6) 4.17
do not use wheel

chairs.

There is no ust of T 42942 39(39.00 5(5.0 9(9.0 5(5.0) 4.04
vision devices for HT 15(41.7) 13(36.1) 3(8.3) 3(8.3) 2(5.6) 4.00
learners with low

vision.

Hearing aides are not T 42(42.0 39(39.0 11(11.0 4(4.0 4(4.0 4.11
used to boost hearing HT 11(30.6) 16(44.4) 4(11.1) 2(5.6) 3(8.3) 3.83
for learners with

hearing problems.

Crutches are not T 140(40.0 38(38.0 12(12.0 9(9.0 1(1.0 4.07
used for learners HT 13(36.1) 12(33.0) 5(13.9) 2(5.6) 4(11.1) 3.78
with physical

disabilities

There is no use T 35(35.0 46(46.0 5(5.0; 9(9.0 5(5.0) 3.97
enough lighting in HT 14(38.9) 11(30.6) 4(11.1) 5(13.9) 2(5.6) 3.83
the classrooms for

learners with low

vision

Learners with low T 40(40.0 36(36.0 9(9.0) 11(11.0 4(4.0 3.97
vision do not use HT 17(47.2) 10(27.8) 3(8.3) 49(11.1) 2(5.6) 4.00
large  print  text

books.
Mean rating on T 4.0z
devices HT 3.94

KEY-RE=Respondent, T=Teacher, HT=Head teacher, A= Always, VO=Very often,

O=0Often, R=Rarely, NA=Not at all, M=Mean.

Data from Table 4.6 shows that both teachers armd lteachers stated that assistive
devices contributed to the dropout of learners wsgrecial needs (mean T=4.02,

HT=3.94).
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Among the assistive devices factors , accordinght teachers hearing aids had the
highest mean(4.11),followed by inadequate use ofches mean(4.07),inadequate of
vision devices mean(4.04),inadequate use of magsiinean (3.97),inadequate use of
large print mean(3.97) and inadequate use of cestefas ranked the last mean (3.93).

Data from the same table 4.6 shows that accordindpe¢ head teachers, use of wheel
chairs had the highest mean (4.17), followed byafsasion devices mean(4.00),use of
large print mean (4.00),use of magnifiers mean3j3u8e of hearing aids mean (3.83)
and use of crutches was ranked the last with m@a8).From the data it's evident that
inadequate use of assistive devices contributesthmol dropout among learners with

special needs in Mbooni east sub county, MakuennGo

The findings of the study concurs with Kochung 208@ort which states that, when the
introduction of free primary education was declaredny children with special needs in
education joined both special and regular primasyosls in Kenya. However, after
sometime they dropped out of school due to lackuattional assistive devices. The
present study finds out that inadequate use obtassidevices was highly rated mean

(teachers 4.02, head teachers 3.94).

Kochung report 2003 concurs with the findings of #tudy whereby according to him
learners with special needs in education requirciapzed educational resources at
individual and school level depending on the natmé extent of the disability. The high
cost of special needs equipment for learners vp#tisl needs remains a hindrance to the
government goals to provide education for al ireliwith the global goal of UPE.

Teachers and support staff in schools and unitglwhave learners with special needs
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and disabilities should be in service on needssassent and maintenance of specialized
equipment and technology devices. This is to supparners with special needs access
affordable. Assistive devices and advanced teclymdb systems. The current study
finds out that inadequate use of assistive devigese highly rated mean T=4.02,

HT=3.94. This may be due to the high cost and reasrce of the assistive devices.

MOEST 2003 estimated 19% of the entire populatioohddren with special needs who
benefit from educational services in Kenya, Religioorganizations and non-
governmental organizations such as sight savessiational, Kenya society for the blind
among others have been in the forefront in ensutivag learners with special needs
access quality education in primary schools thrguglgrams such as national integrated
program me and Kenya integrated educational progm@anbince this non-governmental
organizations operate in only some counties in lernie supply and distribution of
these educational resources is found to be inadeqlibe present study finds out that
inadequate use of low vision devices was highlgdgdmean=T-4.04 HT-4.00). This may
be due to inadequate supply and distribution ofdiéces in Mbooni East Sub County,

Makueni County.

