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ABSTRACT
Studies worldwide have revealed that school principals are charged with the responsibility of
providing quality education. However, due to certain challenges, the quality falls below the
expectation. The government has put in place strategies such as defining roles of
stakeholders, giving direction on access and strengthening quality assurance in provision of
quality education, but still there is generally poor performance in Errmhaya Sub- County
compared to the neighboring Sub- Counties. From 2008 to 2013 the overall mean score in
Kenya Certificate of Secondary Education (KCSE) in Emuhaya Sub- County was 4.939
compared to the neighboring Sub- Counties Hamisi 5.043, Sabatia 5.231, and Vihiga 5.266.
The purpose of the study was to establish the influence of selected challenges faced by
principals and strategies used in the provision of quality secondary school education in
Emuhaya Sub-County. The objectives of the study were to; establish influence of teacher
based challenges, establish teaching and Iean.ing resources based challenges, ascertain the
influence of school infrastructure based challenges, examine the influence of government
policies based challenges, and establish strategies used by secondary school principals to
cope with the challenges faced. A conceptual framework showing relationships between
independent and dependent variables was adopted. The study adopted descriptive survey
research design. Target population was 39 principals, 140 teachers (who were 62 deputy
principals, 39 Directors of Studies and 39 senior teachers) 2482 form three students of 2014
and 1 Sub- County Director of Education (SCDE). Saturated sampling was used to obtain 34
principals, 102 teachers and 1 SCDE. Simple random sampling method was used to select
330 students. Data was collected using questionnaires, interview schedules and Focus Group
Discussion. Face and content validity of the instruments were established by experts
Education Administration. Reliability of the instruments was determined by test re-test
method whereby principals questionnaire had a coefficient of .75 and teachers questionnaire
was .83 at p- value of .05. Quantitative data was analyzed using frequency counts,
percentages and means while qualitative data was analyzed for content and categorized in
emergent themes and sub themes. The study established that the influence of teacher based
challenges had moderate influence with a mean rating of 3.31, teaching /learning resource
based 3.03, infrastructure 2.8; government policies 3.14 and strategies in the provision of
quality secondary education. Coping strategies had a moderate influence on provision of
quality secondary education with a mean rating of 3.02. The study concluded that the
selected challenges faced by principals had a moderate influence on provision of quality
secondary
education.
The study recommended
that teacher
based challenges,
teaching/learning
resources
based challenges,
infrastructure
based challenges and
government policy based challenges should be addressed to enhance provision of quality
secondary education. The findings of this study are significant to stakeholders for instance
the Ministry of Education in formulating appropriate policies for enhancement of quality
education in secondary schools.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the Study

~.

Principalsplaya crucial role in provision of quality education in all countries. According to
Tarus (2009) the principals' leadership style has direct bearing on the function of the school
as a whole thus contributes overwhelmingly to students' academic achievement. However,
due to certain challenges quality falls below expectation. World over studies have revealed
challengessuch as, environmental based challenges, student based challenges, policy based
challenges, teacher

based

challenges,teaching/learning

resources

based

challenges,

infrastructurebased challenges, support staff based challenges, parents based challenges and
financialmanagement based challenges are faced by principals in the provision of quality
secondaryeducation (Kamunde, 201O).Hence,the challenges that majorly affect provision of
quality secondary education are teacher based challenges, teaching/ learning resources based
challenges,infrastructure based challenges and policy based challenges.

Principals therefore employ varied strategies to counter the challenges encountered in
pursuit of quality education. Such strategies include defining the role of stakeholders,
employing BOM teachers, accessing bursaries, community development funds, sourcing for
sponsors, guiding _and counseling, student conferences, strengthening quality assurance, book
donations, parents teachers' association, open forums and income generating activities have
been found to be used in the provision of quality (UNESCO, 2005)

Kamunde (2010) identifies challenges that continue to impinge on the quality of education
provision; they include pedagogical and logistical challenges such as high pupil- teacher
1

ratios, shortage of qualified teachers, poor and inadequate infrastructure and other resource
constraints. While Oduro (2009) posits that principals are faced with multiple, complex and
wide ranging challenges as they execute various roles and responsibilities

in secondary

\

schools. The challenges include dealing with low motivation, managing class sizes, dealing
with inadequate resources and managing with fewer funds.

Cheng (1997) defines quality as exceptional, perfection, fitness for purpose, value for money
or transformation. On the other hand the term quality in management literature has different
meanings. It has been variously defined as conformance to specifications,
requirement, defect

avoidance

arid meeting

customer

expectations.

conformance to

Given the varied

definitions, quality education is a rather controversial and vague term. Furthermore, Doherty
(2008) defines quality education as something that organizations

do; a methodology

for

judging the degree to which the macro aims, objectives, and outcomes of organizations have
been achieved. In other words; it is a managerial
contribution to improving performance

tool, which can make an effective

at the institutional,

subject or departmental

level

within an institution.

Adeyemi (2011) argued that the mam task of the principal

is to create a conducive

environment for the teachers to be able to achieve desired changes in the students. This view
is supported by Sarava- Shore (2008) who notes that teachers play the main role in ensuring
that performance

increase

every year since they are in charge of the classroom

and

curriculum. To ensure teachers are able to play this role, they need support from the principal
and school.
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OJwang (2000) posits that many teachers in Kenya complain about challenges they face in
the course of their duties which include poor salaries, safety at school, heavy workload and
inadequate resources which all lead to dissatisfaction

contributing

Okoth (2016) looked at the influence of principals'

leadership

to attrition in teachers.

,

styles on motivation

teachers in public secondary schools in Sabatia Sub- County where principals'
leadership style had a moderate influence on teacher motivation.
looked at principal leadership

of

democratic

Adeyemi (2011) study

styles and teachers' job performance

in senior secondary

schools in Ondo State, Nigeria. The current study was carried out in Kenya and it focused on
the influence of teacher based challenges that principals face in the provision of quality
secondary education in Emuhaya Sub- County, as a gap to fill.

Dincer and Uysal (2010) observed that a weak relationship between school resources and
students does exist. Furthermore, the study indicated that inadequate learning facilities have
been identified as a common feature in many schools and can impinge on effective access
and participation in education. Loku (2013) in his study on the factors affecting the provision
.of quality education in public and private schools in Central Equatorial State, Juba County
South Sudan highlighted the importance of instructional materials in schools.

This view

IS

supported

by a study conducted

management of teachingllearning

resources

looked at management of teaching/learning
Murang'a

County.

While

a study

by Mucheru

(2015) who observed that

affected quality education.

Mucherus

study

resources in primary schools in Kandara District;

by Akungu

(2014)

looked

at the

influence

of

teaching/learning resources on students' performance in KCSE in FDSE in Embakasi District
Kenya. Whereas the current research looked at the influence of teaching/ learning resource

based challenges in the provision of quality secondary education in Emuhaya Sub- County as
a knowledge gap to fill.

Physical facilities playa key role in the attainment of the schools' intended objectives and
overall quality performance in national examinations. The quality of school facilities seems
to have an indirect effect on learning, an effect that is hard to measure. Some researchers
argue that important empirical evidence is inconclusive as to whether the condition of school
buildings is related to higher

student achievement

after taking into account

students

background (Fuller, 1999) In addition, public secondary schools are often characterized by
lack of infrastructure

facilities

such as; adequate classrooms,

hostels and laboratories.

Ironically the introduction of Free Secondary Education has been touted as an accelerator of
the aforementioned problems (Muendo, 2016).

There has been an increase in students attending school, however, a number of challenges
continue to plague the implementation

of these programs

including

overstretched

and

overcrowded facilities such as classrooms, latrines, hostels and laboratories. It may be a fact
that dilapidated; crowded or uncomfortable school infrastructure leads to low morale among
the students, teachers and parents, culminating to a drop in quality education when school
facilities are inadequate.

Fraizer, (1993). Bandele (2003) noted that the importance

of

physical facilities cannot be relegated. Furthermore, studies by Ayodele (2002) and Vandier
(2011) showed a positive relationship exists between availability of facilities and students'
academic performance. The studies did not deal directly with the influence of infrastructure
based challenges in the provision of quality secondary education in Emuhaya Sub- County,
the gap the study sought to fill.
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The broader vision of quality education in most country's
elements as the basis of quality;

students'

cognitive

policies indentifies

intellectual

two key

and normative

and

psychomotor dimensions development as well as social, creative and emotional development

,
(UNESCO, 2004). UNESCO (2010) further observed in a Journal of educational studies on
administration of secondary schools in Nigeria that, the products from secondary schools
were of poor quality. This was as a result of the multi-faced problems bedeviling the system
in Nigeria such as inadequate funding, inadequate facilities, low morale of teachers, poor
supervision of schools and frequent changes in educational policies.

Ayodo (2010) observed that the quest for the provision of quality education continues to be a
matter of leading concern to both consumers and providers of education service in Kenya and
other developing countries. Yet very little has been done concerning the achievement of this
vital goal as stipulated in the objectives of Kenya's education and spelt out in Sessional
Paper No 1(2005) on Education

Training and Research. To ensure provision

of quality

education in secondary schools in Kenya, policy frameworks have been formed by the work
of earlier commissions, task forces, working groups. Concerning provision and utilization of
facilities is the responsibility

of stakeholders in education (National Policy on Education,

2012).

According to the government of Kenya (2003) under Free Secondary Education policy, many
students were enrolled in secondary school. These enrolments have not been consistent with
the development of necessary

physical facilities needed to boost quality education and

improve students' performance

in schools. Mulkeen (2010) argues that a variety of policy

changes can have an impact on school attention including; improvement

to conditions of

work, improved management at school level, better deployment policies, and greater use of
local deployment. The current study looked at the extent to which government policies affect
provision of quality secondary education in Er..uhaya Sub- County.

As a coping strategy the Ministry of Education, through the Kenya Education Management
Institute (KEMI) has continued to strengthen the capacities of secondary school principals so
as to equip them with skills on provision of quality education. More so, under targeted
programs the government is rehabilitating schools and improving the provision of teaching
and learning materials (MOE, 2005) Chapman and Carrier (1990) emphasized that particular
attention should be given to the issues concerning educational

quality and improvement

strategies in the developing world. They further mentioned that there is substantial evidence
of decline in educational quality in many developing countries even at a time when donor
assistance has been directed towards educational improvement. Parents are also involved in
purchase of resources in schools and more so in putting up physical facilities through what is
.popularly referred to as Parents' Teachers' Association (PTA) projects.

A study done by Aloo (2014) on challenges faced by head teachers in enhancing quality
secondary school education

and coping strategies in Kisumu East District, Kenya used

Descriptive survey research design. Structured questionnaires were used in collection of data
besides observation guides and in- depth interviews. The present study used questionnaires,
document analysis and in-depth interviews to collect data. The study findings were that, head
teachers encounter physical facilities based challenges, student discipline based challenges,
teachingllearning

process

based

challenges,

financial

resources

management

challenges and that they used various strategies in enhancing quality education.
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based

The study was carried out in Kisumu East District while the present study was done in
Emuhaya Sub- County. However,

her study did not focus on selected challenges

strategies for principals in handling teacher based challenges, Teaching/learning

and

resources

based challenges, infrastructure based challenges, government policies 'based challenges and
strategies used by principals

in the provision

of quality

secondary

education

as the

knowledge.

Loku (2013) in his study on factors affecting the provision of quality education in public and
private schools in Central equatorial State, Juba County South Sudan, opined that there are
many challenges that principals face in the provision of quality secondary education. Kegode
(2013) looked at an assessment of challenges and strategies for primary school head teachers
in management of instructional

materials in Kakamega

South Disrict. The current study

aimed at establishing the influence of selected challenges for principals and strategies used in
the provision of quality secondary education in Emuhaya Sub- County. This is the knowledge
gap the study attempted to fill.

Performance in KCSE in the Emuhaya Sub- County range between 4.73 in 2008 to 4.94 in
2013 with an overall means score of 4.939 which is low compared to Vihiga, Hamisi and
Sabatia Sub- Counties which have attained overall mean scores of 5.266, 5.043, and 5.2305
respectively (Table 1.1). Hence the current study aimed at establishing

the influence of

selected challenges faced by principals and strategies used by principals in the provision of
quality secondary education

in the Sub- County. This is the knowledge

gap the study

attempted to fill. In Emuhaya Sub- County the KCSE examination results have been below
average as shown in Table1.1 raising concern among stakeholders. EMUHA YA
7
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Table 1.1
Summary of KCSE Performance

from 20\!8- 2013 in Emuhaya, Vihiga, Sabatia and

Hamisi Sub- Counties.
SUBCOUNTY

MEAN

YEAR

OVERALL
ENROLMENT/

~.

MEAN SCORE

2008

2009

2010

2011

2012

2013

1785

2049

2135

2444

2482

2482

13377

Mean score

4.73

4.80

4.85

5.02

5.20

4.94

4.939

Enrolment

1270 1304 1360 1626 1658 1667

Mean score

4.9

5.29

5.266

Enrolment

1897 2249 2140 2428 2518 2683

13915

Mean score

5.24

5.03

5.2305

Enrolment

1800 2010 2410 2442 2668 2670

14000

Mean score

4.81

5.043

EMUHAYA Enrolment

VIHIGA

SABATIA

HAMISI

5.20

5.29

4.94

5.39

5.59

5.50

5.87

5.24

5.72

4.88

5.07

5.92

5.41

8885

Source: Vihiga County Education Office- Quality and Assurance Standards Office
(2014)

FromTable 1, it can be observed that performance of students in KCSE was 4.73 in 2008,
increasedto 4.80 in 2009, then 5.20 in 2010 and 2011, then dropped in 2013 to a mean of
4.94.A preliminary survey found that selected challenges were one of the factors that led to
below average results but the actual extent of the challenges was not known. It however
served as an indicator of quality education since studies have shown that the selected
challenges influence provision of quality secondary education resulting in students' poor
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performance in K.C.S.E. Emuhaya Sub- County from 2016 has since been sub-divided to
Luanda and Emuhaya sub- counties.

1.2 Statement of the Problem
World over principals of secondary schools face challenges as they endeavor to provide
quality secondary education.

These challenges

include environmental

based challenges,

policy based challenges, support staff based challenges, parental challenges, student based
challenges, teacher

based

challenges,

teaching!

learning

resources

based

challenges,

infrastructure based challenges, and financial management based challenges. However, the
main challenges that have been found to impact more on quality education are teacher based
challenges, teaching! learning resources based challenges, infrastructure

based challenges

and government policy based challenges.
A report by Emuhaya Sub- county Education

stakeholders

(2005) on achievements

and

challenges observed that, out of 39 secondary schools, only five schools improved in KCSE,
thereby attaining a university entry of 344 out of a total candidature of 2482 in the year 2013.
In view of the fact that Emuhaya Sub County performance in K.C.S.E had been found to be
lower than performance

in the neighboring Sub- Counties; which include Sabatia, Hamisi

and Vihiga. This poor performance had raised a lot of concern among stakeholders who have
invested heavily in their children. It was against this background

that there was need to

investigate these challenges vis-a-vis strategies and quality education as a knowledge gap to
be filled.
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1.3 Purpose of the Study

The purpose of the study was to establish the influence of selected challenges faced by
principals and strategies used in the provision of quality secondary education in Emuhaya
Sub- County.
1.4 Specific Objectives

The objectives of the study in relation to the provision of quality education in secondary
schools in Emuhaya Sub- County were to:
1.

Establish the influence

of teacher rased

challenges

faced by principals

III

the

provision of quality secondary school education;
11.

Establish the influence of teaching/learning

resources

based challenges

faced by

principals in the provision of quality secondary school education;
111.

Ascertain the influence of school infrastructure based challenges faced by principals
in the provision of quality secondary school education;

IV.

Examine the influence of government policies based challenges faced by principals in
the provision of quality secondary school education; and

v.

Establish the influence of strategies used by school principals to cope with challenges
in the provision of quality secondary school education.

1.5 Research Questions
The following research questions will guide the study.
1.

What is the influence of teacher based challenges faced by principals'

in the provision

of quality secondary school education?
11.

What is the influence

of teaching/learning

resource

based challenges

principals in the provision of quality secondary school education?
10

faced by

\

111.

What is the influence of school infrastructure based challenges faced by principals in
the provision of quality secondary school education?

IV.

What is the influence of government policies based challenges faced by principals in

~.

the provision of quality secondary school education?
v.

What is the influence of strategies used by principals

in the provision of quality

secondary school education?

1.6 Conceptual Framework
Koontz and Weinrich (2001) defined that a conceptual framework

is a visual or written

product that explains graphically the main things to be studied; the factors, concepts or
variables and presumed relationships

among them. The study was conceptualized

on the

basis of selected challenges and strategies for -principals in the provision of quality secondary
education and the strategies they use in the provision of quality secondary education.

Challenges and strategies are the independent variables of this study while quality education
in public secondary schools is the dependent variable. The presence of challenges faced by
secondary school principals

such as teacher based challenges,

teachinglleaming

resource

based challenges, infrastructure based challenges and government policies based challenges
influence provision of quality secondary education in the sub- County.

Intervening variables were management

styles, location of school and attitude therefore

moderate the influence. They can be controlled by random sampling which makes it possible
to have equal population

in terms of having negative and positive moderation

(Leeds &

Omrod, 2008) In as much as the selected challenges impede provision of quality education
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principals use strategies

such as employing

board of management

teachers (BOM), in-

servicing teachers, accessing CDF, funds, bursaries and initiating PTA projects which are
indicators of quality education. When applied to this study the conceptual framework helps to
focus on the selected challenges

and strategies they employ in the provision

of quality

secondary education.
Independent Variables
Challenges Faced by
Principals
•

Teacher Based
Challenges.

Dependent Variable

• Teaching/Learning
based challenges
•

Infrastructure Based
challenges

•

Government Policies
Based Challenges .

Quality Education in
Public Secondary
Schools.
• Performance in KCSE

. Strategies
•

Bursaries

•
•
•
•

CDF
BOM Teachers
PTA Projects
Teacher in- service
Intervening Variables
•

Management Style

•

Location of School

• 'Attitude
Figure 1: A Conceptual Framework showing challenges and strategies for Principals in
the Provision of Quality Secondary Education.
Source: Researcher.
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1. 7 Significance of the Study
Thestudy findings will enable the education policy makers in the Ministry of Education and
Kenya Institute of Management (KEMI) to address the issue of the Selected Challenges

,

facedby principals and strategies used in the provision of quality secondary education. And
discussways in which principals heading different schools can employ various strategies to
enhancequality education. The study will be significant to principals in enabling them to
effectively deal with teacher based challenges, teaching/ learning resources based
challenges, infrastructure based challenges and government policies based challenges.
Strategiesestablished in the study will be of great importance to principals when adopted to
enhance provision of quality education. Tee study will

also reveal areas of quality

educationthat require emphasis in this respect form a basis for future research in related
areas.

1.8 Scope of the Study

The study was confined to Emuhaya Sub- County. The study focused on selected challenges
and strategies for principals in the provision of quality secondary education for the period
2010and 2014 in 39 public secondary schools.

1.9 Limitations of the Study

Limitations are factors which may affect the study (Nachimas & Nachimas, 2009). Since the
study aimed at finding out the selected, challenges and strategies for principals in the
provision of quality secondary education some respondents had reservations to share
information with regard to the presence of these challenges in their schools, since they
mistook the researcher to be on a fault finding mission. But the researcher physically visited
13

the schools and explained the study's aim was only for academic purposes. Questionnaire
was used as an instrument for data collection. In cases where the respondents needed to give
more information, spaces were provided for in every section. One respondent (2.4%) did not

,

fill in the principals' questionnaire

completely and returned it half filled. "-"[he information

missed out as a result of one respondent who did not fill the questionnaire

fully was rather

not significant and therefore had little effect on the outcome of the study.

