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ABSTRACT
Bullying is a global problem that has negative consequences on school environment and lives
of students. Research indicates that the prevalence of bullying is high ranging from 27% in
developed countries to as high as 70% in developing countries. In Kenya, the Ministry of
Education declared bullying illegal. Despite this, there are still cases of bullying being
reported in public secondary schools in Kisumu-East sub-county, Kisumu County. This
therefore prompted this study. Hence, the purpose of this study was to examine the social
context of bullying in public secondary schools in Kisumu East sub-county. Specifically, this
study sought to examine prevalence of bullying in public secondary schools in Kisumu-East
sub-county; explore social factors associated with bullying among the students; and
determine the social implications of bullying in public secondary schools in Kisumu-East
sub-county. The study was guided by the social dominance theory which was proposed by
Sidanius in 2006. The study used a descriptive survey research design. The study population
was 3520 students out of which 10% (352) were sampled using simple random sampling. The
target population also included secondary school principals and guidance and counseling
teachers. Purposive sampling was used to select 5 principals and 5 guidance and counseling
teachers. The study utilized 352 questionnaires administered to the students and 10 interview
guides for the 5 principles and 5 guidance and counseling teachers. Quantitative data was
analysed through descriptive statistics by the aid of Statistical Package for Social Sciences
(SPSS) version 22 and presented in frequencies, percentages and tables. Qualitative data was
analyzed by identifying emerging themes and was presented through textual descriptions. The
prevalence of bullying in public secondary schools in Kisumu-East sub-county was 75.6 %
with only 24.4% of the students not involved in bullying. In addition, the findings showed

.that majority of students strongly agreed, that they were involved in bullying due to social
factors such as coping with their parents aggressive behaviors and watching violent movies.
Findings also showed that the social implications of bullying included poor academic
performance, low self-esteem and psychological harm. In conclusion, bullying among.
students in Kenya is still a challenge and results into students' problems including; truancy,
dropout and poor academic performance. Most bullying is influenced by poor parenting
styles hence there is need for government to enlighten parents on best parenting methods.
There is need to provide support to students who have been bullied to promote effective
coping and to prevent the development of behavioral or mental health concerns. Moreover,
involve families and communities in bullying prevention as well as adopting school policies
that recognize and prohibit bullying. The findings to this study may be significant to policy
makers and principals in terms of formulation of policy guidelines and their implementation
in the management of student discipline in secondary schools.
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CHAPTER ONE: INTRODUCTION

1.1 Background Information

Bullying in schools is a worldwide problem that has negative implications on the general school

environment (Bank, 2000). Although much of the formal research on bullying has taken place in

the United States of America, Great Britain and Japan, the problems associated with bullying

have been noted and discussed wherever formal schooling environments exist (Asamu, 2006).

Notably, various studies have established that approximately 15% of students in the globe are

either bullied or are initiators of bullying (Olweus, 2000; Wolke & Samara, 2004). Bullying is

one of the most common forms of violence in society; between 15% and 30% of students in the

United States of America are bullies or victims of bullying. Direct bullying seems to increase

through the elementary years in the US, peaks in middle school, and declines during high school

years. Bullying more often takes place at school rather than on the way to and from school.

Asamu (2006) conducted studies in some African countries focusing largely on bullying of

female students, with Nigeria at 67.2%, Tanzania at 68.9% and Uganda at 71%. Studies indicate

that being in school has often placed young girls in difficult, uncomfortable and even vulnerable

circumstances to bullying (Longwe, 2008); Mirembe and Davies, 2001; Aikman & Unterhalter,

2005).In a South African survey, girls report experiencing acts of aggression like beating and

slapping by male friends.The male perpetrators of bullying might include students, teachers and

even parents (Carrera,2008).
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In Tanzania, the main belief is that punishment is useful in reducing bullying 10 schools

(Griffins,1996).

In Kenya, the Ministry of Education declared bullying illegal (African- Network for the

Prevention and Protection against Child Abuse and Neglect, ANPPCAN, Kenya Chapter 2005).

In conformity with paragraph 47(d) of the Education Act (CAP .327), the Ministry of Education

established a committee in late 2000 to formulate policy guidelines on behavior and discipline in

schools.The document provides schools with guidelines that clearly spell out anti bullying

policies.However, some schools do not fully implement these anti bullying policies hence the

perpetrators are not always brought to book.

Despite this, bullying is still experienced in secondary schools. For example on 30th July 2006,

the Daily Nation reported that a Form One student in a Nyeri Secondary school was bullied to

death by senior colleagues, the student died from injuries a fortnight later. The Daily Nation of

February 15, 2007 reported that Form 1 students of Kiriani Boys high school, Meru South

District were bullied by fellow students on their first night in the school. The older boys ordered

the newcomers to strip naked so that they could be inspected. Those who were not circumcised

spent the whole night going through all manner of torture and insults.They were forced to part

with their pocket money and keys to their boxes. With no proper reporting mechanism of

such sensitive issues, most of these cases go unreported for fear of intimidation by the bullies

(Griffins, 1996). Therefore, the study sought to examine social context of bullying in public

secondary schools in Kisumu- East Sub-County.

In Kenya, parents are expected to contribute to the development of their children. This is by

ensuring that their children do not engage in other activities like bullying which may cause
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injuries to their lives both at home and at school. In some cases it is the parents themselves that

engage their children into bullying activities and as a result giving wrong guidance to their

children (Kyegombe, et al, 2017). Therefore, it is the responsibility of ~very parent to give
G

proper guidance to their children. This includes taking firm actions in cases where their children

are culprit of bullying cases whether in school or at home (Kaplan, Sanchez & Hoffman, 2017).

Secondary schools in Kenya are the learning institutions where children are expected to be

nurtured both academically as well as holistic life. This is where they are equipped with life

skillswhich can enable them to be better people in the society. In addition, secondary schools in

Kenya are in different categories namely mixed day, boys boarding, girls boarding or mixed

boarding and day secondary schools (Mungai, 2016).

Public schools are schools run and managed by the government. Similarly, they are schools

which are funded by the government as well.On the other hand, private schools in Kenya are

schools which are not necessarily managed by the government but by the private owners. In

private schools parents pay for the most activities in the school right from learning purposes to

other extra curriculum activities thus they become part of the school management and the

running of the schools. This therefore may explain the reason as to why there are fewer reported

cases of bullying in private schools as compared to public schools (Van der Berg et ai, 2017).

Public secondary schools in Kisumu-East Sub-County have had cases of bullying. Betweeen

2006 and 2009,figures from the County Directors office revealed that there were 900 cases of

student bullying in Kisumu-East Sub-County.This is relatively high considering that the students

population stands at 3,951,this finally impacts negatively on the conduct of the students when

theyjoin university (Okoth,20 14).
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As much as the schools in Kisumu-East sub-county serve students from diverse socio-economic

backgrounds where in some cases proper parental supervision and control of these students is

lacking, there is still need to unearth the social factors associated with bullying. Parenting styles
G

characterized by psychological control and lack of nurturing have also been examined as

possible links to the development of bullying (Van der Kaap-Deeder, et ai, 2017). Parents may

exert psychological control by relying heavily on the use of guilt, engaging in personal attacks,

threatening to withdraw love or support and constraining verbal expressions. Parents may display

a lack of nurturing by offering low levels of emotional support and relying too heavily on

coercive disciplinary methods. Generally speaking, the family background of children who bully

others is characterized by neglect, dominance, hostility and harsh punishment (Estaben, 2017).