The finding of this study also agrees with a surgegducted in 2008 which showed that
only 2.5% of children with disabilities up to thgeaof 14 years (Appendix 3) were using
assistive devices (NBS, 2009). In Africa and marpeo developing countries,

meaningful inclusive education is not realized daelack of necessary support and
resources from the government caused by limiteddyAbos, 2000, Zindi, 1997). In the
current study inadequate use of assistive devi@shighly rated (teachers’ mean-4.02,

head teachers mean-3.94). This implied that inaatequse of assistive devices might
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have contributed to the drop out of learners wplecgal needs in Mbooni East Sub

County

The results from the interview with the learnershwépecial needs indicated that, the
school environment was an issue. Learners withiagpeeeds stated that the school
environment affects their movement. The playgrousdnot adapted, classroom
arrangement hinder their movement, they are nagjeferred sitting positions in the

classrooms and there no ramps for easy movemeectialp those with wheel chairs

The curriculum was not well differentiated to slaarners with special needs. LWSN
stated that they are given the same assignment tiwé¢hother learners, no remedial

lessons given and they do the same exams.

LWSN also stated that use of assistive devicesamdassue. They stated that only special
lighting was available. This was indicated by tlesgnce of windows and ventilations.

There are no magnifiers, large print and hearidg provided.

Support services are not adequately. Learnersspiicial needs stated that there no sign

language interpreters.
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4.8 Observation schedule for learners with specialeeds.
The researcher also carried out observation to dimdthe use of assistive devices and
physical environment. The results were presentddbie 4.7.

Table 4.7: Observation Schedule for Learners with gecial Needs

Assistive devices and physical Availability and type of disability

environment

PH VI HI MH
Presence of ramps NA
Accommodative playground NA NA
Large print text books NA
Preferential sitting positions NA NA NA NA
Modified furniture NA
Special lighting A
Proper classroom arrangement  NA NA NA NA
magnifiers NA
Sign language interpreters NA
IEP NA NA NA NA

KEY-NA- Not Available. A-Available.
PH-Physical handcaped.VI-Visually impaired. HI-Hearing impaired. MH-Mentally

handicapped
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From the observation (Table 4.7), the school emwirent was an issue. It was observed
that there were no ramps, no preferred sittingtpes and the classroom arrangement
was not properly made for learners with specialdseelhe curriculum was not well
differentiated. It was observed that the teachédsndt prepare IEP for learners with
special needs Use of assistive devices was nbbtaddressed. This was evident by
unavailability of large print reading materials amégnifiers. Only special lighting was

provided. This was evident by the presence of wiveland ventilations.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENTATIONS
5.1 Introduction
This chapter presents a summary of the researdaings, conclusions made in
accordance with research results, recommendatmassuggestions for further research
in the aspect of education. This chapter focuseth®@isummary of data collected through
guestionnaires. Interviews and observation schedthat were presented, analyzed,

interpreted and results discussed with referencesearch questions.

5.2 Summary

The study intended to establish factors determirgagool drop out of learners with
special needs in regular primary schools in Mbdeast sub-county, Makueni County,
Kenya. For this study the objectives were envirommeurriculum, use of support

services and use of assistive devices.