1.10. Assumptions of the Study
The study was guided by the following assumptions:
1.

All secondary school students are taught by trained and qualified teachers, who are
motivated to provide quality education to the learners.

11.

All parents pay school fees in time for principals to purchase teaching/ learning
resources.

111.

The school environment supports school programs.

IV.

All schools have infrastructure that support learning.
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1.11. Definition of Operational

Terms

Challenges: Setbacks, difficulties and bottlenecks faced by principals in their attempt to
provide quality education.
Government Policies Based Challenges:

Difficulties relating to government policies that

impede principals in the provision of quality education.
Infrastructure

Based Challenges:

Setbacks relating to infrastructure

that impede on the

principals in the provision of quality education.
Motivation: The level of energy enthusiasm and commitment that teachers and support staff
bring to their work.
Principal: A person heading educational institution also referred to as principal,

semor

principal or chief principal.
Provision of quality

education:

All the teaching

and learning

activities

that create

enabling environment for learners to acquire quality secondary education
Quality Assurance:
. Quality Education:
students,

Process of ensuring that quality education is provided in schools .
The desired knowledge,

skills and attitudes

that are acquired

by

measured by performance in K.C.S.E mean scores.

Strategies: Opportunities;

factors which may be utilized within and outside the schools, to

enable the principal improve the quality of education.
Teachers: In this study refers to deputy principals, directors of studies and senior teachers.
Teacher Based Challenges:

Setbacks relating to teachers that impede principals

in the

provision of quality education.
Teaching/ Learning

Based Challenges:

Difficulties relating to teaching/ learning resources

that impede on the principals in the provision of quality education.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
The review of literature related to the present study includes studies carried out on selected
challenges and strategies that influence academic achievement in schools. Opinions and ideas
in books, newspapers and journals are reviewed. It particularly

highlights teacher based

challenges that influence provision of quality education, teaching and learning resources
based challenges, infrastructure based challenges, government policies based challenges and
strategies used by principals to provide quality secondary education in schools in Emuhaya
Sub- County.

2.2 Influence of Teacher Based Challenges

Faced by Principals

in the Provision of

Quality Secondary Education
The issue of great concern to the principals is teacher based challenges which hinders the
. quality of education

provided.

Armstrong

(2009) in his study on teaching

today: An

introduction to education in Upper Saddle River; New Jersey indicates that in order to
provide quality learning experience for all students, learners must be well planned for and
prepared effectively. It is therefore the responsibility

of the principal to ensure that the

characteristic of the twenty first century teacher include the matching of instructions and
programs to leamer's

characteristic,

conducting

task analysis to identify an appropriate

beginning point, and a logical sequence of instruction, specifying learning intentions. This is
because the role of the teacher has long been recognized by several authors as central to the

16

quality of instruction that ultimately determines the quality of education. Notably is the work
ofMbiti (1981) who recognized that the key to the success of a child's education is a teacher.
A report by Ministry of Education on staffing norm in Kenya schools indicated that, there is
a shortfall of 47,576 secondary school teachers for the 2.2 million students'-enrolled (MOE,
2016). According to the Ministry of Education Management Information System (EMIS) the
number of secondary schools has increased from 151 in 1963 to 7308, with an enrollment
rate of 2,144,069 students in 2015, marking an increase in the transition rate from 60% in
2006 to over 69% in 2015. The increase has been accelerated by the introduction of free day
secondary education (FDSE) programs in 2003. This scenario has therefore led to human
resource conflict due to inadequacy of teachers against the increased enrolment in schools.

Governments in Sub- Saharan

Africa have allocated

between

5% and 15% of public

expenditure budgets to education ministry because education is seen currently, as a major
contributor to the human welfare and the socio- economic development (World Bank, 2005).
Particularly, the Kenyan government allocates about 40% of its total recurrent expenditure on
education (Republic of Kenya (2003). But it is clear that these large expenditures are suboptimal; that is providing less than the expected returns.

Principals face great challenges in their endeavor to provide quality education in secondary
schools in Kenya due to heavy workloads

on the side of the teacher.

government faces the challenge of high expenditure

Likewise,

on teachers' emolument,

the

inadequate

distribution of teachers with low teacher student ratio in rural and other areas with low
population density plus the challenge of equipping teachers with skills on how to teach but
not to give instructions

17

A study by Adeogun

(2001) showed that there is a very strong positive

significant

relationship between instructional resources and academic performance. He discovered a low
level of instructional resources available in public schools and stated that our public schools
~

are starved of both teaching and learning physical resources.

He fUrther expresses that

effective teaching cannot take place within the class room if basic instructional resources are
not present. These findings concur with Duke (1990) who observed that for quality services,
principals must ensure that teachers have adequate resources and materials to do their work.
Education For all global monitoring report (2005) indicated that availability of resources
support the process of teaching and learning and further noted that direct ways in which these
resources are managed have a direct implication on quality education.

Bishop (1985) maintains that the specialists and experts may select the objective and plan the
general advice, but it is the teacher who is the assault troop hence the key to education
innovation. The author argues that the teachers' skills and attitude count for great deal more
in curriculum renewal than do the changes in content and methods. In the same vein Hadad
(1985), Psacharopolous & WoodHall (1985) and Hendrikz (1986) agree that trained teachers
in developing countries are particularly important in the management of instruction teacher
centered activities given that most educational institutions are lacking text books.

In order to increase teacher competence, teachers have to attend in- service causes as Knight
(2002) posits that, in- Service Education Training (INSET) aims at improving classroom
teaching practice and is available to teachers, following their initial teacher education. He
further argues that, INSET programs are intended primarily and exclusively to stimulate the
professional competence

and development

of teachers,

18

to improve

classroom

teaching

practice and to implement educational innovations decided upon at governmental
addition, in Kenya,

The Mombasa

Improvement

Project,

built

level. In

on this approach

to

professional development showed that teachers supported with in-service as well as external
\

workshop training improved significantly in their abilities to use child-centered teaching and
learning behaviors (Anderson, 2000)
Yet the government still faces the challenge of equipping teachers with skills on how to teach
but not to give instructions,

as most of them hardly attend in-service courses to beef up

knowledge and mastery of content in their subject areas. To curb this situation, the MOE,
through KEMI, continues to strengthen the capacities of secondary

schools teachers by

designing short courses and seminars for teachers so as improve their competence. (MOEST,
2004).

UNESCO (1994) reveals that, qualified teachers attending to their professional

duties are

sometimes demotivated due to poor salary lev els and often work far from their families and
home country. There is also labor unrest in the education sector due to low salaries and the
uncertainty brought about to bear by the school reform movement.

Poor remuneration

of

teachers has led to strikes which affect the learning of students, particularly candidates for
they risk not finishing the syllabus and having ample revision time to succeed. In many
countries, teachers' salaries have declined in recent years, and teachers are not always paid
on time. This study concurs with Harber (1989) who posits that competent teachers who are
well prepared cannot teach effectively

under diverse conditions.

This is because poor

motivation in teachers translates to teacher aosences, indifferent classroom practices, early
departure from the profession which impedes students' learning.
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Ajayi and Oguntoye (2003) addressed the factor of teachers' low morale at work, because
teachers are the centre- piece of any educational system. Teachers whose morale is low are
not likely to perform as expected,

further the study posits that teachers' irregular promotion,

,

low pay package- when compared to other public workers, negative ef.fects of HIV /AIDS,
societal perceptions of the job and many more have dampened the morale of teachers.
Lockheed (1991) indicated that lack of motivation and professional
poor attendance and unprofessional
performance of students academically.

commitment

produce

attitudes towards students which in turn affects the
Good quality education requires not only favorable

enabling atmosphere but also qualified teaching force (Masinjila, 1989)

Principals are critical to provision of quality education and the success of a school as a centre
of learning. Therefore, they have to ensure that students are disciplined

at all times, yet

standards of discipline were reported to be deteriorating in India (India Parenting PVT Ltd,
2007) According to this report, there was a need to find a lasting solution to the problem of
indiscipline. Dunne et al (2010) describes indiscipline as interpersonal

violence or social

exclusion. He further posits that bullying aggression, drug abuse, cyber bullying, high rates
of absenteeism, boy/girl relationships,

teenage pregnancies and other forms of violence in

schools can blight student's experiences of formal education and their abilities to make best
of the opportunities they have.

Kiprop (2012) on the other hand posits that lack of dialogue between the administration and
students has been identified as a factor inindiscipline

in secondary schools in Kenya, while

Kiumi et al (2012) describes the condition of students discipline in secondary schools as
disheartening because violent behavior incidences are wide spread and frequent. Therefore,

2·J

principals have to pay special attention to relationships among teachers and among students
because disharmonious relationships can negatively impact on the process of education and
routines of teachers and students, thereby compromising the quality of education (Sungton

~.

2007).

Teachers' poor working conditions

affect their ability to provide quality education. The

conditions of infrastructure, availability of text books, learning materials, insecurity and class
sizes all influence the teachers' experience as an educator. Studies by Craig, Kraft and Du
Plessis (1998) on Teacher development: Making an impact posits that, posits that effective
teachers are highly committed and care about their students. It is important that principals
should come up with strategies to ensure that they have supportive working conditions to
maintain positive attitudes

in teachers which culminate to quality education.

As many

teachers face difficulties in life such as transportation and housing obstacles that hinder them
from getting to school on time and staying until school hours are over.

.In addition, Beeri (2005) observed that housing the teachers and learners in the school
compound goes a long way to improve learner performance.

She established that teachers

who stay in the compound can get time to help learners after class hours through remedial
teaching session in the evening and weekends. Adequate housing for teachers in schools
makes them to stay in school long after teaching time giving students remedial lessons and
thereby improving their academic performance (MOEST,2004)

In their report on violence against teachers, Education International (2009) claims that, with
increasing trends of violent attacks in schools perpetrated by a wide range of actors including
school authorities and parents, teachers around the whole world are increasingly vulnerable.
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(America Psychological Association, 2011). In addition, O'Malley, 2007) posits that teachers
in Colombia are subjected to violence mostly because they are involved in campaigns that
defend the right to education (Novella, 2009). Organizational effects of teacher victimization

,

also abound: teachers who felt unsafe at school due to potential violence tended to be
unmotivated and less committed to their job (Wilson, Douglas and Lyon, 2011); and teachers
cited unsafe work environments in reasons for leaving the profession completely (Ingersoll,
2001). In Kenya, incidences of teachers having been assaulted and killed while on their way
to and from school by hostile members of the society, especially in the Northeastern part of
Kenya were on the rise. Hence, UNESCO concluded in 2011 that, countries can hope to live
in peace and prosperity unless it builds mutual trust between its citizens starting in the
classroom.

Another factor that impinges provision of quality education is teaching workload. Bruno
(2012) asserted that because of workload on teachers insufficient time is given to classroom
instruction. Too often teachers are working without support from their aides and other
administrative personnel. As a result, much of the work imposed on a teacher draws from the
time designed for reading, writing and instruction. Due to the above factor, teachers do not
have enough time to read widely and compile a good lesson and delivery of class notes. Such
conditions have led to the teachers' poor performance and some may experience high levels
of stress and burn out which may result in job dissatisfaction. Teachers' service commission
Act (Revised 2010) stipulates that teachers are supposed to teach 27 lessons a week except
for principals thus, workload is high and therefore principals are forced to employ extra
manpower.
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Anderson (1991) carried out a study on increasing teacher effectiveness

in Paris, to foster

access, equity and quality in higher education. Wichenje (2011) looked at Human Resource
Management: Challenges for head teachers in public secondary schools in Kakarnega East
\

District, focused on challenges faced by head teachers in recruitment, selection and appraisal
of teaching and non teaching staff, motivation of teaching and support staff, maintenance of
teaching and support staff discipline and the coping strategies. The present study sought to
establish teacher- based challenges faced by principals in the provision of quality secondary
education in Emuhaya Sub- County as the knowledge gap to fill.

2.3.

Influence

of Teaching

/ Learning

Resources

Based

Challenges

faced

by

Principals in the Provision of Quality Secondary Education
Newton (1997) professed that the magnitude of instructional

materials

IS

more scientific

based: make instruction more powerful, make learning more immediate and finally makes
access to education

more

equal.

The organization

of Economic

Development (DECD) Program for International Student Assessment

Co-operation

(PISA, 2005) shows

that resource shortages hinder instruction and lower student performance
addition inequalities in student's

educational performance

and

(OECD, 2007) In

often reflect disparities in the

resources invested in schools (DECD, 2008) Johan (2004) states that educational outcomes
are closely linked to utilization and adequacy of teaching/learning
ways; poor utilization, underutilization,
achievement. Furthermore,

resources in different

unqualified educators brings forth low educational

Leu and Rom (2005) assert that in countries where there are

resource constraints, efforts to increase access to basic education have often led to declining

quality education. In the study the teaching/ learning resources included text books, exercise
books, pens, home science equipment, laboratory chemicals and calculators.

l

Goal 6 of the Dakar Framework UNESCO (2000a: 17) calls for " improving all aspects of the
quality of education, and ensuring their excellence

so that recognized

and measurable

learning outcomes are achieved by all, especially in literacy, numeracy and essential life
skills. However, one of the major challenges which impinge the governments'

efforts in the

provision of quality education is lack of adequate finance to purchase teaching and learning
resources (Ohba, 2011). In addition, Lewin (2008) in Ohba (2011) make the following
observation: Considering the budget austerity in many African countries cost sharing and
household with welfare contingency for the poor is more financially suitable in providing
free secondary education.

Mwiria (1985) posits that students' performance is affected by the quality of teaching and
learning resources. The author noted that institutions with adequate facilities such as text
books stand a better chance of performing well in examinations than poorly equipped ones.
This factor concurs with research done by Eshiwani (1987), and Twoli (1986), which
observes that among the significant factors contributing to poor performance in science and
mathematics in schools was inadequate supply of science equipment and materials.

Maundu (1987) asserts that good performance demands that every school should be equipped
with the relevant text books and learning resources. He further indicated that schools in some
parts ofAfrican continent are characterized with outdated teaching/learning

resources which

are not in line with the current syllabi observed in these countries. Therefore, he observed
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that schools ought to be equipped with current instructional

materials

important role in explaining the wide variation in academic performance

as they play an
among students'

enrolment in different types of schools. MOEST (2005) agrees that ICT has a role to play in
\

education and if appropriately used, it can bring many benefits to the classroom as well as
education and training process. Comparatively,

while ICT continues to advance in western

and Asian countries, African countries still experience a lag in the implementation

and this

continues to widen the digital and knowledge divides. In a recent study by Kiptalam et al
(2010), observed that access to ICT facilities is a major challenge facing most African
communities with a ratio of one computer to 150 students against the ratio of 1:15 students in
the developed countries. Therefore, it is expected that schools beef up the available stock in
order to make the whole learning process a success.

Malpica and Rassekh (1983) noted that sufficient coherence should be made between supply
and distribution of resources, buildings and equipment, qualified personnel and finance and a
guarantee of their continuity

be assured. Their findings reveal that many schools are

characterized with lack of equipment, financial and material resources, delayed procurement
and late delivery may act as hindrance to innovative and subsequently to performance.

While Lewin (2008) asserted that the basic characteristic of teaching/learning

resources in

this part of the world is that they are perennially sub standard and that, their durability and
versatility are questionable.

It is not any wonder then that with soaring enrollments, such

facilities can hardly last a term as maintenance

and replenishment

costs are bound to be

astronomical. Worse, educational managers are ill at will to incur expenditure twice a year
over the same facility. Hence, the upshot is that quality of education is bound to decline
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drastically. Kang'ethe (2011) in his study found that available teaching/learning

resources are

not properly maintained and in some cases there is no specific period of replacement of spoilt
and lost items by learners. In addition, Duke (1990) observed that for quality services,
principals must ensure that teachers have adequate resources and materials to do their work,
for learners to attain good grades in examinations,

A study carried out by MOEST (2005) shows that most schools lack space for proper upkeep
of teaching and learning resources. There are no proper libraries, laboratories and stores in
most schools. As a result most of the learning resources are either destroyed or stolen. These
shortages adversely interfere with instructional

processes in class, for large numbers of

students have to share the limited resources leading to poor understanding

of concepts

especially in science subjects.

Research by Ng'ang'a

(2008) Simiyu (2007)cl1d Mesis. (2006) in their study on availability

and utilization of instructional

facilities

asserted that good storage and maintenance

.instructional materials is very important in accomplishing

the principals'

sustainability

of
as

laid in the text book procurement policy. They further noted that the stores used for keeping
these facilities should have plenty of air, be clean with good shelving system, locks and
doors. More so, there should be regular supervision

and monitoring

of the instructional

materials to avoid loses, as conservation of these materials is a concern for all members of
the community, students, teachers, school management
addition Kang'ethe (2011) in his study onavailability

and parents (MOEST, 2003). In

of school infrastructure observed that,

resource rooms and modern libraries are not in place while storage rooms of teaching/
learning materials are in poor state.
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In her study on challenges faced by school heads in acquisition and maintenance of teaching/
learningresources Atieno (2012) posited that theft of these resources has equally been on the
rise, leading to big shortages

in teaching/

learning resources.

Furthermore,

the study

\

indicated that inadequate learning facilities have been identified as a-common feature in
many schools and can impinge on effective access and participation

in education. On the

other hand, studies by Oduro (2009) observe that schools endowed with adequate facilities
performbetter in national examinations especially in core subjects such as mathematics.

Adekele (2010) in his study on assessment of resources and instructional materials status in
teaching Mathematics in South Western Nigeria revealed that most of the essential resources
and instructional materials
inadequate resources

are lacking

for instructional

or underutilized.
materials

He concluded

in the schools

mathematics. The study recommends various means of improvisation

that there are

for the teaching

of

and sourcing for these

instructional materials to be devised. Adekeles' study was conducted in Nigeria and its focus
.was on inadequate

resources

and instruction

materials

in schools for the teaching of

mathematics.

While Kegode (2012) in her study on assessment of challenges and strategies for primary
school head teachers in management

of instructionai materials in Kakamega. Focused on

primary schools and challenges

encountered

instructional materials,

and cooperate

parental

instructional materials, maintenance,

by head teachers
bodies'

in the procurement

involvement

in provision

of
of

users' challenges and the coping strategies. Whereas

Aloo (2014) looked at financial resource management based challenges by head teachers and
coping strategies used. However, the reviewed studies did not address the challenges for
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principals in the provrsion

of teaching/learning

resources

III

the provision

of quality

secondaryeducation in Emuhaya Sub- County, the study gap which the present study sought
to fill.
'-.

2.4. Influence of Infrastructure Based Challenges Faced by Principals in the Provision
of Quality Secondary Education
The goal of infrastructure system in secondary schools seeks to increase school attendance of
students and enhance staff motivation and to improve academic achievement

of students

(Alimi, 2004). Research has shown that a well planned school with clean and safe learning
environment is important for academic achievement

(Cash, 1993 Earthman & Lemaster

1996).Therefore physical facilities playa key role in the attainment of the schools intended
objectiveand overall quality performance in national examinations.

Public schools are often characterized by lack of infrastructure

facilities such as adequate

classrooms, latrines, hostels and laboratories. In Nigeria, a study by Ejionume (2007) states
that the physical facilities in secondary schools were poor and would continue to adversely
affect the contributions of secondary education in the Millennium Development

Goals. In

East Africa especially Tanzania, poor infrastructure is a common feature in many educational
institutions. Most schools are characterized by ramshackle infrastructure.