In Kisumu East Sub-County, researchers have found cases of bullying to be at 18% as

compared to Private secondary schools which stood at 11% (N gotho, 2013). In addition, ill

Kisumu East Sub-County the number of bullying cases stands at 18% as compared to Kisumu

west where bullying cases is at 7% in public secondary schools. the number of students in

Kisumu East stands at 3520 as compared to the number of students in Kisumu West which is

3201 as per the period of the study (Ngotho, 2013). Comparing these cases of bullying to other

neighbouring counties like Siaya, which is a pre urban town as well, bullying in secondary

schools stands at 10% as compared to private secondary schools where bullying rate was at 7%

(Karuti, 2015). Due to the foregoing studies a research had to be carried out to examine bullying

in Kisumu East Sub-County.

1.2 Statement of the Problem
Bullying cases have been on the increase in Kenya. In Kisumu East Sub-County alone, there are

cases of bullying which some researchers' have found to be at 18% as compared to Private

secondary schools which stood at 11%. In addition, in Kisumu East Sub-County the number of
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bullying cases stands at 18% as compared to Kisumu West where bullying cases are at 7% in

public secondary schools. Again, the number of students in Kisumu East Sub-County is high at

3520 as compared to the number of students in Kisumu West which is 3201, as per the period of
G

the study. Comparing these cases of bullying to other neighboring counties like Siaya, which is a

pre urban town as well, bullying in secondary schools stands at 10% as compared to private

secondary schools where bullying rate was at 7%. Since the number of bullying cases are higher

in public secondary school in Kisumu East, this study had to be conducted.

The social implications of bullying in secondary schools in Kisumu-East sub-county has not

been adequately documented.This is one of the most certain explanations as to why bullying is

still a problem despite the roles played by teachers in curbing bullying in secondary schools,

there are still constant cases of bullying in the sub-county. This therefore calls for an

examination on the social context of bullying in public secondary schools in Kisumu-East Sub-

County.

1.3 Research Questions
I. What is the prevalence of bullying in secondary schools in Kisumu-East Sub-County in

Kisumu County?

11. What are the social factors associated with bullying among secondary school students in

Kisumu-East Sub-County, in Kisumu County?

iii. What are the social implications of bullying in secondary schools in Kisumu-East Sub-

County, in Kisumu County?

1.4 Objectives of the Study
The study was guided by the following objectives:

5



1.4.1Overall Objective
To examine social context of bullying m secondary schools in Kisumu-East Sub-County,

KisumuCounty.

1.4.2Specific Objectives
1. To examine prevalence of bullying in secondary schools in Kisumu-East Sub-County.

2. To explore social factors associated with bullying among the students in Kisumu-East Sub-

County.

3. To determine the social implications of bullying in secondary schools in Kisumu-East Sub-

County.

1.5Significance of the Study
While the implications of bullying may include relatively minor incidents such as truancy and

absenteeismfrom school,it may also have long term and more critical impact such as opting to

dropout of school. Bullying is thus clearly a problem that deserves investigation and prevention.

Despite the consequences of bullying, the social context of bullying in public secondary schools

inKisumu-East Sub-County has not been well explored; an aspect that this study addresses.

The findings generated from this study might be of great significance to policy makers,

administrators of schools, teachers, students, parents and community members as it may provide

informationon how to reduce the problem of bullying.The study findings will also contribute to

the body of knowledge that would provide a basis for future studies on bullying, for instance on

howto empower students on conflict resolution, peer counseling and assertive training.

1.6Scope and Limitations of the Study
The study was carried out in Kisumu-East Sub-County, Kisumu County; the target population

was public secondary school students, teachers in charge of guidance and counseling and

principals.
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One major delimitation of this study was that it excluded private secondary schools within

Kisumu-East sub-county where bullying might also be taking place.

1.7 Theoretical Framework ofthe Study '-'
The study was guided by the Social Dominance Theory (SDT) which was proposed by Sidanius

(2006). It explains prejudice and aggression resulting from a natural human predisposition to

create hierarchies, whose function is not to provide the individual with a recognizable social

identity, but to minimize social conflicts.According to this theory, individuals strive to form

social groups because its advantageous to do so ( Sidanius 2006).

According to Pratto (1999) Social Dominance Theory is a consideration of group conflict which

describes human society as consisting of oppressive group-based hierarchy structures. The key

principle of Social Dominance Theory is group.

The reason why social groups exist in human societies is that they are necessary for survival of

inter-groupcompetition during social conflict and are more efficient (Grusky, 2002).

The theory is relevant to this study in that secondary school students tend to identify themselves

with a particular peer group also known as hierarchies. According to this theory, clearly

established hieraschies can serve to minimize conflicts within a group. Groups with clear

hierarchies are more organized and thus able to defend themselves against bullying. In this way

the students feel more at ease when they are in these hierarchies.

This theory is also relevant to this study in that the study targeted secondary school students aged

between 14 years to 20 years and this age is marked by puberty. At puberty, boys and girls start

establishing social groups and social status and they also start competing with potential mates.

These social and psychological changes may predict instances of bullying.According to Felicia
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(2001),having close ties to friends in a peer group can protect one against bullying. Students who

witness their friends being bullied were more likely to help fight the bully. Bullying can take

place in the context of the school,a particular class or a friendship group.This helps victims of
<:..-

bullying establish his or her place in a group.This theoretical framework sheds some light on

why bullies are disliked or rejected by their classmates, the reason being they tend to disrupt the

group's stability (Grusky,2002).
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CHAPTER TWO: LITERATURE REVIEW

This section presents literature that was relevant to the study. The related literature was reviewed

and discussed under the sub headings on the concept of prevalence of bullying in secondary

schools, social factors associated with bullying in secondary schools and the social implications

of bullying in secondary schools.

2.1 Prevalence of Bullying in Secondary Schools
Bullying is a global phenomenon.In Europe the prevalence of bullying has been reported by the

International survey of adolescent health behaviors (2005). The survey notes that the percentage

of students who reported being bullied at least once during the current term ranged from a low of

15% to 20% in some countries to a high of70% in others (Olweus, 2000).

In the United Kingdom, bullying is a pervasive problem.As cited in McEachern, Kenny, Blake

& Aluede (2005), a study of 6758 students in 24 schools the city of Sheffield revealed that 27%

of elementary and middle school sampled reported being bullied some times in the term. A study

of7000 elementary and secondary school students in the United Kingdom revealed that 29% of

boys and 24% of girls in the elementary schools experienced some form of physical bullying.

The study further revealed that approximately, 41 % of boys and 39% of girls experienced

•bullying (Pellegrini, 2002).

In recent reports from The Swedish National Agency for Education (2010), approximately 60-

80% of the students in Swedish elementary schools (demarcated to Grades 4-6) reported that

they had been bullied at school. According to the Swedish Education Act (2010), every school in

Sweden has to prevent all forms of bullying and intervene when students are found to be victims

at school. Nevertheless, scientifically evaluated methods or programmes for anti-bullying
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practices are still poorly implemented or not at all in Swedish schools (The Swedish National

Agency for Education, 2011).

Olweus (2000) conducted a prevalence study with a sample of Scandinavian-children ages 7-16,

found out that between 5% and 9% of school children reported being bullied on a regular basis.

Based on further work in Norway, he concluded that 15% of the primary and junior-high schools

sampled were involved in regular interactions as either bullies or victims, with 3% being bullied

and 2% bullying others at least once every week.

According to Baibe (2000), bullying is the most common form of violence in society; between

15% and 30% of students are bullies or victims of bullying. Direct bullying seems to increase

through the elementary years, peaks in middle school, and declines during high school years.

In South Africa, according to a study published by Free State University by African Christian

Action (2003) more than 32% of learners reported that they were targeted by bullies in the bus,

'taxis, on their way to school or in toilets and showers in school.The study also reported that 50%

of teachers had bullied their students, 30% of them admitted they were guilty of bullying at least

once a month.