5.2.1 School environment

The school environment was found to be the leathotpr determining school dropout
of learners with special needs in Mbooni East Sworty with a mean of 4.18.The
school buildings were not accessible to learnetk gpecial needs. In terms of the sitting
positions in the classrooms, majority of the teastierough questionnaires indicated that
learners with special needs were not given predesitting positions according to their
disability. There were also no special furnitural dhe classroom arrangements hinder

their movement especially the learners who areipalg disabled.
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5.2.2. Curriculum

Curriculum was highly rated with a mean of 4.00sTimdicated that the curriculum was
not differentiated for learners with special neddsterms of classroom activities, the
study revealed that most of the teachers did na gemedial lessons to learners with
special needs. They were not given enough timenoptete their tasks they, no prepare
IEP for such learners, no breaks between and watiivities. It was found that majority
of the teachers use whole class instructional amprdo teaching, no adapted teaching
activities and exams. The learning objectives wereadapted and learners were taught
the same content. Teachers concentrated on thiet bemyners to give answers ignoring

learners with special needs.

5.2.3 Use of Support services

Use of support services was found to be the sefamtdr determining school dropout of
learners with special needs with a mean of 4.090Mg of the school lack teachers
trained in special needs, there is inadequate s language interpreters for learners
with hearing problems, inadequate use of audiolegyices for learners with hearing
problems, inadequate use of speech and languageeseifor learners with speech
problems, inadequate use of vision therapy servioeslearners with low vision,
inadequate use of orientation and mobility servioedearners with physical disabilities

and guidance and counseling for LWSN.

5.2.4 Use of assistive devices
Use of assistive devices for learners with spewgds was evident to be inadequate in

most of the schools in Mbooni East Sub County waitimean of 3.98. Majority of the
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teachers and the head teachers indicated that weerenadequate use of wheel chairs,
inadequate use of vision devices for learners ‘ah vision, inadequate use of hearing
aids for learners with hearing problems; inadequai of magnifiers for learners with

low vision and inadequate use large print readiatenmals for learners with low vision

5.3 Conclusion

The study has identified the factors determininigost dropout of learners with special
needs in regular primary schools in Mbooni East Sohnty as unfriendly environment,
lack of curriculum differentiation, inadequate wfesupport services and inadequate use

of assistive devices.

For learners who are physically disabled and losiovi, their dropout may have been
attributed to factors related to school environmeRbor classroom arrangement,
unfriendly playground, inaccessible school buildimgade such learners face challenges

in accessing the school environment.

Most of the schools in Mbooni East Sub County ugie curriculum. The curriculum is
not well differentiated to suit all the learnerpesially mentally handicapped. The time,
content, objectives, learning activities, examioiasi and teaching methods used only

favor the average child.

There is inadequate use of support services suslygasanguage interpreters, orientation
and mobility services, guidance and counselingisesy physiotherapy services, speech

therapy and audiology services. These might haa&ibated to drop out of LWSN.
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Assistive devices used to reduce the effect ofbdisawere also inadequately used. The

crutches, magnifiers, wheel chairs, hearing a@gd print reading materials and enough

lighting. The teachers and the head were ableawtiiy some of the solution to curb the

school drop out of LWSN. However majority of theacked the knowledge and skills on

how to handle them.

5.4 Recommendation

Based on the study findings, the following arerdmommendations.

The head teachers should ensure that the schoobement both physical and social
is well adapted to suit the needs of learners wgjplecial needs. The classroom
arrangement, sitting arrangement, the playgrouma$ school buildings should
accommodate learners with special needs.

The curriculum developers and implementers shoukle that the curriculum is
well differentiated to suit learners with speciaeds. The teaching and learning
activities, time given, the content taught, objeesi set and the teaching methods
should meet the needs of learners with special 1€Blde teachers should prepare
IEPs for learners with special needs.

The government should ensure that there are ade@saistive devices in regular
primary schools for learners with special need®r&lshould be adequate magnifiers,
hearing aids, wheel chairs, crutches among otlergérners with special needs.

The head teachers and teachers should ensurehénatis adequate use of support
services for learners with special needs suchgslanguage interpreters, guidance
and counseling services, orientation and mobikwiges, audiology services, vision

therapy among others.

65



5.5 Suggestions for Further Research

Further research can be done in special schodg and even private schools, so that
generalization of factors affecting learners wipedal needs can be realized.

Due to improved technology, appropriate experimeo#é be undertaken to
investigate the effectualness of computer techrnpiogeaching learners with special
needs in regular primary schools.