In addition, new

programs and expanded intake have been sungested without matching development of the
physical facilities (Stephen, 2002). While in Kenya, most schools rarely meet the basic
standards of health and inspection, because they are poorly planned (Siringi 2009) School
facilities are the material resources that facilitate effective teaching and learning in schools.
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Lockheedet al (1991) states that educational systems in developing countries are inherently
inefficient to among other reasons a low budgetary allocation which lowers the quality and
quantity of inputs, especially physical infrastructure as classrooms, workshops, laboratories

,

and learning materials. In sub- Saharan Africa, the expenditure per student as percentage of

GDP per capita is at 10.6 and 25.8 for primary and secondary respectively, Glewwe and
Kremer (2005).The above mentioned factor leaves principals with no option but to over use
the limited facilities, for learning purposes and after a short while they get damaged because
of the nature in which they are put to use.

Fisher (2006) conducted a research on the impact of school infrastructure

on students out

come and behavior in Georgia and established linkage between building design and student
outcomes. This study established

that academic

achievement

improves

with improved

building conditions, lighting levels, air quality and temperature. Therefore inadequate school
infrastructure impacts negatively on development of students' talents and provision of quality
secondaryeducation.

Ewing (2009) on incubators of entrepreneurial talents, D.S universities'

part in co- curricular

activities were more innovative and were more likely to start or take a job in a start up.
Further, this study found that co- curricular programs enable students to connect ideas and
build relationships that will help them launch new ideas and firms. This study concurs with
Stephen & Stephen who asserted that modem approaches of education emphasize on an all
round development of students. It is believed that unless balancing both the co- curricular
activities is done the very purpose of education would be left unrealized. Gogo (2002) further
asserts that school infrastructure offers students an infinite array of opportunities to explore
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l

talents and interests or to experiment in areas unknown hence coming up with a wholesome
learner.

Studies by Ngaroga (2003) found that school infrastructure helps in developing the learner
physically, socially, mentally
equipment are necessary

and emotionally.

for talent development.

Adequate
Learning

playing

fields and necessary

institutions

should therefore

providethe appropriate forum for nurturing talent in athletics, music, drama, games and other
related arts. In tandem with the study Khaemba (2007) asserts that provision

of school

infrastructure helps to improve child's analytical thrust for knowledge, promote competitive
spirit,communication skills, value orientation, leadership skills and career development.

Classrooms are important infrastructure in school setting since learners spend most of their
time in these facilities. A study by Lackey (2001) in overcrowded schools in New York City
found that students in such schools score significantly

lower in both Mathematics

and

readingexams than did similar students in underutilized schools. When asked, students and
. teachers in overcrowded schools agreed that overcrowding negatively affects both classroom
activitiesand instructional technique. Hence, instructor can have a greater chance to provide
students with individual attention and can respond to the reduced class- size by relocating
resources towards low- achieving students or Gy adopting teaching methods geared towards
studentneeds (Brown & Sacks, 1987).

WorldBank (2001) found out that many African countries do not have enough classrooms to
meetthe demand for education. Crowding is the norm and with crowding, young students are
likely to encounter plenty of accidents in the laboratories, ranging from chemical bums to
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suffocating fumes and breakage of glassware. It is characteristic of learners once aware that
they are many, against the limited space in the laboratory, to scamper and hustle into the
laboratorywith abandon. The results are catastrophic.

Pearls (2002) states that although teachers are required to deliver formal teaching in a
classroom, much of the day today goes on outside the classroom in the course of interaction
between learners and the environment.

A well equipped library can help to enhance and

facilitate learning and thus make a shift to a learner centered approach. Contrary to this
factor, studies according to SACMEQ (2003) survey revealed that few schools provided
libraries or reading comer to enable literate environment UNESCO (2007). Schools should
therefore adequately utilize available facilities to advance learning opportunities

offered to

students.

Studieshave shown that lack of adequate sanitation facilities in schools lead to high rates of
absenteeism, poor academic performance

and reduced retention rates especially amongst

. girls (Red house 2004, Njuguna et al 2008, Freeman et al, 2011). In addition availability of
latrinesand water improves school attendance and is especially important for adolescent girls
whoare menstruating as they require the privacy of separate latrines and also water. When it
is lacking there is consistent absenteeism during their monthly period and this can reach up to
twentypercent of the school times such girls drop out all together from school especially as
theyalso face challenges accessing sanitary towels due to its cost. In addition, availability of
sanitation facilities on the other hand, leads to improved health outcomes for children and
keepsgirls in school.

31

An evaluation on WASH in schools in Kenya showed that girls were less absent in schools
wherethere was more hand washing and high toilet use, and there was more hand washing
and high toilet use, and there were reduced incidence of diarrheal diseases and health
\

infestation(Njuguna et al, 2008) Hence Adams et al (2009) asserts that the "humber of toilets
recommendedin schools should be: one per 25 girls and one for female staff; and one urinal
pit per 50 boys and one for male staff. These they said should be hygienic to use and easy to
cleanas well as having convenient hand washing facilities close by.

Thisfactor is in tandem with studies by Curtis et al, Pruss- Ustun et al 2008, Brooke Keen et
al (2011) who asserted that in ensuring the proper disposal of human waste, it is imperative
to prevent faecal oral infections and improve the quality of life for students. In addition,
adequate sewage systems create a conducive environment

for study and increase school

retentionrates and academic performance (Redhouse, 2004, Njuguna et al 2008, Freeman et
al20ll)

Access to water supply is better with 87% of the world population and 84% in developing
countries getting their drinking water from improved sources of drinking water, (WHO/
UNICEF, 2010). Studies indicate that annually 272 million such days are lost by learners to
diarrhea (Hutton et al, 2004). This has obvious detrimental effects on academic performance.
Furthermore, studies by UNICEF (2010) indicate that 1.1 billion people worldwide lack
accessto improved water supplies and 2.6 billion lack sanitation.

Padmanabhan (2001)

asserts that there is a close relationship

environment and academic

performance

of students
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between

and observed

the physical

that the quality of

education that students receive bears direct relevance to the availability

or lack thereof

physicalfacilities. He further continues to say that laboratories and agriculture rooms provide
studentswith an opportunity to see and make observation of what they are taught, and that

,

learning takes place best through discovery exploration and interacti'(,n with the internal
externalenvironment (Oyeniran, 2003)

Farambi (1998) argued that the effect of using laboratories

in teaching and learning of

science and other science related disciplines as students tend to understand and recall what
they see more than what they here or were told. Adams(20 11)in the study on challenges
facedby head teachers in implementing Free day secondary schools program in Wajir noted
that there is a major challenge on adequacy of physical facilities in most schools in the
district,the only adequate materials available are textbooks, but the schools are in dire need
of physical facilities like classrooms,

laboratories, libraries as well as teaching aids, and

recommended that a larger percentage of free day secondary schools be diverted to carter for
teaching/learning resources.

Fonseca and Conboy (2006) posit that the physical conditions and organization of schools
facilitate or inhibit construction
provision of adequate

boarding

of a culture of success. Coupled with this factor is the
facilities

in schools.

Boarding

facilities

in this case

encompass, dormitories, staff houses among others. As Beeri (2005) observed that housing
the teachers and learners in the school compound goes a long way to improve learner
performance. She established that teachers who stay in the compound goes a long way to
improve learner performance. In addition dormitories are the single most used infrastructure,
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where learners spend the longest period of time in a day. It is therefore important to keep
thesestructures clean and well ventilated. (MaE, 2008)

Studiesby UNESCO (2014) posited that electricity supply in schools ~acilitates the use of a
'-.

bundle of ICT technologies not only telephones (mobile or not) and TV but also computers
and the internet, audio tapes, projectors and slide projectors, printers and copy machines,
digital cameras, and radios. These facilities are important in schools in the sense that they
make learning real thus making students to understand various concepts in different subject
areas. Therefore, electricity supply is important in the provision of quality education, in the
sensethat the adequacy of electricity is attributed to government initiative to put electricity in
all learning institutions

this has enable students to have more study hours in schools

(Muendo,2016).

Ewing (2009) in his study looked at the impact of secondary

school infrastructure

on

university level in America. While Hawes (1979) on the other hand observes that there is no·
.country in Africa without substantial number of schools where physical conditions inhibit
any but the most basic instruction. He states that, the material context of education also
includes the buildings and furniture provided for students and teachers. While studies by
Ayodele (2002) and Vandier (2011) showed that

a

positive relationship

exists between

availability of facilities and students' academic performance. Olel (2000) in her study looked
at optimal utilization of educational resources in schools. The studies reviewed addressed
optimal utilization of educational resources in schools, inadequate infrastructure and impact
of teaching and learning resources on quality education. But did not address the influence of
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infrastructurebased challenges on the provision of quality secondary education in Emuhaya
Sub-County the knowledge gap the present study seeks to fill.

\

2.S.

Influence of Government Policies Based Challenges Faced by Principals in the

Provisionof Quality Secondary Education.
Educational Policy is proclaimed or a reform which is enacted not for its own sake, but to
serve a particular purpose. The degree of success or effect of a given policy is a product of
twopossibilities; that the policy has been implemented in the first place and that it yields the
intended effect ( Psacharopolous

(1990). At the same time policy, when published, assures

theclient of the unbiased service through standardization and uniformity (Oduol, 2006)

According to Jaiyeoba and Atanda (2005), educational policy represents definite courses of
action proposed by the government

in power or an executive authority and adopted as

expedient to the issues and problems of education. Education policies, which may take the
form of ordinance, code or even an act, have been observed to change with changes in the
political leadership in Nigeria. Principals

of schools are often caught in the web with

government changes existing educational policy. Hence, the inconsistencies

in educational

policieshave been argued to be responsible for the poor service delivery in the system.

To ensure provision of quality education in secondary schools in Kenya, policy frameworks
have been formed by the work of earlier commissions, task forces, working groups and the
report of the task force on the realignment of the educational sector to the constitution, 2010
and vision 2030. All these aimed at establishing a national system of education to lead Kenya
on the path of self- determination (Republic of Kenya, 1964); national unity and development
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,/

(Republic of Kenya

1998); expansion

of secondary

education,

introduction of the 8-4-4 system (Republic of Kenya,1998);

higher

education

and

The Sessional Paper No.6 of

1988 addressed financing quality education and relevance (Kamunde, 2010); accelerating

,

industrialand technological development and life- long learning ( Republic of Kenya 2003);
and re-aligning the education sector to the constitution and vision 2030 ( Republic of Kenya
,2007). The policy which currently guides operations of the government

of Kenya in the

educationsector is the Sessional paper number 1 of 2005 on education, training and research.

It is evident that the implementation

of Free Day Secondary Education has enabled the

country to make significant progress towards attaining Education for All (EF A) and the
MillenniumDevelopment Goals (MDGs). In ensuring the quality of secondary education, to
date, the main focus has been on improving levels of access, retention, equity, quality,
relevance, and the overall efficiency of the educational sector (MaE,

2005). Kenya vision

2030 identifies quality education and training as key enablers of human capital development,
and the means of eliminating poverty, disease and ignorance, and also for improving the.
citizens' standards of living. Yet the service providers here who are teachers have not been
equallyempowered hence leading to poor outputs.

I
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The government of Kenya's guiding policy on education is concerned that every Kenyanhas
inalienable right to basic education. Universality of education has become very evident in
most countries after the world conference on basic education for all held in Jomtien, Thailand
in 1990.UNESCO (2000).The government introduced FPE enrolment and further established
more mixed day secondary schools. Despite these strides made in education, students still
perform poorly and even repeat classes UNESCO (1994).To counter the challenge of poor
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performance, schools have come up with school policies which when implemented
eitherhave positive or negative effects on academic performance

may

of students in secondary

schools.

Costsharing policy was meant to make both the government and parents to share the cost of
educatingtheir children. This however, has not proved fruitful because some parents are too
poorto even afford the remaining bit. Hence students from poor backgrounds are forced to
drop out of school. This study concurs with Imbo (2004) who found out that since the
introductionof cost sharing, it has been difficult for poor communities to have access and to
retaintheir children in secondary schools. Gorto (2000) observes that the cost sharing policy
requires parents and the community
classrooms, toilets, workshops,

to put up and maintain physical facilities such as

and providing

teaching materials

including

text books,

stationaryand equipment for practical subjects and to meet the direct cost like provision of
uniforms,private tuition charges and examination fee. However, he further notes that cost
sharing has resulted in provision of poor facilities in many secondary schools, especially
wherecheap and unskilled labor is used.

Thedisbursement of bursary to needy students in secondary school through their respective
constituencies is another major reform, which ensures correct identification and targeting of
beneficiaries. MQE, Strategic Plan (2006- 2011). On the other hand the implementation

of

freetuition policy has not succeeded yet, because the money does not reach school on time
holdingon school activities. At times the money comes less not enough for the head teachers
to carry out school activities effectively. Therefore parents are still forced to pay the required
money.
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According to Republic of Kenya (2002) TSC has weakness in its teachers transfer policy
which is implemented on the basis of need for teachers and is guided by the availability of
resources. This has attributed to serious shortage of teachers in many areas a case in point
l

North Eastern Province whereby some teachers have left the County- without formally
handingover. In the past few years, the TSC iias put some few measures in place to reduce
frequenttransfers. Teachers can only be transferred subject to availability of vacancies or a
suitablereplacement, after having served in a school for a period not less than five years or
on duly proven medical grounds.(MOE, 2006).

Kenya has guidelines on re- admission of school girls after delivery to assure them on the
right to education and as a measure of increasing their retention. The policy attempts at
achieving gender equity in schools as set out during the Dakar Conference

(2002) that

reducing illiteracy in girls will be halved by 2005 as a quick response to Jomtien Conference
(Nkinyagi (2005). This policy creates strains among students; the culprits cannot concentrate
on their studies, it also creates an attitude of I don't care among girls. This in itself derails
motivation towards hard work thereby making the school not to attain quality education.

In Kenya, the management
following the recommendation

of secondary

schools came into place after independence

of Ominde Report on education matters RoK (1964). This

aimed at giving each school its own personality

and decentralization

of authority for

effectiveness. Education Act 2013 and the Sessional Paper No. 1 of 2005, states that for
better running of schools, the BOMS must carry out their responsibilities

effectively by

balancing all areas that is human and other material resources. It is equally the role of the

BOM to provide strategic guidance for the school and to effectively oversee and review the
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school'smanagement. It is often said that the Board's most important task is the selection of

the principal. As the principal is the public face of the school and is crucial in setting the
tone,standards and personality of the school. Hence, a paper by independent schools Victoria
onthe roles of BOM (2017) asserted that the relationship between the principal and the chair
ofthe Board is pivotal to the success of the school.

Craig(1990) summanzes

expenences

ill

implementing

education policies by referring to

various studies which reveal that although those involved in policy making often blame
failureto implement educational policies to resource constrains, and that while shortage of
monetaryand other material resources often are proximate causes of implementation

failures,

it is important for analytical purposes to distinguish between those constrains that could have
beenforeseen and those that are unpredictable.

A study by Koech (2012) looked at the influence of FSE policy on Access, Retention and
Completion of secondary school students in Kuresoi District, Kenya. Descriptive statistics
wasused to collect data. Inferential statistics in form of ANOY A was used to compare mean
rates of various responses. The research design adopted was Ex- Post facto and descriptive
survey. The present study will use descriptive

research

survey design and descriptive

statistics will be used to compare collected data. The present study focused on government
policies based challenges and strategies that principals use in their effort to provide quality
secondary education in Emuhaya Sub- County, the gap the present study will seek to fill.

39

2.6 Influence of Strategies used by Secondary School Principals

in the Provision of

QualitySecondary Education
Secondary education is a dynamic process. It is usually influenced by changes in society
\.

which tend to create new demands on it. These demands, more ofte~'-"than not, manifest
themselves as emerging issues, problems or new perspectives
challenges to the administration

(Ministry

of Education

in education which poses

Strategic

Plan (2006-2011).

Therefore, school principals have come up with various strategies to counter these problems
so as to provide quality secondary education to learners.

According to the World

Bank Working

administration management
notes that education

Paper No. 99 (2007)

the reality

of school

and leadership frequently falls short of the ideal. This paper

systems

nearly everyv.here

inefficiently. Despite the enormous expectations

are managed

poorly and administered

of the head teachers'

many are poorly

prepared for the task. UNESCO (2005) study of 31 African countries concluded that only
three of them had comprehensive

training programs in educational planning administration

and management. Where training programs are provided, they are sometimes criticized for
being unsystematic and inadequate in content and coverage, lacking follow up, and failing to
address the real needs of supervision.
The study further suggested that the following should be used as strategies to challenges
faced in the provision of quality FSE. The government should: give direction on access,
quality assurance, and retention and completion strategies, give guidelines on admission
criteria; clarify funding,

define various roles of stakeholders,

instilling discipline and conducting assessment.
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provide a framework

for

Accordingto a study by Makinde (1984) he observed that African states need to establish
guidingand counseling programs in education sector so as to curb undesirable behavior and
inculcate desirable behavior

patterns among students. The commission

,

Education system of Kenya (GOK 1999) recommended

of inquiry into

that the guiding and counseling

programin high schools be strengthened for effective assistance of students in their needs:
personal,academic, social and economical assessment.

This study concurs with Allen (2002) which depicts guiding and counseling as an ultimate
iconthat addresses students' behavioral content, taking into account context, global issues,
localpriorities, building moral capacities based on rational decision making, social tolerance,
environmental stewardship,

adaptable

student force and quality of life. MOEST (2008)

observedthat the secondary school student' disturbances are gradually decreasing since the
year 2001 when the ministry

demanded

that guiding

and counseling

departments

be

establishedin every secondary school in the country .

. Students' indiscipline cases lately have been on the rise characterized
destruction of school

property.

This

issue

has

been

attributed

with strikes and

to lack

of proper

communication channels among other factors. As Luthans (1989) in his study has pointed out
that organization ineffectiveness

arises partly out of the difficulty

in the exchange

of

informationbetween members of various departments in an organization.

A working paper by Karanja and Brown (2012) posited that one of the measures taken by
schoolsto reduce unrests was open forums or barazas between the students and the school
administration during which students could air their grievances. Other measures included
student teacher conferences

where a theme for the conference is given and students and
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teachersdeliberate on it exhaustively.

MetLife (2007) states that many times, the types of

unityamongst USA teachers and students involved teachers and students meeting jointly to
discussways of mitigating problems facing students making them not to achieve high scores
\

in academic performance. More so, in the study observed that parents should play their role
inaddressing student concerns, and encouraging them.

Inthe spirit of Kenya Vision 2030, Book Aid International (2017) asserted that start a library
on a mission to contribute to the transformation

of Kenya's society into a globalised and

knowledge- driven economy. They further asserted that advocating and championing for a
lifelongreading culture, nurturing lifelong readers and transforming the information- seeking
habitsofthe Vision 2030 generation, was key to achieving quality education.

The development and maintenance

of physical

facilities

in educational

institutions

by

communities and sponsors should continue to be encouraged, This is because lack of such
facilitiesinterferes with learning process (Republic of Kenya, 1988). The government policy
onschool infrastructure ensures that this ideal is embraced through giving mandate to PTA to
put up development projects in schools. Though various studies reviewed on infrastructure in
schools indicate that PTA projects present in schools were of poor quality and did not match
the required standards that many at times a lot of funds were spend on repairing these
facilities. Department for international Development DFID (2007) indicates the importance
of school facilities in relation to quality education. They further cited that differences in
school facilities seem to account for differences in academic achievement in different schools
This study concurs with Sifuna (1990) and Bogonko (1992) who observed that government
funding is hardly enough for equipment of schools. Hence, Principals are usually forced to
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look for other means to supplement

government

sources. This included bursaries from

GOs, CBC, CDF and well wishers as a coping strategy to deal with challenges in the
provision of quality education.