In Nigeria Asamu (2010) established the prevalence and nature of bullying among secondary

school students in Osun state, the study adopted a descriptive survey research design and

sampled 750 students using stratified random sampling technique, the results showed that the

prevalence of bullying among students was 67.2%, from this 88.1 % had been bullied and 33.1 %

were bullies. While physical bullying seems to decrease with age, verbal bullying appears to be

constant among teenagers. Boys engage in physical bullying and are victims of bullies more
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frequently than girls.Girls who bully are likely to utilise subtle and indirect strategies, such as

spreadingrumours and enforcing social isolation (Olweus, 2000).

Okoth (2014) investigated bullying in public secondary schools in Nairobis Kenya. The study

used a self-report socio-demographic questionnaire on 1,012 students from a stratified sample of

public secondary schools in Nairobi to establish the prevalence of bullying. The fmdings were

63.2%(640) of female and 81.8% (828) of male students reported various types of bullying. The

foregoingstudies failed to look at the prevalence of bullying in secondary schools and this is yet

to be explained by this study carried out in public secondary schools in Kisumu-East Sub-

County.

2.2 Social Factors Associated with Bullying

2.2.1School factors
Accordingto Parke & Slaby (2000) bullying was positively related to peer popularity amongst

students in the United States of America. Gunga (2013) explored differences in peer statures

amongbullies. There were bullies, who were popular in their clique and those bullies tended to

makeuse of aggression instrumentally. Bullies prefer fellow bullies to normal peers as friends.

The proactive use of aggression was associated with higher peer stature and reactive use of

aggressionwas associated with low social preference. (Cillessen & Prinstein, 2003).
Asamu (2006) used hierarchical linear modeling to assess .individual student, family, and school

predictorsof aggression in 11,662 students in sixth, seventh, and eighth grades in high schools in

South Africa. Measures of problem-solving strategies, peer interaction and perceptions of school

environmentwere analyzed at the individual student level. The study found that school policies

and culture were strongly associated with bullying at the individual student level. Measures of

problem solving were most strongly predictive of bullying. Inclusion of students in policy and

11



rule processes, cultural sensitivity education and teaching that emphasizes understanding over

memorizationwas significant predictors of bullying at the school level.

Shipman (2000) hypothesized that bullying tends to decline steadily as children grow older

because most children gradually acquire better social skills with age in a study conducted in

Nigeria. Additionally, they suggested that over time there are a smaller proportion of older,

stronger,potential- bullies present in their peer groups. This supports the idea that children tend

to "grow out" of bullying, or that it is ''just a phase" that children pass through. Carrera (2008)

suggested that the peak in bullying and victimization is usually between ages 9 and 15, with

youngerchildren typically being victimized by older children, and older children being selected

as targets based on weakness or slower development.

Okoth (2014) investigated bullying in Kenyan secondary schools, its manifestations, causes,

consequences and mitigation measures. The study design was mixed methods conducted

among students and principals in secondary schools in Kenya. Sixteen principals and two

hundred and forty students were randomly sampled and participated in the study. The

findings showed that both intra-school and extra-school factors such as school rules and

regulationswere related to the incidences of bullying in schools. Additionally, peer influence and

academicachiever syndrome were factors that showed significant association with bullying. The

study recommended that anti-bullying policies should be' effectively implemented in secondary

schools. This study was being undertaken in Kisumu-East sub-county and it identified isolated

cases where several social factors such as school affected the benavtor of" studem,

It is evident that bullying is practiced in Kenyan secondary schools. This is an area that even

policy makers have tried to develop policies including illegalization of bullying, yet cases of

bullying are still on the increase (Minton, 2016). Students have complained that some of the
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colleagues are constantly bullying them.Some student even drop from school due to bullying

cases. Similarly, teachers have also engaged in one way or the other in bullying activities (Bax,

2017).

2.2.2 Family factors
Parenting styles characterized by psychological control and lack of nurturing have also been

examined as possible links to the development of bullying in the United Kingdom.Parents may

exert psychological control by relying heavily on the use of guilt, engaging in personal attacks,

threatening to withdraw love or support and constraining verbal expressions. Parents may display

a lack of nurturing by offering low levels of emotional support and relying too heavily on

coercive disciplinary methods (Hawley, 2003).

The parent-child relationship has also been shown to be important. Children with positive

relationships with their parents are less likely to participate in bullying. In other words, children

who are securely attached to their parents are less likely to bully their peers.ln the same vein, it

has also been noted that children, who perceive their families to be less cohesive and less caring

for each other, are also more likely to participate in school bullying. Generally speaking, the

family background of children who bully others is characterized by neglect, dominance,

hostility and harsh, punishment (Olweus, 2004).

Machera (2006) focuses on how the upbringing and discipline methods chosen by parents

influence the display of behaviors among children.In Norway, it has been found that children

involved in bullying, come from families where the authoritarian parenting model dominates.

The authoritarian is characterized by high severity and punitivenes. Moreover, children who are

identified as bullies described their parents as authoritarian, punitive and non- supportive. This
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same sudy was carried out in Kisumu-East sub-county to establish wether the same factors

influencedthe behavior of the student at school.

In South Africa, a study by Crick (2004) found that children who are nurtured In a family

environmentwhere there is cruelty and more hostile than positive interactions, children tend to

be associated with bullying.He further asserts that, the expression of tender feelings by the

parents combined with the level of understanding and support they show and, generally the

positive approach which characterize their relationships, is very important for the balanced

developmentof a child. He recommends that providing the necessary assistance offers a child the

sense of security and confidence, and also provides the necessary self confidence in order to

respondto adequately difficulties which might arise.

InNigeria, Asamu (2006) revealed that discipline methods enforced by parents were a significant

factor influencing Children's involvement in bullying. He further asserts that parenting methods

that affect children's behavior vary by the gender of parents. More particular, when mother

appears to directly punish child's mistaken behavior, without justification, then both, the

''victimization'' and the "bullying others increases, On the other hand, the lack of any kind of

response and the indifference which a father shows against a child's misbehavior is directly

relatedwith victimization.

In Kenya, Wesang'ula (2011) investigated teachers and students' perceptions of the

physiologicalcauses of bullying among public secondary school students in western province,

the study adopted a descriptive survey design. The study population was 635 teachers and

65965 form two students. The study used stratified random sampling to select 213 students
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andpurposive sampling to select 120 teachers. The study findings showed that children who

bullyare more likely to have grown up without their biological father. He noted that boys are

beingtaught by their fathers how to interact with other boys and how to remain secure against
G

victimization. Subsequently, boys who do not have fathers do not develop these skills, to the

samedegree as boys who grew up with their fathers. This study in Kisumu-East sub-county

sought to find out whether coming from single parent families was a factor associated with

bullying.

2.3 Social Implications of Bullying
Therehas been a concern that frequent bullying among children has negative implications on a

victims' academic achievement. This has been examined through a large scale study of bullying

inUnited States of America by Nansel (2001). He found out that from the observation of 15000

studentsin grade 6-10, there was a significant association between bullying and lower perceived

academicachievement.

In the United States of America a study survey by National Vital Statistics Report (2009), noted

that suicide is the 3rd leading cause of death among youth ranging in age from 15 to 24

Furthermore,the U.S. Department of Health and Human Services reported "substantial increases

inboth homicide and suicide rates among males from 200 to 250.Youths who are bullied or who

bully others, are at an elevated risk for suicidal thoughts, attempts and completed suicides

(Coloroso, 2002). In the United Kingdom according to Rigby (2002), peer victimization is a

predictorof children's behavior problems. 1st through to 4thgraders in elementary school reported

that being rejected and aggression by peers was associated with impulsive and emotionally

reactive behaviors, they further asserts that being rejected by peers in 15tgrade could predict

early starting of conduct problems in 3rd and 4th grades. He also noted that a high level of
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victimization and low level of social support correlated with higher anxiety, depression, social

dysfunctionand psychosomatic.