Research can be done to investigate the influemdeazhers and other learners

attitude towards learners with special needs inleggrimary schools.
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APPENDICES

APPENDIX A- Head Teachers Questionnaire (HTQ)
Section A-school detalils:
| am carrying out a research within the Districttbe determinants of dropout learners
within special needs in regular primary schoolshiitspecial needs in regular primary
schools in Mbooni East District, Makueni County, niga. You are requested to
participate in this study through responding tosthquestions as per given instructions.
Please tick Y) or write the correct response for each of thdofshg questions /
statements. The information that you will provite tesearcher with will be treated with
utmost confidentiality.
1. Name Of SChOOI ... .. e e e
2 0 11 1 [
3. Does the district EARC place learners with spewesds in your school?

Yes [ ] No [ ]

4. If yes, what is the current number of pupils wiglesial needs in your school?

Boys |:| Girls:| Total |:|

5. Current number of specials needs education teachgoaur school.

Trained [ ] Training ] nottrained [ ]

Section B
You are requested to participate in this studyugloresponding to those questions as per

the given instructions. Please tick) (or write the correct response for each of the
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following questions / statements. The informatibattyou will provide the researcher

with will be treated with utmost confidentiality.

1. What is your gender? Mald | Female[ |

2. What is your current teaching experience?

0-10yrs11-20yrs. [ ] [ 21-30yf._ |  above30yks. |

3. a) Have you trained in special needs education.

Yes |:| No. |:|

b) If Yes,

(i) What is your level of special needs edwratraining?

Graduation |:| Diploma:| Certificate |:|

(i) How relevant is the training to your schoo

Very relevant Relevant  Not sureless relevant Irrelevant

—1 J I [ @ g

4. Inclusive education can be realized

Strongly agree Agree Not sure Disagree Strongly

e R s Y s N s [ s B s

71



Section C

In the set questions below you are presented uétfersents. You are asked to indicate
your level of agreement with each statement bycatthg: Always (1), Very often (2),
Often (3), Rarely (4) Not at all (5). Use a tich fo indicate your response in one of the 5
small boxes in front of every statement. Your reseoshould be in regard to your
current working station.

Environment

Strength of opinion A[VO |[QR|NA

1. | School buildings are not easily accessible to kEa@rwith
special needs

2. | Learners with special needs are not given prefesitithg

positions

Learners with special needs do not use speciaittuen

4. | Class room arrangements hinder movement of leammiths

special needs

5. | Play grounds are not friendly to learners with sgateeds

6. | The school is not accessible to learners with speeeds
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Curriculum

Strength of opinion

1. | Learners with special needs are given remediabiess

2. | Learners with special needs are not given enougie tio

complete tasks

3. | Learners with special needs are not given breaksden and

within activities

4. | The teachers do nqirepare IEP for learners with spec
needs

5. | Learning objectives are not adapted for LWSN.

6. | The primary curriculum demands are too high forrees

with special needs.

7. | Learners needs are given different tasks from sther

8. | Learners with special needs use special books

9. | Learning activities in all subjects are adapted \(SN.

10.| Examinations are adapted for LWSN.

Support services

Strength of opinion

1. | There are sign language interpreters for learnéxs ave harc

of hearing

2. | Audiology services are provided to learners witharirey
problems.

Speech therapy is done to learners with speechegmob

4. | Vision therapy services are available for learnsith low

vision.

5. | Physio therapy is done to learners with physicséldiiities.

Orientation and mobility services are availablel¢arners
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with low vision

Use of assistive devices

Assistive Devices A |VO|O

NA

Learners with physical disabilities use wheel chair

There low vision devices for learners with low oisi

Hearing aides are used to boost hearing for leanvih

hearing problems

Crutches are used for learners with physical diseb

There is enough lighting in the classrooms forHees

with low vision

Learners with low vision use large print text books

Thank you very much for completing and returninig tiuestionnaire.
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APPENDIX B: Teacher’s Questionnaire (TQ)

Section A
Rank the following areas in a regular primary s¢hoderms of how they determine the
school dropout of learners with special needs iguler primary schools.Should be

ranked in this order, (1, 2, 3, 4,).