In addition a number of bright and needy students are

,

sponsored by FAWE, World Vision and various banks which include Equity bank. The
assistance continues to the next level of education if the student performed
examinations. The CDF disbursed

by the government

are equally

highly in

used to improve

infrastructurein the schools. All this is done with an effort to providing a conducive learning
environmentin schools (MOEST, 2004).

Mwaluko (2007) in her study on the issue of poverty in the provision of quality education
established that introduction

of FSE by the government of Kenya is a sure procedure to

cushion students against the effects of poverty which otherwise would prevent principals
from achieving quality education. This finding is consistent with Republic of Kenya (2005)
report which established that the government development strategy for making the country
realize commitment to the provision of quality secondary education and training as a human
rightfor all Kenyans through the allocation of bursary and CDF to all the 210 constituencies.
Thesefunds are meant to improve infrastructure and ensure that students who are vulnerable
geteducation without interference.

Income generating activities also playa
secondary schools. These activities

fundamental

role in funding various projects in

include rearing dairy cows, maize and sugar cane

cultivation, school canteen, housing estates, and hiring out school facilities for different
purposes. The findings also revealed that these income generating
substantial amount of money that could contribute
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significantly.

activities could give
Simatwa, and Ojwang

(2011)identifies income generating activities within schools as one of the viable sources that
schoolmanagement can tap to narrow the budgetary fiscal deficit brought about by inability
of partners of education to meet adequately their obligation towards education financing.

,

Theyadvocate for mobilization of school resources such as use of land, physical facilities
andequipment to generate supplementary income so as provide necessary learning resources
to run schools effectively.

BOM teachers help to alleviate the situation of teacher shortages as teachers are a crucial
humanresource in the learning process. Studies by Mbiti (1981) recognized that the key to
the success of a Child's

education is a teacher. Whose main responsibility,

is to guide

studentsby giving them instructions. Hence, lack of teachers leads to poor performance in

KCSE examinations.

The Ministry

of Education

policy

of readmitting

students

after

pregnancyand delivery ensures gender balance in secondary schools in Kenya. This ensured
that bright girls get a second chance to continue with their education. The studies asserted
thatmost readmitted students produced very good results because they concentrated on their
studies and exhibited minimal discipline problems. But such girls opted to go elsewhere
becauseof the feeling of embarrassment.

This finding is contrary with the study by Banda (2003) which established that re-admitted
students were exposed to disgrace and unfriendly environment

in their previous schools;

hencetheir parents opted to transfer them to other schools where they adjust well. According
to Knight (2002) in service Education and Training (INSET) aims at improving classroom
teaching practice and is available to teachers. These programs are specially formulated to
stimulate the professional

competence and development of teachers, to improve classroom
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teachingpractice and to implement educational innovations decided upon at governmental
level.In addition, a program in Kenya, The Mombasa School Improvement Project, built on
thisapproach to professional development showed that teachers supported with in- service as
\

well as external workshop training improved significantly

in their abihties to use child-

centeredteaching and learning behaviors (Anderson, 2000)

Regarding this crucial ideal, the Kenyan government has strengthened

quality assurance

whosefunction entails monitoring of schools and teachers to ensure that the curriculum is
deliveredappropriately. The sessional paper number 6 of 1988 underscored the importance
of quality assurance in education and recommended that heads of institutions be trained as
first-line quality assurance officers. It also recommended

that QASOs be given additional

trainingto upgrade their skills. Sessional paper No 1 of 2005 has expanded the mandate of
QASOsto cover all education and training services regardless of the ministry under which
providersfall.
Variousstudies have been done concerning coping strategies for educationists in the quest to
providequality secondary education.

The policy should be widely

disseminated;

government

should equally

provide

clear

guidelineson how parents and communities could provide physical facilities like classrooms,
toilets, desks and water tanks. The government should also revise the criteria for disbursing
funds with a view to giving more money to schools in hardship areas and also to consider
giving allocations for joint examinations;

provide infrastructure

for children with special

needsand head teachers, teachers and school committees should be trained on book- keeping,

Jill.

accounting and general procurement procedures.
("
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Theseinclude studies by Aloo (2014) on perceptions by head teachers in enhancing quality
secondaryeducation and coping strategies for success in Kisumu East District. Likewise,
Wichenje(2011) carried out a study on; Human resource management:

,

challenges for head

teachersand strategies in public secondary schools in Kakamega East District.

Similarstudies were done by Mobegi (2003) and Musungu (2000) who looked at secondary
school principals' quality assurance strategie : and challenges in Gucha District. However
their studies were done before the implementation

of CDF and FSE initiatives which have

brought major challenges in the running of our secondary schools and have affected the
qualityof education. Mobegi (2003) focused on challenges faced by head teachers in Gucha
Districtwhile Musungu (2000) in Vihiga District. These studies were done in a homogenous
rural set up in Gucha and Vihiga District respectively.

Unlike the present study whose

population is cosmopolitan covering both rural and urban set ups in Emuhaya Sub- County.
This difference in population, location and period could raise new concerns not covered in
. the previous studies. Therefore, this study sought to establish strategies used by principals in
theprovision of quality secondary education in public schools in Emuhaya Sub- County.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1Introduction
Thischapter describes the research design, area of study, study population, sample size and
the sampling techniques. The instruments of data collection, procedures

of data collection

and methods of data analysis are also explained. It also describes validity and reliability of
instrumentsand also the work schedule and the budget.

3.2Research Design
Thestudy was carried out using a descriptive research survey design. Mugenda and Mugenda
(2003)define survey research as a descriptive study survey whereby a researcher describes
existing phenomenon

by asking people about their perceptions

phenomenon. The Challenges

that principals face in the provision

or attitudes

towards a

of quality secondary

education have already occurred and their description helps one to understand them better.
Structured questionnaires

were used to collect data and were administered to teachers who

were involved in the study (Gall, Borg and Gall, 1996). The questionnaires

were used

because they cover a wider scope than an interview guide. An in- depth interview with
secondaryschool principals and one quality as.urance officer was also conducted.

Fraenkel and Wallen (2009) define survey as that method that involves asking a large group
of people questions about a particular issue. .Descriptive survey design therefore was used for
this study because it would establish opinions, attitudes and knowledge about the selected
challenges for principals in the provision of quality secondary education in Emuhaya SubCounty.
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3.3 Area of Study

The research was carried out in Emuhaya Sub- County located on longitudes 34° 30' and 35°
0' East and between latitudes 0° South and 0° 15' North. It was curved out of Vihiga district
\

in 2007. It boarders Khwisero

Sub-County on the North, Vihiga Sub-County

to the East,

KisumuCounty to the South and Siaya County to the West.

The Sub-County is divided into four administrative divisions namely Esiembero, Elukongo,
Ekwandaand Luanda divisions. According to the National Population Census of 2009, the
areacovers 173.5km2 and had a population of 185,069 people with a population density of

1,067 people per square kilometer, (Republic of Kenya, 2009)

making it one of the most

highlypopulated areas in Kenya thus impacting negatively on the availability of resources.

The main population is concentrated in the rural area except 20% which reside in Luanda
UrbanCentre. The poverty index stands at 56.7% which is above the national level of 52%
(Republicof Kenya, 2009). The inhabitants are mainly Banyores however; it is cosmopolitan
inthe major market centers. The road network in the Sub- County is fairly good except for a
fewroads which need routine maintenance.

The choice of Emuhaya as an area of study is premised on the fact that, the high population
impactsnegatively on the resources in the area and also leads to constraints in the provision
of quality education in the Sub- County as evident in Table 1, pg 9 on the summary of KCSE
performance from 2008- 2013. The area has 131 Early Childhood Development

Centers

(ECDE), 97 Primary Schools and 39 secondary schools. The enrolment in secondary schools
in the year 2008 was1785, 2009- 2049, 2010-2135, 2011-2444, 2012-2482 and 2013 was

2482 candidates. The overall mean for the county for the six years was 4.939 which was low
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comparedto the other three Sub- Counties. Eased on this the researcher sought to find out
selected challenges and strategies

for principals

in the provision

of quality secondary

educationin Emuhaya Sub- County.

3.4 Study Population
Thestudy population consisted of 39 secondary school principals, 140 teachers (that is, 62
deputyprincipals, 39 senior teachers and 39 directors of studies), 2482 form three students of
2014 and one Sub- County Director of education (SCDE). Principals were included in the
study because they are the major custodians of quality secondary education in the subCounty.They are also critical to the successful implementation of reforms at the school level
(Kamunde,2010). Teachers were included in the study because they are the major service
providersand they equally encounter the various challenges faced by principals in their line
of duty. The Sub- County director of education was also involved in the study because he is
theone who monitors, improves and maintains quality assurance and standards of education
in the Sub- County. He equally tries to offer suggestions or strategies for coping with the
challengesfaced for better academic results. Students were equally used in the study because
theyare the major recipients in the education system and that the selected challenges faced
by principals in most cases may affect their academic performance
excellenceis concerned.

49

in as far as academic

3.5SampleSize and Sampling Technique
Table3.1
Summaryof Target Population, Sample Size and Percentage
Categoryof Respondents

Target

Sample Size (n)

Population (n)
Principals
Teachers(Deputy Principals,

Senior

39

34

140

102

1

1

2482

330

teachers& Directors of studies

SCDE
Formthree students

For Principals and SCDEs saturated sampling technique was used. While simple random
samplingwas used to sample 102 teachers (that is 46 deputy principals, 28 senior teachers
and28 Directors of studies) and 330 students. Five secondary schools were used for piloting
while the remaining 34 were used in the main study. The sampling technique refers to
selectinga sample without bias from the accessible population. It is mainly used to produce a
random (representative)

sample. Hence, it was used to obtain the required

sample for

qualitative data. It was preferred to this kind of study because it ensured that each member of
the target population had equal and independent chance of being included in the sample.
Fishers' formula was used because it gives an opportunity to determine a sample size that is
froma population that is below or above 1Q,OOOscientifically (Mugenda & Mugenda, 2003).
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3.6Instruments of Data Collection
The main research instruments used in the study were questionnaires,

interview schedule,

focusgroup discussion and document analysis guide. Fraenkel and Wallen (1993) observe
\

thatsurvey research has four basic ways of collecting data namely; telephone and by face to
faceinterview. Face to face interview was used because it helps enlist corporate respondents
andto establish rapport with them. Borg et al (1993) observe that questionnaires

are often

usedto collect basic descriptive information from a large scale sample, while interviews are
used to follow

up

questionnaire

responses.

The

researcher

collected

data

using

questionnaires,in depth interview schedule and focus group discussion.

Thequestionnaires contained both open ended and closed ended items. Fraenkel and Wallen
(1993) posit that closed ended questionnaires are used in the research because they are easy
to use, score and code for analysis, while open ended allow for individualized
The study used two types of questionnaires

namely principals'

questionnaires

responses.
(PQ) and

teachersquestionnaires (TQ) School records on academic performance, and inventories were
alsoanalyzed as it enabled the researcher to peruse through the available records in order to
shedmore light on challenges faced by principals in provision of quality secondary education
in public secondary schools. The records provided useful complimentary

information to the

questionnaires and focus group discussion data.
3.6.1Principals' Questionnaire
The researcher administered

questionnaires

to principals, so as to collect demographic and

factual data relating to selected challenges and strategies used in the provision of quality
education. This is because they cover a wider scope than the interview guide, which best
serves to supplement information, fill gaps and add insight (Mugenda & Mugenda, 2003).
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Thequestionnaire contained both structured (closed-ended)
items. The questionnaires

were used to elicit qualitative

and unstructured (open- ended)
and quantitative

information

respectivelyfrom the respondents. Principals were included in the study because they are the
\

majorimplementers of government policies in education as well as carry out p~ocurement for
teaching and learning resources

and school infrastructure.

The Principal

Questionnaire

(AppendixA.)
3.6.2Teachers Questionnaire

Theteachers questionnaires consisted of both closed ended and open ended items. They were
used to collect information

on selected challenges

and strategies

provision of quality secondary education in Emuhaya Sub-County.

for principals

in the

The questionnaire

had

two sections namely; statement section and ratings section. This is because teachers playa
vitalrole in the running of schools and are the ones who see through the implementation

of

thegoals and objectives of the schools. The Teachers' Questionnaire (Appendix B.)

3.6.3Students Focus Group Discussion
The focus group discussions

were done for all the students to be involved in the study.

(Appendix C) There were 34 focus group discussions, where the school was two streamed 6
formthree students were selected, while 10 form three students were selected in schools that
hadfive streams. This is according to Mugend

i

and Mugenda (2003) who states that, a group

should have 6 to 10 members only. The study avoided repeating the responses repeated by
the respondents. The discussion
selected challenges

ad strategies

was to enable the study to establish students'
for principals

in the provision

views on

of quality secondary

education and also it was to help in analyzing why students' thought there was poor KCSE
performance in their schools.
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Thediscussion was guided by the following objectives ofthe study as the research questions;
to what extent do teacher based challenges, teaching! learning resource based challenges,
schoolinfrastructure based challenges, government policy based challenges affect provision
l

of quality secondary education. And to what extent do strategies used -by principals affect
provisionof quality secondary education.

3.6.4.Sub- County Director of Education Interview Guide
Therewas an in depth interview conducted on Emuhaya Sub- County Quality Assurance and
StandardsOfficer, in order to collect data on selected strategies and challenges that principals
facein their provision of quality secondary education in the sub- County. This is because
SCDEs play a major

supervisory

role in education

matters

and equally

ensure that

governmentpolicies are implemented in schools.
3.6.5.Document Analysis Guide
Documentanalysis method focused on the observation of official documents with a view of
obtaininginformation on KCSE performance in the Sub- County. The researcher obtained
recordsof KCSE results analysis file, attendance lists, record of work and schemes of work
fromall schools that were included in the study for the last six years. These documents were
obtainedfrom the Principal and Deputy Principals' offices. This was done in order to assess
the trend of performance

in the Sub- County from 2008-2013.

The information gathered

togetherwith that from questionnaires and interviews enhanced the data collected.

3.6.6Validity of the Instruments
Validity is a degree to which results obtained from the analysis of data represents the
phenomenon under study (Mugenda & Mugenda 2003). Face and content validity were
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establishedby experts in Education administration. There after their views were incorporated
inthequestionnaire to make them valid.

3.6.7Reliability of the Instruments
'-.

Reliabilityis a measure of the degree to which a research instrument yields constant results
afterrepeated trials (Mugenda & Mugenda, 2003). Reliability of the instrument was done by
piloting them in five (12.8%) secondary
reliability of the research instruments.
sample.The questionnaires

schools in Emuhaya

sub- County to test the

The five schools were not included in the study

were given to the same respondents

in the five schools. The

researcher used test re-test method to determine the reliability of the questionnaire.

The

principalsquestionnaire had a coefficient of .75 and teachers questionnaire

.83 at a p- value

of .05. The instruments were therefore reliahle as the coefficients were

greater than 0.7.

(Fraenkel& Wallen, 2003).

3.7Data Collection Procedures
Togenerate data for this study the research obtained an introduction letter from the School of
GraduateStudies, Maseno University to proceed to the field. The researcher sought written
permission from Vihiga County Director of Education

and Emuhaya

Human Resource

Officerbefore proceeding to collect data. The researcher then visited the sampled schools in
theEmuhaya Sub- County to make appointments and develop rapport with the principals and
teachers. The questionnaires

were then given to the respondents who were required to fill

them as the researcher assisted them in making clarifications on the ambiguous questions.
The teachers who were busy or not available on the agreed date and could not fill the
questionnaires, the questionnaires were left behind and collected later for analysis. Interviews
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forthe principals and Focus Group Discussions were done at the time of collecting the filled
questionnaires.Focus Group Discussions had 6 form three students in two streamed schools
andlOstudents in five streamed schools totaling to 34 groups. At least 1 school was

covered

\

in a day and the researcher took 34 days to conduct the Focus Group 'Discussions.
depthinterview with the SCDE was conducted at the respondents'

An in

convenience.

3.8 Data Analysis
The data was analyzed by the use of both qualitative

and quantitative

methods. Data

collectedwas analyzed according to the nature of responses, using descriptive method inform
of frequency counts, percentages and means. This is because they easily communicate the
researchfindings to majority of readers (Gay, 2003). A five point rating scale was used to
establishmean scores of the responses of the teachers based on their experiences on selected
challengesand strategies for principals in the provision of quality secondary education. For
eachrespondent the scores on the items were summed up and divided by the number of the
respondents to give the mean score for the item. A mean score of 1.00-1.44 meant that the
extentto which the selected challenges affected the respondents was least influence, 1.45-

2.44 less influence, 2.45- 3.44 moderate influence, 3.45- 4.44 high influence and 4.45- 5.00
veryhigh influence.

T-Testwas used to determine the significant differences between the group means at the set
p. value of .05. Where less than .05 meant there was a significant difference between the

group means and where the P- value was greater than the .05, it meant there was no
significant difference between the group means. This meant that the principals and teachers
agreedon the item in terms of the extent to which the challenge affected provision of quality
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education.The same process applied to strategies used by principals
quality secondary education.

The analyzed data was presented

in the provision of

in frequency tables and

percentageswhere applicable. In conclusion, data analysis was done basing on the objectives
andresearch questions.

3.9 Ethical Consideration
Authorityand permission to carry out the study was sought from the National Council of
Scienceand Technology (NACOST), the County Director of Education, Vihiga County, and
theCounty Commissioner, Vihiga County.The rights of respondents were taken care of by
ensuringthat their identities were concealed, they were not required to write their names on
the questionnaires. They were assured of confidentiality

of the data collected and that the

datawas only to be used for the purpose of the study. The respondents were assured of their
accessto the findings of the research. Appointments were made prior to visiting the schools
to collect data from teachers and their consent was sought before collecting data from them
(Mugenda& Mugenda, 2003). The County Director of Education and Sub- County Human
ResourceOfficers were informed and gave consent before visiting the schools to collect data
andall data obtained from other researchers were acknowledged to avoid plagiarism.
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CHAPTER FOUR
RESULTS AND DISCUSSIONS

4.1Introduction
Thischapter presents results and discussions of the findings of this study.' The study had four
objectivesnamely:
i) Establish the influence

of Teacher based challenges

faced by principals

In the

provision of quality secondary education.
ii) Establish the influence of Teaching/ learning resources based challenges faced by
principals in the provision of quality secondary education.
iii) Ascertain the influence of Infrastructure based challenges faced by principals in the
provision of quality secondary education.
iv) Examine the Government policy based challenges faced by principals in the provision
of quality secondary education.
v) Establish the Strategies used by secondary school principals

In the provision of

quality secondary education.

Thereturn rate of questionnaires was shown in Table 4.1.

Table4.1
ReturnRate of Questionnaire

Respondents

Number Issued

Number Returned

Principals

34

34

100

Teachers

102

94

92.2
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Table4.1 indicates that out of 34 questionnaires administered to principals 34( 100%) were
filledand returned. Out of 102 questionnaires

administered

to teachers 94(92.2%)

were

filledand returned. This represented 92.2% response rate, which was satisfactory to proceed
\

with the analysis of the study. According to Mugenda and Mugenda (2003) a 50% response
rateis adequate, 60% good and above 70% rated very good. This therefore meant that based
onthis assertion; the response rate in this case of 92.2% is very good. This high response rate
can be attributed to data collection

procedures,

where the researcher

pre- notified the

potentialparticipants of the intended survey, the questionnaires were self administered to the
respondentswho completed them and these were picked shortly after.