However studies from a large sample of students in Scandinavian countries have shown no

evidenceto understand bullying as a consequence of poor grades at school. Rather, it was found

that both bullies and victims of bullying had somewhat lower than average marks than children

not involved in bullying ( Schuter, 2011).This particular study was out to find out whether or not

a similar trend prevailed among the public secondary school students in Kisumu-East sub-

county.

The incidence of bullying at schools has negative implication on students' opportunity to learn in

an environment that is safe and secure and where they are treated with respect.Victims often

have difficulty concentrating on their school work and may experience a decline in academic

performance. They have higher than normal absenteeism and dropout rates and may show signs

of loneliness.They have trouble making social and emotional adjustments, difficulty making

friends, and poor relationships with classmates. They often suffer humiliation, insecurity, and

loss of self-esteem and may develop a fear of going to school. The impact of frequent bullying

canaccompany victims into adulthood, where they appear to be at greater risk of depression and

othermental health problems (Due, 2009).This study was carried out in Kisumu-East sub-county

to establish whether the social implications of bullying were similar to this.

symptoms. This particular study in Kisumu-East sub-county asserts that there is negative self-

worthand depression among victims of bullying.

In Kenya Okoth (2014) noted that bullying has a range of adverse consequences, including peer

rejection, conduct problems and internalizing behaviors. However, bullying can also be used as
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an adaptive strategy to obtain social prominence and perceived popularity.He further noted that

close friendships among students who engage in bullying are often characterized by increased

conflictand jealousy and can result in feelings of loneliness.It was therefore, necessary to carry

out a systematic study of this nature to examine the social implications of bullying in public

secondaryschools in Kisumu-East sub-county in Kisumu County.

Agedifferences are also factors that influence bullying in schools. For example, students aged

more than 18 years and above tend to bully those younger than them in different ways. An

exampleis where older students force the younger students to wash their clothes, fetch water or

just give them authoritative orders whenever they feel like (Chen, 2017). This in one way or the

otheraffects the psychological aspects of younger students in schools.

Bullyingin boarding secondary schools is more than that of day secondary schools (McDonnel et

ai, 2017). In Kenya, recently, cases of bullying were witnessed in Alliance and Maseno High

schoolswhich even led to the demotion of the school principal. However, this study focused in

bullyingcases in secondary public schools in Kenya.
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CHAPTER THREE: RESEARCH METHODOLOGY

3.1 Introduction
This chapter outlines the research design; study's location; target population; sample size and

sampling techniques; instrumentation; data collection procedures and a summary of data

analysis.

3.2 Research Design
The study used the descriptive survey research design with both quantitative and qualitative

approaches. Descriptive survey research design was appropriate to the study since it facilitated

the description of the social factors and bullying in public secondary schools in Kisumu-East

sub-county. Descriptive survey design describes "what is" and is concerned with conditions that

exist, opinions that are held and effects that are developing (Best, 1993).

According to Lokesh (1994) descriptive studies are designed to obtain pertinent and precise

information concerning the status of phenomena and whenever possible to draw valid general

conclusions from the facts discovered. The design guided the study in examining the social

context of bullying in Kisumu-East sub-county.

3.3 Study Area
The study was conducted in Kisumu-East sub-county in Kisumu County; in the Nyanza Region

of Kenya. Kisumu County is one of the six counties in the Nyanza Region.It neighbours Siaya

County to the West, Vihiga County to the North, Nandi County to the North East and Kericho

County to the East.It neighbours Nyamira County to the south and Homa Bay County to the

South West.

There are 13 public secondary schools and 5 private secondary schools in the study area

(Kisumu-East Sub-County Education Office, 2014).
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The sub-county has a challenge of a high number of orphans due to HIV/AIDS (Republic of

Kenya, 20 10).This challenge also has a negative social implication on learners and their

behaviours.

Bullying cases in Kisumu East sub-county escalated from 200 cases in 2006 to 900 cases in

2009 (Okoth, 2014).In Kisumu East alone, there are cases of bullying which some researchers'

have found to be at 18% as compared to Private secondary schools which stood at 11% (N gotho,

2013). In addition, in Kisumu East the number of bullying cases stands at 18% as compared to

Kisumu West where bullying cases is at 7% in public secondary schools. The number of students

in Kisumu East Sub-County is at 3520 as compared to the number of students in Kisumu West

which is 3201 as per the period of the study. Comparing these cases of bullying to other

neighboring counties like Siaya, which is a pre urban town as well, bullying in secondary schools

stands at 10% as compared to private secondary schools where bullying rate was at 7% (Karuti,

2015). Since the number of bullying cases are higher in public secondary school in Kisumu East,

this study had to be conducted. It is against this background that Kisumu-East sub-county was

chosen for this study.

3.4 Study Population
Kisumu East Sub-County has 13 public secondary schools. The study was carried out in 5 public

secondary schools .The study population was 3,520 students, 13 principals and 13 guidance and

counseling teachers.

3.5Sample Size and Sampling Procedure
The sample size used in this study was 352 students which was 10% of 3520 of the total

population. In order to obtain a sample for the students the research used the 10 - 40% suggested

by Mugenda and Mugenda (2003). The study incoperated both male andfemale students since

bullying is a phenomenon that cuts across the gender. A total of 5 schools (40%) out of 13 were

sampled randomly with an equal number of 70 students sampled through simple random
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procedure from each school. Five guidance and counseling teachers and 5 principals were

purposivelysampled principals.

3.6 Methods and Instruments of Data Collection
A students'questionnaire and interview guides for the principals and the guidance and counseling

teacherswere used in this study.

3.6.1 Questionnaire
Questionnairesthat had both closed and open ended questions were used to obtain data from the

sampled352 secondary school students representing the entire population. Prior to administering

of questionnaires to students, the principals of the sampled schools were informed on the nature

of the study.The questionnaire covered aspects of bullying and information pertaining to all the

three objectives that this study was focusing on. Orotho (2005) notes that a questionnaire is

preferredin data collection because it is easier to administer to a good number of respondents

who respond in private settings. A questionnaire is a way of getting data about persons by

askingthem rather than watching them behave (Tuckman, 2001).

3.6.2 Interview guide
The information was collected from 5 guidance and counseling teachers and 5 principals using

interviewguides constructed to collect information on the social context of bullying in public

secondary schools in Kisumu East Sub-County. This was done through recording and then

transcribinglater.

3.7 Pre-test study
In order to pre-test the questionnaire on the length, content, question wording and language, 28

respondents from two public secondary schools which the study was not focusing on were

interviewed.This was necessary to facilitate modifications on the questionnaire by correcting

mistakes. This ensured that the researcher administered questionaires in a standardized way

(Suresh& Chandrashekara, 2012).
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3.8 Data Analysis and Presentation
Quantitative data collected was analyzed using descriptive statistics aided by Statistical Package

for Social Sciences (SPSS) version 22 and presented in form of frequencies, percentages and

tables. Qualitative data analyzed through content analysis which involved identification of

recurring themes and coding them. Qualitative data was presented in textual descriptions.

3.9 Ethical Considerations
Ethical measures are principles which the researcher should bind himself or herself with in

carrying out a research.In this study consent was obtained from all the interviewees.Pennission

was further sought from Kisumu County Director of Education. Permission was granted to visit

the sampled public secondary schools in the study area. Consent was also obtained from the

principals of selected secondary schools on behalf of the students to allow them participate in the

exercise. There was no payment made to any respondents who took part in the research in an

attempt to lure them to provide any information.