CUIMICUIUM . . e e e e e e e e e |:|
ENVIFONMENT. .. e e o e e e e e e e |:|

Teachers and learners altitude towards LWSN........oooeeeeviieecee i |:|
Special needs services and deVICES.........ovvi ettt i e e e e eae |:|
Section B

In the set questions below you are presented uéiferments. You are asked to indicate
your level of agreement with each statement bycatthig whether you: Always (1), very
often (2), often (3), reraly (4) Not at all (5). &s tick () to indicate your response in
one of the 5 small boxes in front of every statem¥our response should be in regard to
your current working station.

Environment

Strength of opinion A|VO |O|R|NA

7. | School buildings are easily accessible to learndtfs special

needs

8. | Learners with special needs are not given prefesitithg
positions

9. | Learners with special needs use special furniture

10.| Class room arrangements hinder movement of leamiths

special needs

11.| Play grounds are not friendly to learners with sgeteeds

75




12.

The school is accessible to learners with speeiatia

Curriculum

Strength of opinion

VO

NA

11.

Learners with special needs are given remediabiess

12.

Learners with special needs are not given enougie tio

complete tasks

13.

Learners with special needs are given breaks betvaee

within activities

14.

The teachers prepare IEP for learners with spauegds

15.

Examinations are not adapted for learners withiapeeeds,

Remedial.

16.

The primary curriculum demands are too high forrees

with special needs.

17.

Learners’ needs are given different tasks fromrgthe

18.

Learners with special needs use special books

19.

Learning objectives are not adapted for learneth special
needs

20.

Learning activities are not adapted for learnerth vgpecial

needs
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Support services

Strength of opinion VO NA
7. | There is inadequate use of sign language intemsrete
learners with hearing problems.
8. | There are inadequate use audiology services fondeswith
hearing problems.
9. | There is inadequate use of speech and languageesefor
learners with speech problems.
10.| There is inadequate use of vision services fomkear with
low vision. .
11.| There is inadequate use of physio therapy for Brarmvith
physical disabilities.
12.| There is inadequate use of orientation and mobildy
learners with physical disabilities.
13.| There is inadequate use of guidance and counséting
learners with special needs.
Use of assistive devices
Assistive device A |VO NA

There is inadequate use of wheel chairs

There is inadequate use of hearing aids

There is inadequate use of crutches

There is inadequate use of magnifiers

There is inadequate use of large print materials.

Thank you very much for completing and returninig tiuestionnaire.
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APPENDIX C: Interview Schedule for learners with sgecial needs.

a). What assistive devices do you use when reading.?

b).What kind of reading materials do you use?

c).Is there enough lighting in the classrooms?

d) Do you do the same exams with the other leathers

e).Are you given the same assignment with the ddseners?

f) Are you given remedial lessons by your teachers?

g) Are you harassed by the other learners?

h) How do you communicate with your teachers?

i) What assistive devices do you use to boost hearing?

J) What affects your movement in the classroomiarttie playground?
k) Do you move round the school compound with ease?

I) Does the classroom arrangement hinder your mewn

m) What assistive devices do you use when walkingrad the school compound?
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APPENDIX D: Observation Schedule (OS)

Availability

Use

Special needs Aids

Yes

No

Yes

No

1. | Presence of ramps

2. | Accommodative playground
3. | Large print text books

4.

5. | Preferential seating position
6. | Modification of furniture

7. | Special lighting

8. | Classroom management

9. | Magnifiers

10. | Sign language interpreters
11.| Individualized educational program
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APPENDIX E:MAP OF THE STUDY AREA

' Makueni County |

Mbooni West

Mbooni East

Kibwezi West

Kenya

Kibwezi
East
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