4.2Demographic Data of the Respondents
Therespondents in the study included principals, teachers, students and SCDE.
Table4.2
Demographic Characteristics

of Principals

Demographic Characteristic

Principals
Frequency

Percentage %

Academic Qualification
Diploma in education

02

5.8%

Bachelor of education

27

79.41 %

Masters in education

05

14.71 %

Table 4.2 shows that Emuhaya

Sub -Couuty

has got very qualified

principals

with

experience necessary for provision of quality secondary education. This is shown by a very
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high percentage of principals

with degree

qualification

79.41%,

those

with masters

qualificationwere 14.17% while those with diploma qualification were 5.8%. Figures show
thatsecondary school principals are well qualified and best fit for the positions they hold in

,

theirrespective schools. The findings further indicate that the principals have the capacity
andmanagement acumen to steer school activities successfully. They have the skill to handle
responsibilitiesand emerging issues in school resources to the best level possible.

Theresearcher also sought to establish the teachers' years of experience from the first year of
their appointment until the time of the research. This was considered

important as it

ascertainedthe level of teachers' experience .'. factor that would determine their promotion
andprofessional development. Table 4-3 below gives a summary of the findings with regard
toyearsof teaching experience.

Table 4.3
Teachers Years of Experience
Years of Experience

Teachers

\- 3 Years

20

19.61

4-6 Years

21

20.59

7-9 Years

16

15.69

10-12Years

18

17.65

13-15Years

13

12.75

Morethan 16 Years

14

13.73

102

100.0

Total

Percentage

%

Table4.3 Shows that a majority of teachers have taught for 4-6 years 20.59% and 19.61 % of
teachershave taught for 1-3years. 15.69% of teachers have taught for 7-9 years and 17.65 %
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for10-12years, 13.73 % of teachers who had taught for 16 years. The study findings indicate
thata small percentage 12.75% of teachers had a longer teaching experience of more than 1315years.

Thefindings indicated that teachers had the caoacity to disseminate knowledge and influence
theprovision of quality secondary education. Teachers who had been in the field teaching for

long times are conversant and versed with what they are expected to do, unlike those who
havelittle experience in the teaching profession. Therefore, the study concurs with Kiviti
(2004)who says that teachers'

experience affects students' performance

in national exams

becausesuch teachers have a long experience teaching and so they are well equipped with
bettertechniques for preparing

students adequately and as a result most of the students

achievehigher grades in examinations.
Table 4.4
SchoolData
Population

Frequency

(f)

Percentage

31

79.48

8

23.53

Boarding

8

23.53

Day

31

79.48

200- 500
500and above

(%)

Category of school

Source: The Sub- County Director for Education

Emuhaya

Sub- County.

Table 4.4 above shows that 31 schools in Emuhaya Sub- County 79.87% schools have a
population of 200-500 students. While only 8 schools have 23.53% of students. This means
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that the schools have a manageable teaching population. In addition, the Sub- County has
23.53%boarding schools as compared to day's schools which 79.48%. This means that
teachersfind it difficult to carry out remedial lessons due to the busy schedule in days'
\

schools, equally there

is no learning

taking place

over the weekends~ In addition,

performanceis at times interfered with due to high levels of absenteeism and truancy in days'
schools.

4.3 Influence of Teacher Based Challenges Faced by principals

in the Provision of

QualitySecondary Education in Emuhaya Sub- County
Thestudy question responded to was: To what extent do teacher based challenges influence
provisionof quality secondary education in Emuhaya Sub- County? In order to respond to
thisquestion research questions for principals and teachers were asked to rate teacher based
challengesthat influence provision of quality secondary school education. The results were
asshown in Table 4.5.
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Table4.5
Influence of Teacher

Based Challenges

faced by principals

in the provision

of quality

secondary education. P (n=33); T (n=94)
Teacher Based
Challenges
Securityaround schools

Respondent

Overall
Mean
3.08

t(125)=.798,P q=.427

3.55
2.60

3.08

t(125)= 4.217, P=.OOO

3.46

t(121) = -.050, P=.960

T

3.45
3.47

3.42

t(122) = 2.951, P=.004

P

T
Housingfacilities

P

T
Teaching/learning
physicalfacilities

P

Mean
3.71
2.98

t- Test

\
'--0

Remuneration by
government

P

3.79

T

3.05

In-service courses

P

4.27
2.74

3.51

t(121) = 5.967, P=.OOO

3.91
2.76

3.34

t(123) = 4.512, P = .000

2.91

2.96

t(123) = -.366, P = .715

4.39
3.27

3.85

t(121) = 5.052, P = .000

3.59
3.04

3.31

t(125) = 4.719, P = .000

T
Motivation on job

P

T
Students' discipline
.p

3.00

T
Teaching workload
P

T
Overall mean

P
T

KEY: P=Principals
Interpretation

T= Teachers

of Means

1.00-1.44= Least Influence
3.45-4.44= High Influence

1.45-2.44 =Less Influence

2.45- 3.44=Moderate

4.45 - 5.00=Very High Influence.
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Influence

From Table 4.5, it can be noted that security around schools had a moderate influence on
provisionof quality education, as their means were; M=3.21 for principals and M= 2.98 for
teachers.The principals and teachers means were not significantly different, (t (125) =.798,

,
P>.05).This means that principals and teachers were in agreement that Security around the
schools as a challenge had moderate influence on provision

of quality education.

The

principalsstated that, for any activity to take place successfully in schools security has to be
assured.More so, for schools to operate successfully, security must be provided. During the
interviewprincipals stated that "assaults are on the increase and indeed are affecting the
qualityof students' performance in KCSE."

Aninterview with the SCDE indicated that, instances of insecurity had been reported in the
Sub-County where by some schools had been broken into and property stolen. This meant
thatsecurity around the school was not really guaranteed. This further meant that there were
casesof insecurity such as assault of teachers, support staff and student, thereby effecting
provision of quality education as the environment is not all that conducive to teaching and
learning.For instance when a teacher is assaulted, he may miss classes, students may tend to
abscond school, while workers may abscond duty leading to poor service delivery in their
areas of specification.

Ideally this will lead to time lost hence the KCSE results will be

dismal.In their global report on violence against teachers,

During focus group discussion students reported:
went to school through

"we have experienced insecurity as they

the use of unsafe routes. More so, insecurity

in the school

environment significantly affects academic performance. Students gangsters, smoking bhang,
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abusingother hard drugs, cults and related violent activities constituted

insecurity of the

schoolenvironment leading to high levels of school dropout."

,
EducationInternational (2009) report indicated that in New York there-was an increase in
violentattacks in schools perpetrated by a wide range of actors including school authorities
andparents, teachers around the whole world are increasingly vulnerable. In addition, studies
byIngersoll (2001) in his studies on teacher performance indicated that teachers cited unsafe
workenvironments in reasons for leaving the profession completely. Overally, these cases of
securityaround the schools, had made teachers become demoralized

and fearful as they

performedtheir duties, thereby interfering with provision of quality performance on the side
ofprincipals, deputy principal, senior teachers and Director of Studies. In so doing the result
ispoorperformance in KCSE examinations.

Principals and deputy

principals

stated that teaching/learning

physical

facilities

as a

challengehad a high influence on the provision of quality education, as their means were;
M=3.45for principals and M=3.47 for teachers. The principals and teachers means were not
significantlydifferent as signified by the t-Test (t (121) =-.050, P>.05). This means that the
means for principals and teachers were in agreement that teaching and learning physical
facilitieshad a high influence in public secondary schools in Emuhaya Sub- County.

Therespondents further reported that facilities such as laboratories, libraries, sanitary blocks,
play grounds, and classrooms

were inadequate as in most cases these shortages affected

teachers' work. Their carrying capacity was well overstretched as most of them were small
and could not accommodate

the large numbers of students. From observation guide, it was
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notedthat 45% of the

schools

lacked

teachingllearning

physical

facilities

such as

laboratories,home science rooms, workshops and libraries as one building had to serve
variouspurposes, while in some cases learning took place under trees. It was further

,
observedthat in 37% schools where students were taking classes in- such places were
distractedby noises from vehicles passing by, visitors coming to schools, noises from
animalsin the neighborhood

among other distracters.

An interview with the SCDE also

showedthat most schools had inadequate teaching/learning

physical facilities in the sense

thatduring his visits to various schools he had noted that many schools use a single physical
facilityfor various purposes. For instance libraries in some schools doubled for classrooms,
homescience rooms and bookstores.

Duringfocus group discussions students said: "learning sessions are greatly interfered with
aswe have to keep on shifting from one roo.' 11 to another to create space for the incoming
class.In the process there is a lot of time wastage." These findings concur with those of Duke
(1990) who found that for quality services, principals

must ensure that teachers have

adequateteaching/learning physical facilities to do their work. In addition, Education For all
globalmonitoring report (2005) indicated that availability of physical resources support the
processof teaching and learning and further noted that direct ways in which these resources
aremanaged have a direct implication on quality education.

Studentsdiscipline as a challenge was rated to have a moderate influence on provision of
qualityeducation with mean scores of; M=2.91 principals and M=3.00 teachers. This findings
showthat the principals and teachers means were not significantly different, as signified by
thet-Test (t (123) =-.366, P=.715). This means that principals and teachers were of the view
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thatstudent discipline had a moderate influence on provision of quality education. Principals
feltthat this issue on discipline was a big challenge as most students in schools had become
unrulydue to the fact that they were protected by child rights which prohibited any form of
corporalpunishment being meted out on them.
Duringinterview sessions, most principals stated that, a majority of students were indulging
in grievous mistakes such as drug abuse, bey girl relationships,

truancy, theft and cyber

bullying,which always pre occupied their study time. This they did knowing that they won't
bepunished but instead will be given minor punishments which after all would not take a toll
onthem. Teachers further stated that, "with the banning of corporal punishment in schools
togetherwith other forms of dehumanizing punishments such as canning and manual work
like uprooting tree stumps, digging and slashing grass so as to instill discipline among
studentshad become a difficult task." They further noted that, supervising students as they
carriedout these punishments wasted other students' learning time as it ate into teaching time
thusleading to poor syllabus coverage .
. Focusgroup discussions with the form three students stated: "the most common forms of
indiscipline in schools are noise making, truancy, rudeness,

vernacular

speaking, work

avoidance,drug abuse and boy/ girl relationships which affects our performance in school."

Dunne et al (2010) described indiscipline among students as an interpersonal

violence or

socialexclusion. He further posits that bullying aggression, drug abuse, cyber bullying, high
ratesof absenteeism, boy/girl relationships, teenage pregnancies and other forms of violence
in schools can blight student's experiences of formal education and their abilities to make
best of the opportunities they have. Kiprop (2012) posited that lack of dialogue between the
administration and students has been identi.ied
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as a factor in indiscipline

in secondary

schoolsin Kenya, while Kiumi et al (2012) describes the condition of students discipline in
secondaryschools as disheartening because violent behavior incidences are wide spread and
frequent,thereby compromising performance in KCSE examinations.

Fromthe Table 4.5 it can be observed that, principals were of the view that housing facilities
in schools had high influence

on provision of quality education,

moderateinfluence. The mean ratings were; M=3.55 for principals

while teachers had a
and M = 2.60 for

teachers.They both did not agree in their ratings hence, (t (125) =4.217, P<.05). This means
thatmeans for principals (M =3.55) was higher than that of teachers (M =2.60).

Duringthe interview principals stated that students' performance was affected by the fact
thatthere were no enough structures to house teachers in schools hence most of them had to

find alternative housing away from school, thus lessening the contact time with learners as
mostteachers only attended to learners during class time and did not have enough time for
remediallessons. They further reported that due to this factor teachers had to travel back to .
theirresidences outside school after school hours. On the other hand teachers rated housing
facilitiesmoderate. This is because most teachers preferred to stay away from school so as to
attendto other programs such as running businesses for additional income, while some felt
thatthe rent paid for teachers' quotas facilities was high given the kind of structures available
forhousing.

Teachers'inefficient use of school time on other activities has a significant impact on student
learning.Teachers' presence in the classroom represents the starting point. It was noted that
manyteachers face difficulties in life such as transportation and housing obstacles that hinder
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themfrom getting to school on time and staying until school hours are over. Therefore lack
ofindividualizedattention to learners, at times led to poor performance in KCSE.
Theresearch findings from the observation

guide indicated that, most public secondary
l

schoolshad no teachers'

quotas and if any, then it was occupied by the principal and the

deputyprincipal who are charged with the management of the schools.

Duringfocus group discussions

students said: "adequate housing for teachers in schools

makesteachers us to stay in school long after teaching time giving us remedial lessons and
guidancein areas of difficulties

in various subjects hence improving

in our academic

performance." Beeri (2005) observed that housing teachers

and learners in the school

compoundgoes a long way to improve learner performance.

She established that teachers

whostay in the compound can get time to help learners after class hours through remedial
teachingsession in the evening and weekends.

Principalswere of the view that remuneration by the government had a high influence on the.
provisionof quality education while teachers felt that it had a moderate influence. Their
meanratings were; M

=

3.79 and M =3.05 respectively, The principals and teachers means

werenot significantly different hence; (t (122) =2.951, P<.05). This means that the means for
principals(M =3.79) was higher than that of teachers (M =3.05) which was moderate. The
studyfindings indicated that teachers were generally poorly paid coupled with high taxes;
Higher Education Loans repayment

affected their basic salary. This low pay and high

workloads experienced in teaching service has forced teachers to do other jobs to get extra
money which may distract them from the time and energy they expend in the classroom.
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Duringthe interview with principals they felt that teachers are affected by the low salary
scalesa factor that highly affects their production.

Whilethe SCDE reiterated that among the factors that have lead to teacher.attrition

'-..

is the fact

thatsome teachers have had to quit teaching because of poor salaries to join greener pastures,
whichinclude working for the County government. He further mentioned that this issue had
alsocontributed to frequent teachers' strikes the latest being in 2016, where teachers had to
gobackto work unrewarded thereby heightening their frustration levels.

DuringFocus group discussions students stated: "frequent teachers' strikes interfere with our
learning,particularly the candidates for they risk not finishing the syllabus in time and
havingample revision time to succeed." UNESCO (1994) stated that, qualified teachers
attendingto their professional

duties are sometimes demotivated due to poor salary levels

andoften work far from their families and home country. Furthermore ,it was reported that
there is also labor unrest in the education sector due to low salaries and the uncertainty
broughtabout to bear by the school reform movement.

Principals and teachers

stated that in-service

courses

influenced

proVISIOn of quality

education' as their mean ratings were; M =4.27 for principals and M=2.74 for teachers. The
principals and teachers means signified a significant difference as their means were, (t (121)

=5.967, P=<.05). The principals were of the view that in-service courses had high influence
onprovision of quality education. Teachers on the other hand were of the view that in-service
courses had moderate influence on provision of quality education.

During the interview

principals stated that, in- service courses were of great benefit to the teacher as it led to

69

significantimprovement in the teachers' performance.

But were equally keen to note that

poorattendance of in service courses for teachers was due to inadequate funds in the schools
andcited that in some cases schools were seriously under staffed in that leaving a few
l

teachersto attend in- service courses meant that students would be left unattended to.

Teacherson the other hand noted that they hardly had time off their teaching schedule to
attendin-service courses because of heavy teaching workloads back in schools. More so,
someof the teachers who had consequently

attended these courses noted that they were

disorganizedand redundant in nature for not much was gained from the courses. Coupled
withthis factors the teachers noted lack of funds as an aspect that equally hindered their
attendanceif not poor communication

from the stakeholders concerning when these courses

werebeing held.

Duringfocus group discussions students said:
When our teachers attend seminars, there is a noticeable improvement in
class delivery and teachers are able to equip us with relevant information in
various subject areas. Sometimes we miss lessons during the time when
teachers are attending in- service courses due to teacher shortages in various
departments in the school.

The SCDE further reiterated that without attending such courses most teachers miss out on
importanttrends in the profession, thus making them incompetent.

According to Knight (2002) in service Education and Training (INSET) aims at improving
classroom teaching practice
formulated to stimulate

and is available to teachers. These programs

the professional

competence

and development

are specially

of teachers,

to

improve classroom teaching practice and to implement educational innovations decided upon
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atgovernmental level. In addition, a program in Kenya, The Mombasa School Improvement
Project,built on this approach to professional development showed that teachers supported
within- service as well as external workshop training improved significantly in their abilities

,

tousechild- centered teaching and learning behaviors (Anderson, 2000) ''-.

Principalsand teachers observed that motivation on job had a high influence on provision of
quality education by their mean ratings of; M =3.91 principals

and M= 2.76 teachers.

Principalsand teachers means were not significantly different as signified by the t-Test (t

(123)

=

4.512, P>0.05. The principals were of the view that motivation on job had a high

influence on provision

of quality education while teachers felt that it had a moderate

influence.During the interview schedule with principals a majority of principals indicated
that some of the issues which demotivated teachers included poor salary, heavy teaching
workloads, indiscipline students, poor security around schools among other factors.

These

factorswere reported to have limited their role in ensuring students have good academic
performance.

Teachers cited among other issues delayed promotion to the next job group and heavy
teachingworkloads as factors that affected them greatly as some had stagnated in the same
job group for so long making them desperate as they were not able to cope up with the high
cost of living due to low incomes. During focus group discussions many students stated:
"lack of motivation in teachers leads to poor teaching methods, negative attitude towards
learners,poor syllabus coverage and absenteeism among teachers."
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Harber(1989) posits that competent teachers who are also well prepared cannot teach
effectivelyunder adverse conditions. This is because poor motivation in teachers translates to
teacherabsences, indifferent classroom practices, and early departure from the profession
whichimpedes students'

learning. He further emphasizes

professional competence

produce poor attendance

that, lack of 'motivation

and unprofessional

and

attitudes towards

students.It is rather obvious that, students cannot learn from a teacher who is not present; as
absenteeismamong teachers also encourages similar behavior among students.

Teachingworkload was viewed by principals and teachers to have had a high influence on
theprovision of quality education in the Sub- County. This was due to their mean rating of;

M= 4.39 principals and M =3.27 for teachers. The principals and teachers means had no
significantdifference, (t (121) =5.052, P>0.05. Principals were of the view that teaching
workloadhad a high influence on provision of quality education while teachers felt that it
had a moderate influence. Principals noted that teachers experience heavy workloads that
makethem not to perform well. As an individual teacher has to attend to many lessons in a
day leaving him/ her very little or no time for; lesson preparation,

marking and setting

examinations among other duties of the teacher. Equally the constant rush of deadlines
markings, inters- departmental meetings, lesson planning, assessments, make it hard for the
teacherto get to actual teaching.

Asa result class delivery becomes ineffective. Most teachers interviewed reported that," due
toheavy workloads, they hardly have enough time to prepare for lessons and equally have no
timeto ensure that slow learners understand the lesson"
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The research findings

indicated

that, these conditions

have led to the teachers'

poor

performanceas some teachers may experience high levels of stress and bum out which may
resultin job dissatisfaction.

Bruno (2012) asserted that because of teaching workload on
\

teachers,insufficient time is given to classroom instruction. Too often teachers are expected
todo extra duties which are not in line with their duties and often work without support from
theiraides and other administrative

personnel. Therefore, much of the work imposed on a

teacherdraws from the time designed for reading, writing and instruction.

Focusgroup discussions with students stated: "teachers experience

high teaching workloads

wherea single teacher is supposed to attend to various lessons in a day hence they did not
haveenough time to read widely and compile a good lesson plan and delivery of class notes."
YetThe Teachers Service Commission Act (Revised in 2010) stipulates that teachers are
supposedto teach 27 lessons per week except for principals, therefore the teaching workload
istoo high which forces principals to employ ROM teachers to remedy the situation.