McMillan and Schumacher (1993) recommend that information on participants should be

regarded as confidential unless otherwise agreed on through informed consent.In this study,

participants' confidentialities were adhered to, as they were not asked to provide their names

during data collection ..
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CHAPTER FOUR: RESULTS AND DISCUSSIONS

4.0 Introduction
This chapter presents the findings and interpretation of the study. The cn~ter has been sub-

divided into sections and subsections. The demographic information of the respondents such as

genderand age has been presented. The research findings have been presented on the basis of the

study objectives. Quantitative data was analysed using both descriptive and inferential

statistics.The Statistical Package for Social Sciences (SPSS) version 22 was used to analyse the

data.

4.1Demographic information of the respondents
Thedata used in this study was drawn from a sample population of352 students, 5 guidance and

counsellingteachers arid 5 principals in public secondary schools in Kisumu-East sub-county.

The sampled respondents were 352 students (n=352), 5 principals (n=5) and 5 guidance and

counselling teachers. The return rate of the questionna,ires was 89% from the students'

respondents. The return rate from the principals' informants and the guidance and counseling

teacherswas 100%.The principals and guiding and counseling teachers' return rate was 100%

because they were chosen purposively among the 13 sampled schools. The demographic

characteristicsof the students' respondents were summarized below.

4.2.1: Gender of the students respondents

Thefindings in the table 4.1 below shows that more than a half, 55.1% of the respondents were

malestudents while 44,9% of the respondents were female students,
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Table 4.1: Prevalence of bullying by gender

Gender Frequency (t) Percentage bullying Percentage not
bullying

Malestudents 172 150 (87.2%) 22 (12.8%)
Femalestudents 140 86 (6l.4%) 54 (38.6%)
Total 312 236 (75.6%) 76 (24.4%)

Mostbullying was experienced in male students at 87.2%, with female students at 6l.4%. The

results showed that only 12.8% of male student and 38.6% of the female respondent students

werenot involved any bullying.

Thefindings were in line with the results of a study conducted in Turkey by Hawley (2003) who

revealedthat both girls 44.3% and boys 66.1% reported that bullies were mostly male students.

These findings were contrary to the research findings by Morita (2005) who revealed that girls

are likely to be involved in bullying others than boys. She found out that girls 14.7% bullied

otherswhile boys 12.5% bullied others and 44.8% of boys and 30.7% of girls were bullied by

teachers.

4.2.2:Age group of students
Informationon age group of students was sought and the results are presented in the table below

Table 4.2: Prevalence of bullying by age

Age group Frequency (t) Percentage bullying Percentage not
bullyiH2

15-16 113 (36.2%) 19 (16.8%) 94 (83.2%)
17-18 100 (32.1%) 72 (72%) 28 (28%)
19-20 63 (20.2%) 45 (7l.4%) 18 (28.6%)
Morethan 20 36 (1l.5%) '12 (33.3%) 24 (66.7%)
Total 312 148 (47.4%) 164 (52.6%)
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Thefindings in table 4.2 shows that 36.2% of the respondents were between the age group of 15-

16 years, 32.1% of the students' respondents were between 17-18 years while 20.2% were

between 19-20 years and finally only 11.5% of the students' respondents were above 20 years.

The study found out that more cases of bullying was in the ages of 17-20 as indicated in the

percentages of 72% and 71.4% in the ages of 17-18 and 19-20 respectively. This is because at

ages of 17-19 most students want to be popular among themselves and with the environment

aroundthem and at the same time want others to know that they are powerfull and controlling so

by doing this they will be identified as dominant and strong with clearly established groups or

hierachies.This was in line with the Social Dominance Theory that was used in the study based

on the fact that secondary school students tend to identify themselves with a particular peer

group also known as hierarchies. According to this theory, clearly established hierarchies can

serveto minimize conflicts within a group. Groups with clear hierarchies are more organized and

thusable to defend themselves against bullying. In this way the students feel more at ease when

theyare in these hierarchies.

Duringthe interview one of the counselors stated that:

Handling bullies is not an easy task because youjtna that in most cases au tne stuaenis

participated in bullying others because it was done in a group ..... counselor 1.
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Figure 4.1 Prevalence of bullying
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The findings in figure 4.1 indicated that 58.7% of the respondents experienced bullying on daily

basis, 24.5% experienced bullying on weekly basis while 10.9% had experienced bullying once a

month and finally only 6% of the respondents had not experienced any form of bullying,

generally there was high prevalence of physical bullying on daily basis among students. During

interviews, one of the counselors said that:

First andforemost, I can say that bullying is habitual, it is repeatedly done daily by the

bullies because reports get to my office on daily basis counselor 5.
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These findings were in agreement with (Olweus, 2000) who found that most students bullied

were bullied on daily basis through physical actions such as physical contact, verbal abuse,

l

kicking or rude gestures which were the common forms of bullying in boy 'schools according to

the study. During the interview some counselors were able to highlight some of the approaches

used to help students who have engaged in bullying cases as illustrated below.

This is a very good question, In fact, parents are always notified during school visiting

days especially for different classes to take firm actions against those children who practice

bullying in schools Counselor 2.

Some of the parents whose children engaged into bullying are always invited in schoolfor

counseling and this has made actions against bullying in schools to be from both parties .....

Counselor 5.

There are open forums where the schools invite other professional counselors who provide

counseling services to our students especially those that have become notorious ..... Counselor 3

4.3 Social Factors Associated with Bullying among Students in Kisumu-East Sub-County,
Kisumu County .•
The second objective of the study was to explore social factors associated with bullying among

the students in Kisumu-East Sub-County, Kisumu County.The questionnaires were investigating

on the social factors associated with bullying among the students in Kisumu East, Sub-County.
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Table 4.3: Percentage responses of students on items of social factors
Items (N=312) S.A A U D S.D

Coming from a poor family 82(26.4) 93(29.8) 44(14) 59(19) 33(10.7)

Being from a broken home 119(38.0) 98(31.5) 23(7.4) 'J8(12.3) 33(10.7)

Coping with parent's aggressive 139(44.6) 95(30.6) 0.0 18(14.9) 12(9.9)

behaviour

Watching violent movies 134(43) 121(38.8) 5(1.7) 33(10.7) 18(5.8)

Retaliation for being bullied in the 139(44.6) 111(35.5) 8(2.5) 31(9.9) 23(7.4)

past

Feeling older than others 188(60.3) 57(18.2) 8(2.5) 36(11.6) 23(7.4)

Feeling stronger than others 108(34.7) 114(36.4) 18(5.8) 54(17.4) 18(5.8)

SA=Strongly Agree, A=Agree, D=Undecided, Ds=Disagree, S=Strongly DIsagree

The findings in the table 4.3 shows that 26.4% of the respondents strongly agreed that they were

involved in bullying due to the fact that they came from a poor family, 29.8% agreed,on the

same, 19% disagreed while 10.7% strongly disagreed that coming from a poor family was the

reason as to why they were involved in bullying incidences. The findings were in agreement with

Craig (1998) who found that students from poor homes were more likely to be bully others.

The study found that majority of the respondents: 44.6% strongly agreed, 30.6% agreed that

coping with parents aggressive behavior made them victims of bullying. Feeling older than

others was the main reason why some students bullied their colleagues, majority of the

respondents 60.7% strongly agreed that was the reason why they were involved in bullying

incidences while 18.2% agreed on the same. The information collected from teachers and

students during the interview also confirmed that feeling stronger than others is the most

common factor associated with bullying among students.
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The study also found that majority, 43% strong agreed and 38.8% agreed that watching violent

movies influenced bullying among the students however significant percentage of the students

16.5% of the respondents denied on the same. Similarly retaliation for being bullied in the past

triggered bullying as 80.1 % of the student respondents accepted that being bullied in the past was

the main reason for bullying their colleagues. The fmdings agreed with that of Olweus (2004)

who found that 64.7% of students involved in relational bullying were as a result of retaliation

for being bullied in the past. The findings were also in agreement with those from teachers'

interview.