Overally the influence of teacher based challenges on provision of quality education was
rated high (M=3.59) by principals
teachers means are significantly

and moderate (M=3.04) by teachers. Principals

and

different, (t (125) = 4.719, P<.05). This implies that the

principalsand teachers disagreed that teacher based challenges had a moderate influence on
theprovision of quality secondary education. Principals rated teacher based challenges high
because of the fact that they are the main accounting officers in schools; they implement
policiesand play the overall supervisory role in all departments in the school. Therefore, they
arein a better position to explain the teacher based challenges that affect provision of quality
secondaryeducation in their schools.
"'''
I,]

l

4.4Influence of Teaching/Learning

Resources based Challenges faced by principals on

the provision of quality Secondary Education
Thestudy question responded to was: what teachingllearning

Resources based challenges

,

facedby principals influence provision of quality secondary school education in Emuhaya
Sub- County? In order to respond to this question, research questions for principals and
teacherswere asked to rate teaching/learning

Resources based challenges

that influence

provisionof quality secondary school education. The results were as shown in Table 4.6.
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Table 4.6
Influence of Teaching/
Quality Secondary

Learning

Education.

TeachinglLearning Resources

Resources

based Challenges

,in the

provision

of

P (n=33) T (n=94)
Respondents

Mean

BasedChallenges

Overall

t- Test

Mean
3.33

Replenishmentof Teachingl
Learningresources (Textbooks,
exercisebooks, pens, laboratory
chemicals)

T

2.75

Theftof Teaching/Learning

P

2.73

Resources(calculators,

T

2.47

P

2.52

T

3.37

P

3.03

T

2.93-

P

3.67

T

3.72

P

3.05

P

l

3.04

~t(122)=2.239,P=.027

2.60

t(122)=1.141,P=.256

2.95

t(121)=-3.604,P

2.98

t(121)=.335,P

=.738

3.70

t(1 07)=-.239,

P=.812

3.025

t(114)=.376,

P=.708

textbooks,Home science
equipment)
Outdated
Teaching/Learning
Resources(Textbooks, expired
chemicals)
Storageof Teaching/
LearningResources (Fridge,
Laboratoryjars)
Maintenanceof Teaching I
- LearningResources (Textbooks,
Homescience and Woodwork
equipment,Computers)
Overallmean

T

KEY: P=Principals

3.QO

T= Teachers

Interpretation of Means
1.00-1.44= Least Influence
1.45-2.44= Less Influence
2.45-3.44= Moderate Influence
3.45-4.44= High Influence
4.45- 5.00= Very High Influence
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FromTable 4.6 it is observed that, Principals and teachers stated that replenishment

of

teaching/learning resources as a challenge had a high influence on the provision of quality
education,as their means were; M= 3.33 principals and M=2.75 teachers.

,

This means that

theprincipals and teachers means had no significance, signified by t-Test-tt (122) = 2.239,
P>.05). Both principals

and teachers

indicated that replenishment

of teachingllearning

resourceshad a moderate influence on provision of quality education. Lack of replenishment
of these resources led to serious shortages making teachers not to carry out classroom
teachingeffecti vel y.

During the interview,

SCIence teachers

observed

that they were unable to incorporate

experiments during the teaching of practical papers, reason being lack of enough apparatus
and equipment. Therefore,

many teachers had resorted to performing

necessary, this was especially

experiments

so during mock and national examinations.

when

During these

practical lessons, students are turned into spectators to only watch the demonstrations

and

hardlyfind a chance to manipulate the equipment.

Principals also reported
laboratory equipment

that textbooks,

were

exercise books, Home SCIence equipment

also in short

supply

111

schools.

As according

and

to FSE

implementation guidelines (2008) the government targeted a text book ratio of 1:1, however;
sofar this ratio had not been actualized due to inadequacy of funds. Students further asserted
during the focus group discussions that: "teaching/ learning resources are inadequate in some
subject areas, particularly

the applied and science disciplines which lead to constrains in

learning and revision. In addition, books and other resources that are lost or destroyed by
students are hardly replaced, leading to great shortages."
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It is therefore important to note that, teaching and learning resources aid the teachers'
instructionand without students may not understand concepts taught in class as text books
area major input for good performance in examinations. As Duke (1990) observed that for
(

qualityservices, principals must ensure that teachers have adequate resources and materials
todo their work, for learners to attain good grades in examinations.

Principalsand teachers reported that theft of teaching/learning

materials as a challenge had a

highinfluence on provision of quality secondary education, with mean ratings of M= 2.73
forprincipals and M=2.4 7 for teachers. Principals and teachers means were not significantly
differentas signified by t-Test, (t (122) =1.141, P >.05. There means indicated that, theft of
teaching! learning facilities had a moderate influence on provision
During the interview

sessions,

principals

reported

of quality education.

that the findings

from the various

investigations carried out by the local authority showed that, these resources were reported to
have been stolen by outsiders and in some cases by members in the school community.
Teachers also cited theft as a major contributing factor to shortages of learning resources. As
cases of schools having been broken into during the night and other odd times and various
resources stolen were reported to have been on the rise in the Sub- County. More so, during
the focus group discussions, some students reported that students stole from one another, the
reported that;

Some students steal books and other teaching !learning materials from school
and exchange or sell them to other students in other Sub-Counties. Yet still
those in boarding schools reported that, such cases were rampant in boarding
sections, where fellow students and some members of the community access
their classes and dormitories and steal their property, which include text
books, calculators, exercise books among other things.
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The findings agree with the fact that successful

curriculum

implementation

requires

availabilityof resources and materials such as textbooks. As Atieno (2012) in her study on
schoolacquisition and maintenance

of teaching /learning resources

opined that theft of

,

teaching/learning resources in schools has been on the rise leading to serious shortages.

FromTable 4.6, principals and teachers indicated that storage of teaching/learning

resources

asa challenge had a high influence on provision of quality education with mean ratings of;

M= 3.03 Principals and M= 2.93 teachers. The principals and teachers means were not
significantlydifferent, (t (121) =.335, P>.05. They both had a view that storage of teaching/
learningresources had a moderate influence on provision of quality secondary education.
The research findings indicated that good care and storage of teachinglleaming

resources

increasesthe span of these resources and helps the principals to save on funds spent to repair
thesefacilities. During the interview principals reported that sometimes schools experience
challenges when it comes to storage of teachingllearning

resources, due to lack of adequate

. storagefacilities in the school.

During the interview sessions teachers observed that inadequate storage facilities in schools
was a major contributing

factor to damages and shortages of these facilities. They further

statedthat this had led to misplacement, damage and eventual disappearance of the resources.
During focus group discussion students further observed that: "many schools have converted
classrooms into stores, for keeping books, games equipment, food stuffs, furniture and other
teaching and learning facilities. And that there was is no order for keeping these facilities, as
theyhave been lumped together leading to damages."
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,
Observationschedules revealed that most schools had turned some classrooms into stores,
whichwere small, disorganized and packed tv capacity with all manner of resources. This
factordeprived learners of classroom space thus culminating into congestion in the available

,

classes.Research by Ng'ang'a
storageand maintenance

(2008) Simiyu (2007) and Mesis (2006f.asserted

that good

of instructional materials is very important in accomplishing

the

principals'sustainability as laid in the text book procurement policy. They further noted that
thestores should have plenty of air, be clean with good shelving system, locks and doors.
Moreso, there should be regular supervision and monitoring of the instructional materials to
avoid losses, as conservation

of these materials

is a concern for all members

of the

community,students, teachers, school management and parents (MOEST, 2003)

Principalsand teachers were of the view that maintenance of teaching/ learning resources as
a challenge had a high influence on provision of quality secondary education, as their mean
ratingswere; M =3.67 for principals and M =3.72 for teachers. The principals and teachers
means were not significantly

different, (t (107) =-.239, P>.05). Principals and teachers'

means indicated that maintenance

of teaching/learning

resources had a high influence on

provisionof quality education. When teachingllearning resources are well maintained they go

a longway in aiding classroom instruction as t'iey make concepts taught in class more real.

During the interview

principals

cited that the mam reason why the lifespan of these

resources and facilities are shortened significantly because they are not properly taken care
off. More so, teachers asserted that those that break down are hardly repaired or if so the
repairs take too long to be done due to inadequate finances in the school. Focus group
discussions with the form three students stated: "damaged teaching/ learning resources in our
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schoolstake too long before servicing or repair, more so some resources are not repaired due
tolack of funds. This factor has led to poor or inaccurate results in different subject areas."
Fromthe observation schedules carried out in various schools, it was established that schools
\

havegot stores overflowing

with broken, destroyed and dilapidated teaching and learning

resources.

Therefore,poor maintenance of teaching/learning

resources leads poor performance in KCSE

examinations due to severe shortages in the number of resources
instruction hence compromising

the quality of education.

available for giving

These findings

concur with

Adeboyele(2000) who posited that, school heads are the custodians of their school learning
facilities.Therefore, it is the responsibility of school heads to ensure that all components of
theplant are in good working condition, well protected used for the purpose(s) for which
theyare required. Furthermore, teachers are to see that every item in their classrooms is in
goodcondition and to promptly report any dilapidation or deterioration to the school head for
necessarymaintenance action.

The study findings indicated that principals

and teachers stated that outdated teaching/

learningresources as a challenge had a high influence on provision of quality education, as
shownby means of M =2.52 for principals and M =3.37 for teachers. Principals and teachers
meanshad no significant difference, (t (121)

.-=:

-3.604, P<.05). Both principals and teachers

were of the view that outdated teaching/learning

resources had a moderate influence on

provision of quality education. Principals reported that functionality of these resources affect
quality education while on the other hand teachers felt that this factor usually affect teaching
at a higher levels because most of the times they are the ones who use these resources during
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classroominstruction and that they are the ones who directly encounter problems during
teachingwhile using outdated resources. During focus discussions, students stated:

"most

schoolsare characterized with a lot of dilapidated and non functional resources. For instance,

,

mostscience and mathematics equipment used do not produce accurate' results and at times
arereported to have injured the users during practical lessons, due to their faulty status."

Inaddition, results from observation schedules showed that, most book stores in schools had
a lot of outdated books which were not of much use to the students as they were not in line
withthe current syllabi. This factor was looked at as an impediment to quality education as
learners lacked adequate current books and materials in various subject areas. Maundu
(1987)asserted that good performance demands that every school should be equipped with
therelevant text books and other instructional materials that comply with the current syllabi.
He goes further to say that instructional materials play an important role in explaining the
wide variation in academic performance

among students'

schools. Overally, influence of teaching/learning

enrolment in different types of

resources on provision of quality education

was rated moderate by both principals and teachers with means of; (M=3.0S)

by principals

and (M=3.00) teachers. Principals and teachers means were not significantly different t (t
(114) = 0.376, P>O.OS.

4.5 Influence of Infrastructure Based Challenges faced by principals on the provision of
Quality Secondary Education
The study question

responded

principals influence provision

to was: what infrastructure
of quality secondary

based challenges

school education

faced by

in Emuhaya

Sub-

County? In order to respond to this question, research questions for principals and teachers
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were asked to rate infrastructure

based challenges

secondaryschool education. The results were

(IS

that influence

provision

of quality

shown in Table 4.7.

Table4.7
Influence of Infrastructure Based Challenges faced by Principals'iin the provision of
'-.
QualitySecondary Education. P (n=33); T (n=94)
InfrastructureBased
Respondents
Mean
Overall
t-Test
Challenges
Mean
Classroomsize
P
3.27
3.05
t(124)=1.620,P=108
T
2.83
2.45
2.64
BoardingFacilities
P
t(124)=-1.202,P=.232
T
2.83
2.21
ElectricitySupply
P
2.29
t(122)=-.654, P=.514
T
2.36
Recreationalfacilities
3.24
2.87
P
t(123)=2.848, P=.005
T
2.50
3.41
t(123)=-.634, P=528
Laboratoryequipment
P
3.33
3.48
T
3.48
t(1l6)=1.584, P=.116
Libraries
P
3.26
3.04
T
2.16
Sewagesystem
P
2.53
t(121)=-3.134, P=.002
T
2.89
t(121)= 1.772, P=.079
Latrinesand Toilets
P
3.94
2.71
2.48
T
. Watersupply
OverallMean

P
T
P
T

KEY: P=Principals.

2.30
3.37
2.83
2.85
T= Teachers

Interpretation of means:

1.00 -1.44= Least Influence
1.45-2.44=Less Influence
2.45-3.44=Moderate Influence
3.45-4.44=High Influence
4.45-5.00= Very High Influence.
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2.84

t( 107)= -4.023 ,P=. 000

2.84

t(124)= 0.189, P=.85l

Table4.7 Shows that principals and teachers indicated that class size as a challenge had a
moderateinfluence on provision of quality education, as their means were; M= 3.27for
principals and M= 2.83 for teachers.

The principals

and teachers

means

were not

significantlydifferent, as signified by the t- Test (t (124) = 1.620, P>O.(5). This means that
bothprincipals and teachers were in agreement that classroom size had a moderate influence
onprovision of quality secondary education. During the interview the principals reported that
the availability of adequate classrooms was an issue of great concern, as the available
classroomswere few and congested. That there were large numbers of students in available
classeshence learners were forced to bear with diverse conditions. This was attributed to lack
offunds in schools to put up new buildings as most parents were not in a position to afford
constructionof new buildings. More so, the CDF received by the school was not sufficient to
putup several classes.

Teachersequally noted that the issue of classroom size affected their successful teaching in
.thesense that, the classes are characterized witn a lot of congestion that, they found it hard to
give individual

attention

to learners

during teaching;

This was especially

so, when

supervising and marking students' work as the classes have little or no space to allow free
movement from one student to another. As a result there is unequal attention given to
learnersas some tend to take advantage of the situation thus not doing the assignments given
bythe teacher.

During the focus group discussion, students observed:

"most of our classes are congested

curtailing our easy movement while in class, more so some of us lack where to keep our
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propertyaffecting thus affecting learning. Due to lack of enough space in 21 % of the schools
visited,some classes had been erected near the kitchens where a lot of smoke emanating
fromthe kitchen disturbed the learners. Results from observation schedule, indicate that the
\

stateof classrooms was wanting, as the walls were not painted with -rough floors, poor
ventilationand the winds were not blowing from East to West. More so, the size of the class
roomswere not in line with the specified MOE building expectation that is 7.5mx6.0m so as
toaccommodate a maximum of thirty students.

Astudy by Lackey (2001) in overcrowded schools in New York City found that students in
suchschools score significantly

lower in be th mathematics

and reading exams than did

similarstudents in underutilized

schools. In addition, when asked, students and teachers in

overcrowded schools agreed that overcrowding negatively affects both classroom activities
andinstructional techniques. Likewise, educators and researchers from diverse philosophical
perspectiveshave debated the relationship between class size and students learning at length.
Althoughmany studies have found a relationship for example (Willms, 2000), Class size has
notconsistently been linked to student achievement (Rutter, 1979, cited in Pennycuik (1993).
Thismay be due to the fact that many schools and classrooms have not yet adopted the more
demandingbut quality student- centered learning practices.

Principals and teachers observed that boarding facilities as a challenge had a moderate
influenceon provision of quality education, as their means were; M= 2.45 for principals and

M= 2.83 for teachers. The principals and teachers means were not significantly different, as
signified by the t- Test (t (124) = -.1.202, P= 232. This means that both principals and
teachers were of the view that boarding facilities had a moderate influence on provision of
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qualitysecondary education. Interview findings with the SCDE indicated that most boarding
facilitiesin the schools in the Sub- County were inadequate and lacked other important
facilitieslike enough toilets and latrines, beds, dining halls, bathrooms, abolition blocks, staff
houses,wash areas and sinks among others.

Principalsreported that there was a lot of pressure on boarding facilities in their schools as
theywere left with no choice but to overstretch the few present in schools. On the other hand
principalsin day schools which provided boarding facilities for a few students observed that,
teacherswere not willing to take charge of the students as most of the time they were left on
theirown. More so, instances of indiscipline cases such as bullying, theft, and drug abuse
werecited to have taken place in these facilities. Principals also faced the challenge of
providingthese learners with the daily upkeep as most of the students in these facilities were
brightbut needy as they came from humble backgrounds.

Interview sessions with deputy

principalsand senior teachers observed that most of their schools were characterized with
congestedboarding facilities which at times paused a threat to students as some of them were
unhygienicand in the case of an outbreak, most learners could be infected.

Observed schedules

showed

congested, in addition

that some boarding

some were formally

facilities

classrooms

lacked

security

and were

which had been converted

to

dormitories so as to accommodate the surging numbers in the boarding section.
Duringthe focus group discussions students stated,
We are congested in the dormitories, as there is little or no space for keeping
our boxes, some of us are forced to sleep with them on our beds, making it
very uncomfortable for us. Some boarding girls' schools lack enough
toilet/latrines

to dispose

used sanitary towels, as the few which have posy
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bags; are overflowing
school.

with used diapers, hence they are an eyesore in the

Beeri(2005) and Watson (2003) asserted that housing teachers and learners in the school
compoundgoes a long way to improve learner performance.

She established that teachers
'-.

whostay in the compound can get time to help learners after class hours through remedial
teachingsession in the evening and weekends. Adequate housing for teachers in schools
makesthem to stay in school long after teaching time giving students remedial lessons and
therebyimproving their academic performance (MOEST, 2004).

Principalsand teachers observed that electricity supply as a challenge had a less influence on
provisionof quality education, as their means were; M= 2.21 for principals and M= 2.36 for
teachers.This means that principals and teachers were not significantly different (t (122) =.654, P> .514). Therefore, principals and teachers were in agreement that electricity supply
had a less influence on provision of quality education. Research findings indicated that
electricity supply is important in schools in the sense that students and teachers need it to
.carryout almost all activities in school. Principals reported that most machines in schools are
powered with electricity and therefore with no power all these activities would. come to a
standstill. More so, principals reported that at times they had to pay very high power bills
causedby misuse of power in the schools.
Teachers reiterated that without power in schools, they cannot accomplish their work, as they
needed light to prepare schemes of work, lesson plans, lesson notes, and mark students
assignments among other activities.
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Thedirectors of studies reported that power supply was of great importance in the technical
andapplied science departments

as lack of power sometimes

led to inconsistencies

teachingas most of the time their lessons require a lot of demonstrations

in

and practical

\

approachlike sewing, grinding, cutting, soldering, which are supported \Vith power. On the
otherhand the SCDE during the interview reported that electricity supply in schools had
causedhavoc as faulty sockets and power surge had led to fire outbreaks in schools. Studies

byUNESCO (2014) posited that electricity at schools facilitates the use of a bundle of ICT
technologiesnot only telephones (mobile or not) and TV but also computers and the internet,
audiotapes, projectors and slide projectors, printers and copy machines, digital cameras, and
radios.The provision ofICT can therefore produce impact on schools.

Duringthe focus group discussions, students in schools which did not have back up facilities
likegenerators reported that, lack of electricity supply in school makes them not to prepare in
goodtime and do assignments

given by their teachers. More so, constant blackouts in the

pasthad led to accidents, where students reported that some had tripped and fallen, knocked .
themselveson objects or buildings in the school which hurt them. Furthermore, students from
a particular school reported that use of candles in the dormitories during blackout had led to
fireoutbreaks which had consumed the whole dormitory, thus interfering with learning as
studentshad to be send home to get personal effects.

Fromobservation schedule, carried out in schcols, generally almost all schools had electricity
supply.This is because the adequacy of electricity supply is attributed to the government
initiativeto put electricity in all learning institutions; this has enabled students to have more
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studyhours in schools. To some extent this has resulted to positive improvement in KCSE
performance(MOEST, 2004).

Fromtable 4.7 principals and teachers stated that recreational facilities, as a challenge had a
moderateinfluence on provision of quality education, as their means were; M= 3.24 for
principalsand M= 2.50 for teachers. The principals and teachers means were means were not
significantlydifferent as signified by t-Test (t (123) = 2.848, P>.05. This means that
principals and teachers

were in agreement

that recreational

facilities

had a moderate

influenceon provision of quality education. Research findings from the observation guides,
and report from the SCDE,

indicated

that most schools in the Sub- County lacked

recreationalfacilities such as music rooms, theatre rooms, playgrounds,

sport equipment in

most schools. This was attributed to lack of space in the institutions,
secondary schools shared facilities with the neighboring

as many of the

primary schools, especially the

playgrounds.

. In addition, some principals observed that lack of funds and low budgetary allocation in
schoolseffected provision of recreational facilities as some of the equipment and apparatus
were very costly. Teachers interviewed reported that, most of them were willing to assist
students develop their talents through recreational activities but were unable to do so due to
the aspect of facility constrains.

Deputy Principals reported that some music and drama

teachers had in the past not excelled during competitions due to lack of the required costume
and decor which were so costly and the schools could not afford. Therefore, such teachers
had been forced to improvise materials to use which did not yield much.

During the focus group discussion many students stated:
88

,

.

In as much as recreational activities are important and encouraged in schools,
we experience problems concerning availability of adequate facilities, enough
space, adequate and functional apparatus and equipment.
Overcrowding is
the norm on playgrounds, as s.udents participating in one game or the other
keep on interfering with those in another game next to them, more so, most of
the time these playgrounds are shared with members from
the neighboring
'-.0
primary schools. As a result there is a lot of confusion on these facilities and
one has to play cautiously so as to avoid hurting the person next to them.
Stephenand Stephen (2002) asserted that modern approaches of education emphasize on an
allround development of the students. It is believed that unless balancing both the curricular
andco-curricular activities is done the very purpose of education would be left unrealized.
Inaddition, studies by Broh (2012) indicate that, co-curricular activities when well organized
andsupported by the school management do promote academic performance

in students.

Moreso, availability of adequate playing fields and necessary equipment are necessary for
talentdevelopment. Therefore, co-curricular infrastructure

should be well located and well

structuredfor nurturing talents in students (Khaemba, 2007).

Principals and teachers were of the view that laboratory equipment as a challenge had a
moderate influence on provision of quality secondary education, as' their means were M=
3.33 for principals and M=3.48 for teachers
significantly different,

The principal and teachers means were not

(t (123) = -.634, P>.05. The principals

stated that laboratory

equipment had a moderate influence on prov ision Of quality education while on the other
hand teachers cited that laboratory equipment had a high influence on quality education.
Findings from the observation
adequate laboratories

schedule indicated that most schools 75% did not have

and equipment

which could accommodate

the vast numbers

of

students. In some schools, principals had turned existing classes into laboratories due to lack
offunds and enough space to construct these facilities.
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Thismade it difficult to plot and teach practical lessons. Therefore, there \is urgent need to
putup more laboratories and equip them accordingly, as in some schools the laboratories
werepresent but lacked

enough

equipment.

In addition,

teachers

reported

that they

encountereda lot of problems while teaching, as science laboratories were .inadequate and in

.

.

poorcondition. The effect visited on these facilities was immense given that about 75% of
scienceinstruction took place there. They further said that crowding was the norm and with
crowding,students were likely to encounter accidents in the laboratory.

As in the past

studentshad suffered bums, acids spills, suffocation due to dangerous fumes emitted from
thelaboratories, some had equally been hurt by broken glassware.

During focus group

discussionsstudents emphasized that;
Indeed the laboratory equipment in our schools are few and we are forced to
share the limited resources amongst us. More so, during practical lessons we
have to scamper and hustle to the laboratory. Failure to do so one may not be
able to get a good position to sit and learn or observe the teacher as they carry
out practical demonstrations.

Thereforeit is evident that laboratories

and agriculture rooms provide students with an

opportunityto see and make observation of what they are taught, and that learning takes
placebest through discovery
environment (Oyeniran,

exploration

2003).

and interaction

In addition,

Ayodo

with the internal and external

and Othuon

(2010)

asserted

that

laboratoriesare significantly related to students' performance in KCSE examinations.

FromTable 4.7 principals and teachers stated that libraries as a challenge had a moderate
influenceon provision of quality education, as their means were M=3.48 for principals and

M= 3.04 for teachers. Principals and teachers means were not significantly different, (t (116)
1.584, P>.05. Principals stated that libraries had a high influence on provision of quality
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education
while teachers on the other hand cited that libraries had a moderate influence on
provisionof quality education. Research findings from observation schedule indicated that

few schoolshad libraries. Those present in schools were formally classrooms which had been
(

convertedinto libraries and were poorly equipped. Principals emphasizedthat

libraries were

importantfacilities in schools as they offered learners an array of revision materials which
whenwell utilized can offer learners with invaluable knowledge.

Contrary to this factor,

teachersstated that most libraries in their schools were full of outdated materials which
includedcharts, text books, journals and magazines. Which were not of much use to the
learners,to add on these libraries did not have enough carrying capacity.

Studentsduring the focus group discussions stated: "schools do not provide us with a variety
ofbooks for further research as most of our

libraries are ill equipped with almost empty

shelves.It was therefore important that principals equip these libraries with materials that are
intandem with the current syllabi." According to SACMEQ (2003) survey revealed that few
schoolsprovided libraries or reading corners to enable literate environment UNESCO (2007).
Inaddition, Pearls (2000) states that although teachers are required to deliver formal teaching
ina classroom, much of the day to day teaching goes on outside the classroom in the course
ofinteraction between learners and the environment. Therefore, a well equipped library can
helpto enhance teaching and facilitate learning and thus make a shift to a learner centered
approach,bringing about better performance in KCSE examinations.
Principals and teachers means indicated that latrines and toilets as a challenge had moderate
influence on provision of quality education, as their means were, M= 2.94 for principals and
M=2.48 for teachers. This shows that principals and teachers means were not significantly
different (t (121) =1.772, P> .05. This means that principals and teachers were in agreement
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thatlatrinesand toilets had a moderate influence on provision of quality education. Principals
assertedthat the number of toilets in schools were not adequate

as compared

to the

enrollment
rate this was due to lack of funds to put up more toilets and latrines. Teachers
\

further
emphasized that this factor had always led to time wastage in schools as students take
alotof time queuing outside these limited facilities during break time so as to access them,
thuseatinginto class time and eventual poor syllabus coverage.

Duringfocus group discussions students stated: "there are limited toilets and latrines in most
ofour schools. The few toilets in schools serve many students and some of them are
unhygienicand not easy to maintain cleanliness. They equally are a hub for various pests
anddiseases and some are not in good condition as they are almost full and weak posing a
riskto us." Adams et al (2009) posits that the number of toilets recommended

in schools

shouldbe: one per every 25 girls and one for female staff; and one toilet and one urinal per
50boysand one for male staff. These they said should be hygienic to use and easy to clean as
wellas having convenient hand washing facilities close by.

Thereforethe study findings agree with the fact that, availability
improves school attendance

and is especially

important

of latrines and water

for adolescent

girls who are

menstruatingas they require the privacy of separate latrines and also water. When lacking, it
wasreported that there was consistent absenteeism as some girls' absconded school during
theirmonthly periods and this can reach up to twenty percent of school time (IRe, 2005).
Manytimes such girls drop out of school all together as they also face challenges accessing
sanitarytowels due to its cost. Studies have shown that lack of adequate toilets and latrines
facilities in schools lead to high rates of absenteeism,
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poor academic performance

and

v

reducedretention rates especially amongst girls (Redhouse 2004, Njuguna et al 2008, and
Freeman
et al20 11).

Principalsand teachers means indicated that water supply in schools as a challenge had a
moderateinfluence on provision

of quality education, as their means were M=2.30 for

principalsand M= 3.37 for teachers. Principals

and teachers means were significantly

differentsignified by their means oft (107) = -4,023, P<.05). Mean for principals was M=

2.30 lower than that of teachers M= 3.37.This means that principals and teachers did not
agreethat water supply had an influence on provision

of quality secondary education.

Principalsmeans indicate that water supply has a less influence on provision of quality
secondaryeducation while teachers were of the idea that it had a moderate influence.

Wateris a very important resource in schools as it is used for many purposes which include
washing,cooking and drinking. Principals further said that water scarcity problem had been
solvedto some extent by the fact that many schools in the sub- County had sunk boreholes
.andconstructed water tanks for storage. They SCDE reiterated

that schools had made

arrangementswith the county government to supply water to schools in tankers whenever
therewas a scarcity.

Teacherson the other hand observed that many schools still had issues with provision of
cleanwater. They further reported that, due to scarcity of water in some schools students
wereforced to go to the stream to fetch water for personal use, which in most cases was not
safe for drinking as it had led to students suffering from water borne diseases such as
diarrheaand cholera.

In addition, they cited that many schools did not have access to piped
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waterand had to depend on the few tanks in schools which have a small capacity and
sometimesnot well cleaned.

Studentsstated: "there is inadequate water supply in schools and we waste too much time
'-.

goingto the nearby streams to fetch water and at times incur accidents on the way. More so
thewater is contaminated

causing us to suffer from diseases." Hence studies show that,

accessto clean water is better with 87% of the world population and 84% in developing
countries getting

their

drinking

water

(WHOIUNICEF, 2010). Furthermore,

from

improved

sources

of drinking

water,

studies indicate that annually 272 million such days

arelost by learners to diarrhoea (Hutton et al, 2004). This is obvious detrimental effects on
academicperformance and provision of quality education.

Sewagesystems in schools as a challenge was rated by means of M =2.16 for principals and
M=2.89for teachers. This means that there was no significant difference as their means were
t(121) =-3.134, P>.05). Principals were ofthe view that sewage systems had a less influence
on provision of quality education while on the other hand teachers were of the view that
sewagesystem had a moderate influence. During the interview principals reported that most
schoolshad put in place sewers that carried away waste matter and rain water. Though some
sewagesystems present in schools did

not meet the standard requirements. Some principals

also reported that 41 % of the schools were affected by the terrain thereby damaging the
sewage system especially during rainy seasons as a lot of water was left standing on the
ground which

provided

breeding

organisms. Teachers interviewed

grounds

for mosquitoes

and other disease

causing

reported that generally sewage systems in schools were

poor and not well maintained. That some of them were left open thereby endangering the life
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of students.They further added that the sewage was hardly treated to make it harmless as it
wasa breeding ground for many disease causing organisms.

Studentsduring the focus group discussion stated that: "open sewers efllit bad smells thus
makingus uncomfortable

in school, as some of us suffer from diseases like diarrhea,

dysenteryand skin diseases." The observation schedule revealed that most secondary schools
werecharacterized with poor sewage systems, which was a health hazard to students and the
entire school community.

Therefore,

environment for study and increases

adequate

sewerage

systems

create

a conducive

school retention rates and academic performance,

(Redhouse,2004, Njuguna et al2008 & Freeman et al, 2011).

Overallythe influence of infrastructure based challenges faced by principals on provision of
qualitysecondary education was rated moderate, with means of (M=2.83) for principals and
moderate (M=2.85) by teachers. The principals and teachers means were not significantly
different, (t (124) = 0.189, P>0.05. This implies that the principals and teachers agreed that
infrastructure based challenges

had a moderate

influence

on the provision

of quality

secondary school education.

4.6 Influence

of Government

Policy based challenges

faced by principals

in the

provision of Quality Secondary Education
The study question responded to was: which government policy based challenges faced by
principals influence provision

of quality secondary

school education

in Emuhaya

Sub-

County? In order to respond to this question, research questions for principals and teachers
were asked to rate government policy based challenges that influence provision of quality
secondary school education. The results were as shown in Table 4.8.
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of Government
SecondaryEducation.

Policy

P (n=33);

GovernmentPolicy Based

Based

Challenges

in

the

Provision

Overall

t-Test

of

Quality

T (n=94)
Respondents

Mean

'--.

Mean

Challenges
Costsharing policy

Girl readmission

policy

Teachertransfer policy

Sponsorship policy

BOMmanagement

policy

Staffing norm

Overall Mean

KEY: P= Principals

Interpretation

P

3.56

T

2.62

P

3.72

T

3.39

P

1.78

T

3.19

P

4.69

T

2.93

P

2.75

T

3.05

P

3.25

T

2.80

P

4.38

T

3.12

P

3.27

T

3.01

T= Teachers

of means:

1.00-1.44= Least Influence
1.45-2.44=Less Influence
2.45-3.44=Moderate Influence
3.45-4.44 =High Influence
4.45- 5.00= Very High Influence.
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3.09

t(122)=3.592,P=.000

3.56

t(122)=

2.49

t(120)=-5.828,

3.81

t(122)= 7.446, P= 000

2.90

t(121) = -1.272, P=.206

3.03

t(121)=1.804,

3.75

t(121)= 5.072, P=.OOO

1.477,P=.142

P=OOO

P=.74

t(122) =1.94, P=.055
3.14

rom Table4.8, it can be observed that principals and teachers indicated 'that Free Secondary
Educationpolicy as a challenge had a high influence on provision of quality secondary
education
as their means were; M=3.72 for principals and M=3.39 for teachers. This means

for principalsand teachers were not significantly different as signified by' t-Test (t (122) =
1.447, P >.05). This means both principals and teachers were in agreement that FSE had a

high influenceon quality education.

Interviewwith the SCDE revealed that this policy is faced with a lot of challenges which
includeshortage of teachers causing heavy workloads for the limited human resources due to
a sharprise in enrollment rates. There is also lack of adequate school facilities to serve the
needsof both students and the teachers. More so, there is inadequate funding coupled with
stiffrules of expenditure that fail to appreciate the unique needs of some of the schools.
Principalstherefore emphasized that FSE has lot yet fully succeeded as during the interview
mostprincipals stated that; "FSE is marred with a lot of challenges as funds delay in some
casesthey are forced to send students home, at the beginning of every month so as to bring in
fees.This in turn upsets our learning time, making teachers delay in syllabus coverage."

Teacherson the other hand asserted that FSE has led to reduced personalized

attention for

slowlearners due to crowded classes, as well as the sharp rise in enrolment as a result of the
programbeing implemented has put a strain on their performance,

thereby leading to poor

performancein KCSE examinations.

Duringfocus group discussion students reported that government

subsidy on tuition fees,

teaching and learning materials for all secondary school students in public schools had
lessened their parents'

burden of paying school fees. Though
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they still had to fund

ilfrastructuredevelopment projects and lunch fee. Hence principals are still faced with the
dIallengeof insisting that parents put up infrastructure in schools; provide other learning
resourcesfor their children as in some cases the money comes less not enough for the
)lincipalto carry out school activities effectively (MOEST, 2008).

'-0

Principals
and teachers stated that sponsorship policy as a challenge had a less influence on
provisionof quality education as their means were; M= 2.75 for principals and M= 3.05 for
teachers.The means for principals and teachers were not significantly different (t (121) = 1.272,P>.05). This means both principals and teachers were in agreement that sponsorship
policyhad a less influence on provision of quality education. During the interview sessions
withprincipals they noted that the state of poor facilities in schools is because school
sponsorswere not committed

to initiating and enhancing development

projects in their

respectiveschools. Principals further reiterated that they had continued encouraging sponsors
to develop their schools as provision and utilization of facilities is the responsibility

of

stakeholdersin education (National Policy on Education, 2012).

In as much as the Kenyan government ensures the implementation of the national policy on
educationby providing an enabling environment, teachers asserted that parents were to be
involvedmore in initiating PT A projects in their schools so as to foster quality education;
theyare also to be involved in purchase of resources in schools and more so in putting up
physicalfacilities through PT A projects. This ideal had not been realized because most of the
parentsin these schools were generally poor and could not afford the required amount to
boostthese projects. In cases where PTA projects had been initiated the SCDE observed that
during their spot check on facilities in various schools. During focus group discussions
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structures erected by school sponsors are weak and do not
measure
up to the required standard. More so, there is need to factor in bright needy students
mthe sponsorship programs."

All in all the development

and maintenance

of physical

l

facilities
in educational institutions by communities, parents and sponsors-should

continue to

be encouraged.This is because provision and utilization of facilities is the responsibility of
stakeholdersin education

(National Policy on Education, 2012). More so, lack of such

facilitiesinterferes with learning process (Republic of Kenya, 1988).

Principalsand teachers indicated that Board of Management policy as a challenge had a
moderateinfluence on provision of quality secondary education, with mean ratings of; M=

3.25 for principals and M= 2.80 for teachers. The means for principals and teachers were not
significantly different as signified by t-Test (t (121) = 1.804, P>.05). This mean that
principalsand teachers were in agreement that BOM policy had a moderate influence on
provision of quality education.

The principals

noted that the policy pauses challenges

especiallywhen it comes to the gender of the principal. Most female principals interviewed
reportedthat they were in most cases discriminated against by some BOM personnel as they
lookeddown upon them as weak and not well equipped to manage schools.

Moreso, it was observed that these members at times have their own wrangles which may
hindertheir performance. On the other hand teachers reported that some BOM members were
ill equipped with required knowledge to handle pertinent issues in schools. This is because;
in the past they had committed grievous mistakes when handling cases pertaining teachers
and students' welfare. During the interview with the SCDE, he reiterated that provision of
quality education laid squarely in the hands of the BOM. As Article 55 of the Basic
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EducationAct gives effect to schools' BOM. Studies by Adongo (2012) cited that some

BOM members were domineering and in some cases may want to overrule the principals in
mattersof decision making, thus making school management difficult, culminating into poor

,

performancein KCSE examinations.

It was therefore important for the, various BOM to

revisethe functions of the school BOM as spc1t out under Article 59 of the Basic Education
Act.Which include; promoting quality education for all students in accordance

with the

standardsset under. An ideal which had not been taken seriously, in most schools in the SubCounty.

Principals and teachers

findings showed that cost sharing policy as a challenge had a

moderateinfluence on provision of quality education as their means were; M= 3.56 for
principals and M= 2.62 for teachers. Principals

and teachers

means were significantly

differentas signified by t- Test (t (122) = 3.592, P<.05). The principals mean was higher than
that of teachers, meaning that principals indicated that cost sharing policy had a higher
influenceon provision of quality education. Teachers on the other hand stated that sharing
policyhad a moderate influence on provision of quality education. This means that principals
andteachers did not agree that cost sharing policy had a moderate influence on provision of
quality education.

This policy was implemented

for the purpose

of making both the

government and parents share the cost of educating their children.

However, Principals interviewed reported that the policy had not fully succeeded in some
schools as some parents are too humble to afford the remaining bit. Hence, students from
suchbackgrounds suffer a lot as most of the ti.ne they are sent home to bring school fees and
eventually may be forced to drop out of school. Teachers on the other hand observed that,
100

!hispolicyaffected teaching in the sense that there is poor syllabus coverage. As most of the

time thevictims of this policy who are studen.s, keep on missing lessons due to the fact that
they haveto be sent home every now and then to bring the remaining bit leaving classes with
l

very fewstudents to attend to. During the focus group discussions students stated:
Poverty as a factor makes us not to afford paying school fees in good time
and being sent home leads to missing important/key areas in various subjects
and that we are always overburdened with the load of copying notes which we
hardly understand when we come back to school.
Thisstudy concurs with Imbo (2004) who found that since the introduction of cost sharing, it
has beendifficult for poor communities to have access and to retain their children in school.

Principalsand teachers felt that girl re- admission policy as a challenge had a moderate
influenceon provision of quality education. Their means were M=1.78 for principals and
M=3.19 for teachers. Principals and teachers means were significantly different; (t (120) =-

5.828, P<.05). The principals mean was M= 1.78 less than that of teachers M= 3.19.
Principalsindicated that girl re- admission policy had a less influence on provision of quality
education.While on the other hand teachers were of the view that girl re- admission policy
hada moderate influence on provision of quality education. During the interview with the

SCDE , he reiterated that this government policy states that expectant girls should be retained
inschool up to the time of delivery, so that they don't miss out of classroom instruction.
During the interview sessions most principals said that; "Most girls re-admitted

back to

school produced very good results because they concentrated on their studies and exhibited
minimal indiscipline tendencies."