Well, sometimes it may be a case of revenge on a previous attack counselor 3

4.5Social Implications of Bullying among Students in Secondary Schools in Kisumu-East
Sub-County.
The third objective of the study was to determine the social implications of bullying in secondary

schools in Kisumu-East sub-county. Descriptive statistics was established on the items of social

implications of bullying. Mean and Standard deviation of the items were established and items

.which had higher means were considered to be the social implications of bullying. The findings

onthe tabulated items were presented in the table 4.5.
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Table 4.4 Descriptive statistics on items of social implications of bullying

Indicesof social implications of bullying N Min. Max. Mean Std, Deviation

Bullying leads to fear and insecurity 352 1 4 3.41 .924

Bullying leads to isolation 352 1 4 3.06 .876

Bullying leads to physical hurt 352 1 4 3.29 1.012

Bullying leads to truancy 352 1 4 3.03 .976

Bullying leads to depression 352 1 4 2.89 1.052

Bullying leads to poor academic performance 352 1 4 3.55 1.002

Bullying leads to school drop out 352 1 4 3.21 .836

Bullying leads to social emotional disorder 352 1 4 3.52 .983

ValidN (listwise) 352

Mean: 1=Strongly Disagree, 2=Disagree, 3=Agree, 4= Strongly Agree

Theresults in table 4.4 above shows that bullying as a factor for poor academic performance was

mostly preferred by the respondents at the mean of 3.55. None of the indices was confirmed as

strongly disagree. This implies that there is a very high rate of effects of bullying in public.
secondary schools in Kisumu-East sub-county. Some of the interview results showed that there

arevarious mechanisms taken to help students who experienced bullying cases.

Students who face psycho-social problems due to bullying, they are always taken

through different processes of counseling. On (he other hand firm action is always taken against

thosestudents who practice bullying in schools ..... Counselor 4.

As a school, we have policies against bullying such that those students who are found

engaging in bullying are always counseled or punished ..... Counselor 2.
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Sometimes our school organizes counselling sessions during the weekend and during

suchmeetings our students get a lot of advice from the guests speakers .....Counselor 3.

Bullying among students affected their self esteem and motivation to team thus affecting

student's development in all aspects. The findings of this study were in agreement with Nansel

(2001) who conducted a study in United States of America and found that bullying is physically

harmful, psychologically damaging and socially isolating aspects of a large number of students.

He also asserts that students who are bullied have higher levels of stress, anxiety and depression.

From the principals' interview, it was noted that bullying in public secondary schools is not just

a problem of individual torment but also it was linked to lower academic performance across the

schools. It was found that students who engaged in bullying performed dismally as compared to

the non participants. The same notice was made to drop out rate and school enrollment rate where

the principals observed that bullying affected the students to the extent that some students asked

for school transfers especially those in earlier forms.

From the principals'response on how they handled bullying cases reported to them,they had this

to say;

I just puntsh the students involved in bullying cases immediately in the presence of the

restof the students to instill fear among the rest .....Principal 1.

Principals 4 and 3 had similar responses.

Every class is assigned a class master who can easily move around and MONITOR

STUDENTS behaviour. In addition, there 'is also a board of students charged with the

responsibility of monitoring and reporting bullying cases as soon as they occur. This helps in

minimising bullying cases,..,. Principal 5.
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The school always shares with parents during AGM and other meetings the bullying

cases that their children are involved in principal 2.

My office in most cases calls parents for briefing and also have sessions on how parents
<:

can morally raise their children ..... principaI5.

Bullying is a significant problem that can have a negative mpact on physical and psychological

health on those who are bullied.There may be a common factor between delinquency and

bullying thus serious measures need to put in place to curb this vice.
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CHAPTER 5: SUMMARY OF THE FINDINGS, CONCLUSION AND
RECOMMENDATIONS

5.1 Introduction
This chapter deals with discussions, summary of the findings, conclusions an'! recommendations.

5.2Summary of the findings
This study adopted a descriptive survey research design aimed at establishing the prevalence of

bullying, determining social factors associated with bullying and social implications of bullying

among students in public secondary schools in Kisumu-East Sub-county of Kisumu County.

Quantitative data was collected using researcher administered questionnaires while qualitative

data were collected from key informant interviews to elicit information on social context of

bullying in schools among students.

5.2.1Prevalence of bullying in secondary schools
The first objective determined the prevalence of bullying In public secondary schools in

Kisumu-East Sub-County. It was noted to be 75.6%, which was very high compared to other

African countries; Tanzania 68.9% and Uganda 71%. Bullying was higher in male students at

87.2%than in female students at 61.4%.

Students who experienced bullying on daily basis were more constituting to a gretaer percentage

(58.7%) followed. by thOSE who were experiencing bullying on weekly basis. However a small

proportion (6.0%) of students never experienced Bullying. This showed that prevalence of

bullying among public high school students was very high.

The findings indicated that majorityof the respondents experienced bullying on daily basis. Most

students were bullied through physical actions such as physical contact, verbal abuse, kicking or

rude gestures which were the common forms of bullying in boy schools according to the study.

5.2.2 Social factors associated with bullying among secondary school
The second objective explored social factors associated with bullying among the students in
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publicsecondary schools in Kisumu-East sub-county Kisumu County.

Thefindings showed that 56.2% of the respondents strongly agreed that they were involved in
l

bullyingdue to the fact that they came from polygamous families, however' 'a few disagreed that

coming from a polygamous family was the reason as to why they were involved in bullying

incidences.Some students came from homes with no parents, some from single parents and

otherswhose parents practised parenting styles like authoritarian, abusive, democratic, flexible

and negligent which contributed to bullying among students. Study findings also found that

problematic family background and negative attitudes between the parent and the student can

leadto bullying among students.

The study found out that 75.2% of the respondents strongly agreed that coping with parents'

aggressive behavior made them victims of bullying. Feeling older than others was the main

reasonwhy some students bullied their colleagues, majority of the respondents strongly agreed

that was the reason why they were involved in bullying.The information collected from teachers

and students during the interview also confirmed that feeling stronger than others is the most

commonfactor associated with bullying among students.

The study also found out that 81.8% agreed that watching violent movies influenced bullying.
amongthe students.Similarly retaliation for being bullied in the past triggered bullying as most

of the student respondents accepted that being bullied in the past vvas the main rea.son Tor

bullying their colleagues. The findings were also in agreement with those from teachers'

interview.

5.2.3 Social implications of bullying in secondary schools
The third objective determined social implications of bullying in secondary schools in Kisumu

Eastsub-county, Kisumu County.
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The study findings revealed that bullying was a factor for poor academic performance. Also

bullying among students affected their self esteem and motivation to learn thus affecting

student's development in all aspects.

Findings also revealed that bullying is physically harmful, psychologically damaging and

socially isolating. Students who are bullied have higher levels of stress, anxiety and depression.

From the principals' interview, it was noted that bullying in public secondary schools is not just

a problem of individual torment but also linked to lower academic performance across the

schools. It was found that students who engaged in bullying performed dismally as compared to

the non participants.The same notice was made to drop out rate and school enrollment rate where

the principals observed that bullying affected the students to the extent that some students asked

for school transfers especially those in earlier forms.

5.3 Conclusion
In conclusion, bullying among public secondary school students in Kisumu East Sub-County is

still a challenge. It is very prevalent in public secondary schools among both male and female

students. Bullying among secondary school students is also fueld by a number of factors such as

need to retaliate, age and watching of violent movies. The study also established that bullying

has implication among students in that it is a key factor for poor academic performance. In

addition, it is physically harmful, psychologically damaging and socially isolating among

secondary school students in Kisumu East Sub-County.

5.4 Recommendations
Students who have been bullied require a systematic assessment of the potential mental health

and social effects of bullying. It is also important to reassure students who have been the victims

of bullying that the behavior will not be tolerated by the school, that bullying is not deserved,

34



and that adults will work to ensure their safety. Supports should be provided to promote effective

coping and to prevent the development of behavioral or mental health concerns.

Involve families and communities in bullying prevention: Families playa critical role in bullying

prevention by providing emotional support to promote disclosure of bullying incidents and by

fostering coping skills in their children. Parents need training on how to talk with their children

about bullying, how to communicate their concerns about bullying to the school, and how to get

actively involved in school-based bullying prevention efforts.

Adopt school policies that recognize and prohibit bullying. Clear anti-bullying policies are

essential elements of a successful school wide prevention effort, for schools to appropriately

identify and respond to incidents of bullying, school policies must recognize any form bullying

as a form of aggression and must contain clear prohibitions against these behaviors, the school

policies should clearly communicate a lack of tolerance for bullying due to race, religion,

disability, sexual orientation, gender identity and gender expression.

35



REFERENCES
Aluede, 0., Fajoju, A.S., Omoike, D. & Afen-Akpaida, J.E. (2008). A review of the extent,

nature, characteristics and effects of bullying in schools. Journal oj Instructional

Psychology. 35(7),151- 58.

Asamu, F. F. (2006). Correlates of bulling among secondary school students in Ibadan,

Nigeria. A Published M.Ed. Thesis ofObafemi Awolowo University, Ile-Ife, Nigeria.

Baibe, S. (2001). Empathy Versus Bullying: Stop the Bullying Vol.5 pp. 97-99.

Ballard, M., Tucky, A., & Theodore, P. R. Jr. (2000). Bullying and school Violence. A proposed
Bank, R. (2000). Bullying and victimization. ERIC Clearing House on Elementary Childhood

Batsche, G. & Knoff, H. (1994). Bullies and their victims: Understanding a pervasive

Problem in schools (Psychology Review) 23(2), pp.165-174.

Best, J. W., & Khan, O. (1993). Research in Education. Edward Arnold Bolston.

Boivin, N. & Begin, P. (2002). Bullying and Victimization in Early Adolescent Peer Groups.

Bowers, L., Smith, P. K. & Binney, V. (2001). Cohesion and power in the families of children

Buelga, H., Cava, M. & Musitu, G. (200 I) Cyber bullying: Adolescent, Victimization through

Mobile Bullying. Positive life Adaptations, New York: Plenum Press.

Carrera, M. V. (2008). Towards a More Comprehensive Understanding of bullying. Havard

Chen, B. (2017). The New Era of Bullying: A Phenomenological Study of University Students'

Experience with Cyberbullying (Doctoral dissertation, Universite d'OttawalUniversity
of Ottawa). •

Cillessen, C. & Pristein, M. 1. (2003). Bullying and Victimization in Early Adolescents Peer
Groups Paul Chapman Publishing Company: London.

Clarke, E. A. & Kiselica, M. S. (2003). A systematic counseling to the problem of
bullying. Elementary School Guidance and Counseling.3I(10) pp.310-324.

Coie, J. D., Dodge, k., Terry R. & Wright V ..(2006). An Analysis of the Bully.Vol.3 pp. 16-21.

Coloroso, B. (2002). Bullying and Harassment Prevention and Education. Autumn House
Publisher: Britain.

Colvin, G. (2004). The school bully: Assessing the problem. Developing interventions and
County Director's Office Kisumu County. (2013). Secondary School Statistical Data.

36



Cox, L. (2007). The Walk to Stop; The Family as a Context of Psychological Functioning of

Craig, W. & Pepler, D. J. (2000).Helping kids adjust - a tri-min istry project. Canadian Centre

Craig, W. (1998). The relationship among bullying, depression, anxiety and ~ggression among
Craven, T. & Parada, G. (2006). Elementary School Guidance and Counselliffg.52(l1) pp. 210-
212.

Crick, N. R., (2004). Relational victimization in childhood and adolescence: I hurt you
through the grapevine. Educational psychology 1 (3), 54-67.

Daily Nation Newspaper, (2006, July 30). Bullying in High Schools.pg 3.

Daily Nation Newspaper, (2014, March 1l).The Plight of Junior Students in Secondary Schools.
Pg 18.

Department for Children, schools and Families (2003). Teachers Role in Response to
the needs of learners. Nairobi: Masola Publishers. Developmental Psychology,
Vol. 8, pp 64-71.

Due, P. (2009). Socioeconomic inequality in exposure to bullying during
adolescence: A comparative Cross-sectional, multilevel study in 35 countries.
American Journal of Public Health.99 (4), pp. 907-914.

Due, P., & Holstein, G. (2005). Bullying and symptoms among school aged
children: International comparative Cross-sectional study in 28 countries.
European Journal of Public Health. 15: pp. 128-132. Education. National
Crime Centre of Canada.

Egobochuku, G. (2007). The Nature Of School Bullying: Recognising and Preventing
Bullying vol.3. Elementary school children. Personality and Individual
Differences, 24 (9), 123-130.

Elliot, M. & Kilpatrick, J. (2004).How to Stop Bullying: The Need to know the

implications. Vol.J3.2, pp Espelage, D. L., Bosworth, K. & Simon, T. R. (2000).
Examining the social context of bullying.

Esteban, E. J. (2017). Good, Better, Best!: Fostering Good Work Habits in Children. Scepter
Publishers.

for Children at risk. McMaster University cited in Prevention of Bullying among
children

Furlong, M., & Morrison, P. (2000). Sociological Conditions that Perpetrates
Bullying. Autumn House Publisher: Britain. Future research directions.
Journal of Behavioral Education.8( 3), pp. 293-319.

37



Gadin, K. G., & Hammarrstrom, A. (2005). A possible contributor to the higher
degree of girls reporting psychological symptoms compared with boys in
grade nine. European Journal of Public Health. 15, pp. 380-385.

Gall, D. (2000). Preventing Criminality among Young People. Centre!!!r the
Study of Violence and Reconciliation. Resource book for local government.

Galton (2000). Transition matters: pupils' experiences of the primary-secondary
school transition in Kisumu. Research papers in education. Gender
differences in aggressiveness among 11-12 years old children. Aggressive
Behavior 3 (2), 403-414.

Glandour, R. (2004). Headache, stomachache, backache and momingfatigue
among adolescents girls in the United States: Association with behavioral,
socio demographic and environmental factors.Arich.Pediatrics,
Adolesence.Med158, pp. 797 -803.

Government of Kenya (2008). The development of education: National
Education Sector report 2008, Nairobi: Government Printer.

Griffin, G. (1996) School mastery: Straight talk about boarding school management in

Grusky, D. B. (2002). Introduction to Educational Psychology.London,UK: Macmillan Press.

Hawker, D. S. J.., & Bolton, M. J. (2000). Twenty years of research on peer
victimization and psychological maladjustment: A Metaanalyticreview of

cross-sectional studies. Journal of child psychology and Psychiatry.41, pp.
441-455.

Human Rights Watch (2001). Violence, harassment and Bullying.New York in early

adolescence. Journal of Counseling and Development: JCD, 78(3),326- 334.Forsman, A.
(2003). in schools (Psychology Review.23 (2), 165-174. international variations. Journal of
Social Sciences (Special Issue) 8, 51-58. introduction.New York: Harper Collins.

Jaskiewicz, P., Combs, J., Shanine, K., & Kacmar, M. (2016). Introducing the family: a
review of family science with implications for management research. Academy of
Management Annals, annals- 2014.

Jwan, J. (2012). Conducting Qualitative Research.·Current Trends & Developments: Moi

University 5th Campus Wide Research Workshop, 2012.

Kaplan, M., Sanchez, M., & Hoffman, J. (2017). Intergenerational Approaches for
Sustaining Individual Health and Well-being. In Intergenerational Pathways to
a Sustainable Society (pp. 29-64). Springer International Publishing.

38



Karuti, S. L. (2015). Gender constructions and academic achievement in public

secondary schools in Meru County, Kenya (Doctoral dissertation) Kenya. 2nd

edition, Nairobi: Lecturn press.

Kothari, C. R. (2009). Research Methodology: Methods and Technique.cieunu, (3rd
Ed.).New Delhi: Age International (P) Ltd, Pulishers.

Kum-Pulainen, K., Rasanen, E., & Henttonen, 1. (2009). Children involved in
bullying: Psychological disturbance and the persistence of their involvement.
Vol.23, pp. 1253-1262.

Kyegombe, N., Namakula, S., Mulindwa, J., Lwanyaaga, J., Naker, D., Namy, S., ...
& Devries, K. M. (2017). How did the Good School Toolkit reduce the risk
of past week physical violence from teachers to students? Qualitative findings
on pathways of change in schools in Luwero, Uganda. Social Science &
Medicine, 180, 10-19.

Lagerspetz, K., Bjorquist, 1. K. & Peltonen, F. (2001). Is indirect aggression typical offemales?

Lee, M. (2011). The Perspectives of Teachers and Intervention Processes
Association.American Journal: 61(1), 431-457.

Lokesh, K. (1984). Methodology of Educational Research; New Delhi, Vikas

Publishing House PVT Ltd. Longwe, D., Mirembe, K. & Davies, A. (2008).

Bullying Frequency and Type.5th Ed. Pp.211-213.

Machera, M. (2006). Inter-spousal violence: A study of Kenyan women experience. Masola

publishers.

McDonnell, J., Stahl, D., Day, F., McGuire, P., & Valmaggia, L. R. (2017).
Interpersonal sensitivity in those at clinical high risk for psychosis mediates
the a ssociation between childhood bullying victimisation and paranoid
ideation: A virtual reality study. Schizophrenia Research.

McEachern, A.G., Kenny, M. C., Blake, E. & Aluede, O. (2005) Bullying in schools:

McMillan, J. H. & Schumacher S. (1993). Reseasrch in Education- a conceptual

Minton, S. J. (2016). Marginalisation and Aggression from Bullying to Genocide:
Critical Educational and Psychological Perspectives. Springer.

Morita, Y. (2005). The Nature of School Bullying: A Cross-National Perspective.
Uppsala: Nordic Africa Institute.

39



Mungai, D. N. (2016). Influence Of Quality Of Early Childhood Education On Primary
School Readiness In Preschool Pupils In Nairobi County, Kenya (Doctoral
dissertation, University of Nairobi).

Nansel, T. R. (2001). Bullying behavior among US youth: Prevalence and f!ssociation
with psychosocial acijustmentJournalof American Medical Association.285, 16,
pp.2094-2100.

Ngotho, S. (2013). Counseling methods in promoting student discipline in public
secondary schools in Kiambu county, Kenya (Doctoral dissertation, University of
Nairobi).

Nickel, M. K. (2007). Anger, interpersonal relationships, and health related quality of
life in bullying boys who are treated with outpatient family therapy. A
randomized, Prospective, controlled trial with 1 year follow-up. Pediatrics.116, pp.
e247-e254.

O'Connell, P., Pepler, D., & Craig, W. (2010). Peer involvement in Bullying. Insights and
challenges for intervention.Journal ofAdolescence.22, pp. 437-452. of senior high
school students in Ghana, Australian Journal of Educational.

Okoth, O. J. (2014). Teachers' and Students' Perception on Bullying Behaviour in
Public Secondary Schools in Kisumu East District, KenyaJournal of Educational
and Social Research, Vol 4. No 6.

Olweus, D. (2000). Bully/victim problems among school children: Long-term
consequences and an effective intervention program.NewburyPark, CA: Sage, pp.
317-349.

Olweus, D. (2004). Bully/victim problems among school children: Basicfacts and effects of

Orotho, A. J. (2005). Elements of education and social Science Research Methods. Nairobi,.
Owusu-Banahene, N. O. and Amedahe, F. K. (2011) Adolescent students' beliefs about.

Parkes, R. & Slaby B. (2000). The Development of Aggression.a Handbook of Child

Pellegrini, A.D. (2002). Bullying and Victimization in Middle Schools.A Dominance
Relations Perspective.Education Psychologist VolA pp.173-181.

Pepler, D. J. & Craig, W. M. (2000). Victims turn aggressions: Factors in the
development. Making a difference. Recognizing and preventing bullying.
National Resource Centre for Safe Schools.

Pepler, D. J. & Rubin, K. (2004). The Development and Treatment of Childhood Aggression.

Hills dale, N. J. Erlbaum, Pp. 411-448. Phones and Internet. Vo1.3(4) pp. 78-79.

40



Postigoet, K. (2009). Positive Behavior Intervention and Support and Bullying Prevention.

Powel, J. (2011). Bullying and Abuse of Power.A framework for public
Action.Washington DC. pp.34-38.

Pratto, F. (2001). The Role of Guidance and Counselling in Promoting Students
Discipline. American Psychologist.48.1181-1209. Prevention program.NASSP
Bulletin, 4(1) pp.38-47. Priorities and strategies for education: A World Bank view.
Washington DC: The World Bank. Project: New York. Psychology. Vol.4 (7) pp.l73-
181.

Rigby, K. (2002). The relationship between reported health and involvement in
bully/victim problems among male and female secondary school
children.Journal of Health Psycologypp 465-476.

Salivalli, C., Kaukiainen, A. & Lagerspetz, K. M. J. (2002). Aggression in the social
relations of school-aged girls and boys. London: Routeledge.

Salmivalli, C. (2010). Bullying and Peer Group Review.2nd Edition. London: Routeledge
school children. BMJ,5(313), pp. 17-19.

Schuster, B. (2011). Rejection, exclusion and harassment at work in schools: an
integration of results from research on mobbing, bullying, and peer rejection.
European Psychologist.I (4), pp.293-317.

Shipman, W. (2000). Academic and behavioral outcomes of retained students through

Sidanius, J. & Pratto, F. (1999). Violence In American Schools: A new
perspective.Cambridge: Cambridge Universitty Press.

Sidanius, J. (2006). Individual and Social factors related to Urban African American.

Smith, P. K. (2011). The silent nightmare: Bullying and victimization in school peer groups.

Sutton, J., Smith, P. K. & Swettenham, J. (2003). Bullying and "theory of mind" critique of
the social skills deficit view of anti-socialbehaviour. Social Development, 3(8), pp. 112-
127. The Psychologist: Bulletin of the British Psychological Society, 4(8) pp. 243- 248.

Tuckman, N. (2001).Understanding and Stopping Bullying: Interventionsfor Achievement and

United Nations (UN) (1999). & UN, (2004). Investing in Development. UN Millennium

University Press. U.S.A Unpublished PhD thesis. University of Nairobi, Kenya.

41



Van der Berg, S., Van Wyk, C., Burger, R., Kotze, J., Piek, M., & Rich, K. (2017). The
performance of lowfee independent schools in South Africa-What can available
data tell? (No. 0112017).

I

Van der Kaap-Deeder, 1., Vansteenkiste, M., Soenens, B., & Mabbe, E. :(2017). Children's
daily well- being: The role of mothers', teachers', and siblings'
autonomy support and psychological control. Developmental
psychology, 53(2), 237.

William, C. (2006). Association of common health symptoms with bullying in primary

Wood, S. & Jewkes, K. (2000). An Analysis of Bullying in Senior High School. Athens,
OH: Ohio University Press.

World Health Organization (WHO), (2001). Mission of the International Bullying Prevention:

42