Despite the fact that the policy ensured bright girls got a second chance to continue with their
education, teachers

interviewed

and focus group discussions
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stated: "most of the girls

/

affected
opt to transfer because of the

embarrassment a~d ridicule from fellow students and

teachers."
This finding is contrary with the study by Banda (2003) which established that remitted students were exposed to disgrace and unfriendly environment

in their previous

schools;
hence their parents opted to transfer them to other schools wher~ lpey adjust well.

Table4.8 shows that, principals

and teachers observed that teacher transfer policy as a

challengehad a moderate influence on provision of quality education. Their means were
M=4.69 for principals and M= 2.93 for teachers. These means were significantly different (t
(122) = 7.446, P<.05). Principals stated that teacher transfer policy had a very high influence
onprovision of quality education. Teachers on the other hand were of the view that teacher
transferpolicy had a moderate

influence on provision

of quality education.

During an

interviewwith the SCDE, he reported that transfer of teachers is done by the Teachers
ServiceCommission. And at times TSC transfers teachers but fails to replace them.

Principalsalso observed that they find it difficult to replace teachers in the affected subject
areasas those subjects may not be taught even up to the time the students are sitting for their
nationalexaminations. Teachers interviewed said that the policy sometimes affects teaching
dueto lack of replacements

in the affected areas. In addition, they cited the policy as

frustratingas some teachers' transfer requests are not effected, thus leading to demotivation
andbum out. During focus group discussions students stated: "frequent teacher transfers
leadto poor performance because we lack proper guidance and syllabus is not completed in
goodtime." Observation of the school registers showed that most of the schools in the SubCountywere understaffed, pausing a challenge to principals. They reported
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that they had to

,

y paysupport staff or vier some vote heads so as to pay BOM teachers. As a result there
laxityon the side of these workers due to poor payment rates.

\

isfactoris in tandem with the findings of the Republic of Kenya (2002) 'which states that
TSC has a weakness in the teacher transfer policy. Such that this has led to teacher
DDbalance
in different subjects and schools as no follow up and replacement

is done

mediately and in so doing principals are forced to employ board of management teachers

so asto fill in the gaps left, which is at times very expensive for the schools. Therefore, the
MOEST (2014) report on teacher shortage emphasized that, TSC would carry out continuous
IlItionalizationof deploying

of teachers

to ensure equitable

distribution

utilizationon the basis of both enrolment and curriculum establishment

and optimal

(CBE) so as to

removethe burden of hiring BOM teachers from parents.

Principalsand teachers

means indicated that staffing norm as a challenge

had a high

influenceon provision of quality secondary education. As their means were M= 4.38 for
principalsand M= 3.12 for teachers. Principals

and teachers means were significantly

different.(t (121)= 5.072, P=.OOO).The principals' means M= 4.38 was higher than that of
teachersM=3.12.Principals

were of the view that staffing norm policy had a high influence

onprovision of quality education. Teachers 0::' the other hand were of the view that staffing
normpolicy had a moderate influence on provision of quality education.

Duringthe interview principals reported that there was a lot of imbalances in schools as some
schoolshad a lot of teachers in certain subject" than others. This was especially so in schools
around urban centers and those that are easily accessible. Observation
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guides showed that

/

Is thatwere just beginning or new had very few teachers if not the principal and deputy
ipal alone. In such cases they were forced to teach all the subjects, thereby not
'ppingstudents with accurate information especially in area where they are not qualified.
ipalsfurther noted that, the only remedy to this problem was employing BOM teachers
brightschoolleavers to stand in the gap.

iewswith teachers and focus group discussions stated: "imbalances in staffing norms
schoolsmakes some teachers in understaffed

subject areas to be overworked,

being

meffective,
hence not achieving quality education." The SCDE on the other hand said that
theTSC had in many occasions failed to staff teachers accordingly, as the office had always
fiDnished
them with teachers' returns and shortages in schools.

Thisissuewas heightened given the fact that, teaching service is constrained by the existence
ofsmall schools (average of 277 students) that are 'not viable and undermine

optimal

utilizationof teachers, with average teaching load of 22.7 lessons per week as compared to
theexpected 27. Therefore,

TSC has to ensure optimal utilization

of teachers through

implementationof cost effective and efficient norms informed by school mapping; schools
shouldhave a minimum enrolment of 180 students to attract provision of TSC teachers and
thatnonew secondary schools should be established except in the more marginalized parts of
Kenya(MOEST, 2014).
Overallygovernment policy based challenges

for principals

educationwere moderate with the means ofM=3.27

in the provision

of quality

and M=3.014 respectively for principals

andteachers. The means were not significantly different as signified by, t (122) = 1.94, P>

0.05.
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4.7Influence of Strategies used by principals in the provision of quality Secondary
Education

The study question responded to was: which strategies are currently used by principals in the
l

provisionof quality secondary

school education in Emuhaya

Sub- County? In order to

respondto this question, research questions for principals and teachers were asked to rate the
strategiesthat were currently being used by principals in the provision of quality secondary
schooleducation. The results were as shown in Table 4.9.
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Influenceof Strategies

Used by Principals

Respondents

in the provision

Mean

of Quality

Overall
Mean

Secondary

t- Test
'-.

P

3.77

3.20

(1(120)= 4.904, p=.OOO

T
P
T

2.62
3.77
2.80

3.29

(1 (118)= 4.571, P=.OOO

P

3.90

3.58

(1(113)= 2.788,P= .006

T

3.25

P

2.90

2.84

(1(120)=.467, P= 641

T

2.78

P

1.71

2.04

(t(116)=-2.680, P=008

T

2.36
4.42

3.88

(t(116)=4.470, P=.OOO

P

3.34
2.29

2.46

(t(117)-1.366,P=.175

T

2.63

P

4.26

3.44

(1(118)=6.118, P=OOO

T

2.26

P

2.29

T

2.69

P

2.94

T

3.32.

Student Teachers

P

2.39

Conferences

T

3.40

Overall Mean

P

3.15

T

2.89

IGAs
EmployingBOM teachers

P
T

Book Donations

In-servicing Teachers

Openforums

Guidance and Counseling

KEY: P=Principals
Interpretation of Means:
1.00- 1.44=Leas1 influence
3.45-4.44= High Influence

2.49
(1(117)=-1.654, P=.l 0 1
3.13

(t(119)=-1.691, P=.093

2.90
(t(118)=-3.857,P=.000
3.02
(t(120)=2.298, P=.023

T= Teachers.
2.45-3.44=Moderate
1.45-2.44=Less Influence
4.5-5.00= Very high Influence.
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FromTable 4.7 principals

and teachers stated that sponsors as a coping strategy had a

moderateinfluence on provision of quality education, with means of; M=2.90 for principals
andM=2.78 for teachers.

The means for principals and teachers were not significantly
l

different;(t (120) =467, P= .641. This means that principals and teachers were in agreement
thatsponsors had a moderate influence on provision of quality education. Interview with the
SCDEreiterated that it is the duty of sponsors of various schools ensured that needy and
brightstudents were well taken care of by facilitating their education.

Principals cited that, together

with school staff, the sponsors

had organized

income

generatingactivities in their specific schools, whereby proceeds got were used to pay fees for
needy students and for improvement

of school infrastructure.

Though

some teachers

observedthat some of these income generating activities were interfering with learning time,
as some students were reported to have been over concentrating
forgetting the core reason for being in the institution.

more on these activities

To add on, during focus group

discussion students stated: "there was unfair distribution of these resources from sponsors."
Therefore it is imperative

to note that provision

and utilization

of facilities

is the

responsibility of stakeholders in education who include the various sponsors (National Policy
onEducation, 2012).

Principals and teachers means indicated that book donations as a coping strategy had a
moderate influence on provision of quality education with means of; M=2.29 for principals
and 2.63 for teachers. The means for principals and teachers were not significantly different;
t (117) = -.1.366, P =.175.) This means that principals and teachers were in agreement that
book donations had a moderate influence on provision of secondary education. Holding book
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donationsin schools was cited as a coping strategy in provision of learning resources in
schools.Interview with the SCDE, showed that on various occasions, Principals had liaised
withthe education office and organized book harvesting days so as to boost the school
librarystocks.

'-.

As a result some schools benefited greatly from well wishers and other stakeholders as they
gotvery useful revision materials.

Though this coping strategy was viewed by teachers and

studentsas a means for acquiring various reading/reference

materials in different subject

areas.Some teachers cited that some of the reading materials were outdated and not in line
with the current syllabus.

More so this exercise

had negative

implications

as some

communitymembers were not in a position to contribute towards this noble course due to
financialconstraints. In addition there was a lot of time wastage as at times this exercise
interfered with

other

learning

activities

thus

compromising

performance

in KCSE

examinations.In the spirit of Kenya Vision 2030, Book Aid International (2017) asserted that
starta library on a mission to contribute to the transformation
globalised and knowledge-

of Kenya's

society into a

driven economy. They further asserted that advocating

and

championing for a lifelong reading culture, nurturing lifelong readers and transforming the
information- seeking habits of the Vision 2030 generation, was key to achieving quality
education.

Fromthe Table 4.9, principals and teachers stated that open forums as a coping strategy had a
moderate influence on provision of quality education with means of M=2.29 for principals
and M= 2.6 for teachers.

The means for principals

and teachers were not significantly

different; (t (117) = -1.654, P= .101. Therefore, the means show that principals and teachers
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werein agreement that open forums in schools had a moderate influ~nce on provision on
qualityeducation. During the interviews principals and teachers noted that, different schools
hadcome up with various coping strategies to help learners air out and solve problems

,

affectingthem in school such as; open forums. Results from observation

guides showed

recordsof meetings carried out on specific days such as class meetings

and dormitory

meetingswhere by students air out issues affecting them, which are handled by the respective
teachers,who help them find solutions through the school administration.

Onthe other hand some students during the focus group discussions stated:
These meeting are sometimes used to witch hunt other members of the school
community as some have been mentioned adversely in matters which they
were not party to, thereby severing the good relationships in schools. Issues
aired out in the meeting lead victimization hence some of us cannot
concentrate in class work.
Karanja and Brown (2012) posited that one of the measures taken by schools to reduce
unrests was open forums or Barazas between the students and the school administration
duringwhich students could air their grievances.

Principals and teachers

stated that guiding and counseling

as a coping strategy had a

moderate influence on provision of quality education, with means of M= 2.94 for principals
and M=3.32 for teachers. The means for principals

and teachers were not significantly

different; (t (119) = -1.691, P> .093. The means show that both principals and teachers were
in agreement that guidance and counseling had a moderate influence on provision of quality
education. Both principals and teachers asserted that this strategy sometimes helped to curb
students' indiscipline, but it was marred with various complications
allocated for the practice, most teachers are not well equipped
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such as; no time was
with the knowledge of

,
llandling
various cases and the fact that the same teachers have overwhelming teaching loads
dlUsmaking
them not to have enough time to attend to learners with issues (MOEST, 2004)

\

During
focus group discussions students stated: "guiding and counseling has helped us solve
various
issues affecting

us in school. Further, schools' busy schedule and lack of personnel

inthedepartment affects its work." Likewise, interview findings with the SCDE, concurred
withAllen (2002) which depicts guiding and counseling as an ultimate icon that addresses
students'behavioral content, taking into account context, global issues, local priorities,
buildingmoral capacities based on rational decision making, social tolerance, environmental
stewardship,adaptable student force and quality of life.

Principalsand teachers indicated that Community Development Funds (CD F) had a moderate
influenceon provision

of quality education. With means of M=3.77 for principals and

M=2.62for teachers. Principals and teachers were significantly different. (t (120) =4.904,
P=.OOO.
Principals indicated that CDF had a high influence on provision of quality education,
whileteachers on the other hand were of the view that CDF had a moderate influence on
provisionof quality education. Principals interviewed asserted that various CDF received had
helpedbuild and improve school infrastructure such as classes, dining halls, and dormitories.
Theyfurther added that the problem experienced with this kind of funds was that at times
they were minimal and took too long to come thereby leading to stalling in the various
projectsthat had been initiated.
Teachers on the other hand noted that the funds were particular very useful but lacked proper
supervision as some of them had been used to put up structures that were weak and not up to
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requiredstandard. Therefore it was important for the CDF committees \to liaise with the
ipals and stakeholders

before

initiating

these projects

so as to avoid cases of

anagementof funds. Interview with the SCDE and focus group discussions cited that
l

ies from CBC, CDF and well wishers as a coping strategy to provision of quality
alucationin various schools in the Sub- County. Observation
llIoolshad infrastructure

guides indicated that most

like classrooms, dining halls and laboratories

which had been

funded
by CDF. This study concurs with Sifuna (1990) and Bogonko (1992) who observed
that government funding

is hardly enough for school equipment.

Hence, Principals are

usually
forced to look for other means to supplement government sources.

Principalsand teachers indicated that PT A projects as a coping strategy had a moderate
influenceon provision of quality education. With mean ratings of M= 3.77 for principals and
M=2.80 for teachers. Their means were significantly different. (t (118) =4.571, P= .000.
Therefore,principals were of the idea that PTA projects had a high influence on provision of
qualityeducation, while teachers on the other hand emphasized that PT A projects had a
moderateinfluence on provision of quality education. Principals stated that PTA projects
wereimportant and that they should be encouraged in schools as they aid learning in schools.
ThatPIA projects initiated in schools were at times a challenge as they took too long to be
completedas most of the parents could not easily afford the specified amounts for funding
theseprojects.

The SCDE and teachers interviewed reiterated that PTA projects present in schools were of
poorquality and did not match the required standards that many at times a lot of funds were
spend on repairing these facilities. Students during focus group discussions
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stated: "PT A

,
projectsin the school help ease the problem of congestion only that their construction ought
tofollowthe laid down standards." Therefore, the development and maintenance of physical
facilitiesin educational institutions by communities, parents and sponsors should continue to
beencouraged. This is because lack of these facilities interferes
(Republic of Kenya,

1988). Department

for international

\

with learning process

Development

DFID (2007)

indicatesthe importance of school facilities in relation to quality education. They further
citedthat differences

in school facilities seem to account for differences

in academic

achievementand KCSE performance in different schools

Principalsand teachers observed that bursaries as a coping strategy had a high influence on
provision of quality education.

With means of M=3.90 for principals

and M= 3.25 for

teachers. Principals and teachers means were significantly different. (t (113) = 2.788, P=

.006. The principals' means 3.90 was higher than that of teachers 3.25. Principals were of
theview that bursaries had a high influence or provision of quality education, while teachers
were of the view that bursaries had a moderate influence on provision of quality education.
Principals asserted that bursaries helped a great deal in aiding the students clear their fee
balances, as the constituencies

allocated some money for all the applicants. They further

noted that this money most of the time came in late and was not sufficient enough to cover
the students' fee balances. Students had still to be sent home to bring fee balances thus
wasting valuable learning time.

Teachers indicated that the funds helped to cushion the problem of fee balances among
learners, but emphasized

that constituencies

needed to revise their criterion on allocation

giving the bright but needy learners first priority so as to maintain them in school without
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bavingto be sent back home for fees thereby interfering i~ their studies. During the interview
withthe SCDE, cited that bursaries from CBC, CDF and well wishers as a coping strategy to
provisionof quality education. This study differs with Sifuna (1990) and Bogonko (1992)
whoobserved that government

funding is hardly enough for school ~~quipment.

Hence,

Principalsare usually forced to look for other means to supplement government sources.

Principalsand teachers were of the view that income generating

activities as a copmg

strategyhad a less influence on provision of quality education, with mean ratings of M= 1.71
forprincipals and M=2.36 for teachers. The principals and teachers means were significantly
different,(t (116) =-2.680, P=.008. The principals mean M=1.71 was less than the teachers
meanM= 2.36. Principals were of the view that income generating activities had a less
influenceon provision of quality education, while on the other hand teachers had a less
influenceon provision of quality education. From the observation guides, it was noted that
incomegenerating activities carried out in schools such as rearing dairy cattle, hiring out
school facilities for different purposes, school canteen could give substantive amount of
moneythat could contribute significantly.

During the interview with principals they asserted that these income generating activities
were not bringing in much, for some of them were mismanaged by the parties concerned.
The SCDE further asserted that proceeds from these facilities were in most cases misused as
the people concerned were not able to account for the money received. But to some extent
the money got helped to improve infrastructure in the school and subsidize school fees for
the bright but needy students.
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Whileteachers indicated that income generating activities were of great value to schools
because
many stakeholders benefited from it due to share investment. Teachers and students
stated:some of these activities wastes learning time as some teachers and students over
l

concentrateon these activities thus forgetting .he core business that brought them to school."
Thereforeit was imperative for the people concerned to use time effectively so as not to lean
onone thing more thus jeopardizing

their studies. This study concurs with studies by

Simatwaand Ojwang (2011) who identified income generating activities within schools as
oneof the viable sources that school management can tap to narrow the budgetary fiscal
deficitbrought about by inability of partners of education to meet adequately their obligation
towardseducation financing. They advocate for mobilization of school resources such as use
ofland, physical facilities and equipment to generate supplementary

income so as provide

necessarylearning resources to run schools effectively.

Principalsand teachers were of the view that employing BOM teachers as a coping strategy
had a high influence
principals and M=3.34

on provision

of quality education.

for teachers.

Principals

The means were M=4.42 for

and teachers

means

were significantly

different (t (116) =4.470, P=.OOO.The principals means were 4.42 higher than the teachers
mean which was 3.34. Principals

indicated that employing

BOM teachers

had a high

influence on provision of quality education while on the other hand teachers stated that
employing BOM teachers

had a moderate influence on provision

of quality education.

Principals employ qualified teachers who have completed their studies and have not been
posted by the TSC to cushion the problem of teachers'

shortages in their schools. Focus

group discussions stated: some of the BOM teachers do a great job, but most of them are not
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,
well equipped to handle the vast syllabi in various subject areas as they lack the technical

TheSCDE and principals further mentioned that this strategy had been c,urtailed in the sense
thatthe employer given a directive stipulating that only those teachers with TSC registration
nwnberswere supposed to teach, yet many do not have the registration numbers as the same
employertakes long before assigning them numbers even after they have applied for the
same.In so doing schools still experience teacher shortages as most principals were forced to
layoff BOM teachers without TSC registration numbers. Yet in his study Mbiti (1981)
recognizedthat the key to the success of a Child's education is a teacher. Whose main
responsibility,is to guide students by giving them instructions. Hence, lack of teachers leads
topoorperformance in KCSE examinations.

Principalsand teachers stated that in- servicing teachers as a coping strategy had a moderate
influenceon provision of quality education with means of M=4.26 for principals and M=

2.62 for teachers. Their means were significantly different (t (118) = 6.118, P= 000. The
principalsmean was 4.26 higher than that of teachers 2.62. Principals were of the view that
in-servicing teachers had a high influence on provision of quality education while on the
otherhad teachers were of the view that it had a moderate influence on provision of quality
education.Principals stated that in- service courses improved teachers classroom delivery as
teacherswere able to embrace current trends in teaching students, thereby improving quality
education.

Teacherson the other hand observed that in- service courses were of great value to them but
cited lack of funds as a major impediment to attendance of these courses. Some of them
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slated that heavy teaching workloads back in schools contributed to not having adequate time
klattendthese courses. The SCDE further reiterated that without attending such courses most
teachers
miss out on important trends in the profession, thus making them incompetent, he
l

therefore
advised principals to encourage and subsidize fees for teachers to. be able to attend

Accordingto Knight (2002) in service Education and Training (INSET) aims at improving
classroomteaching practice
formulatedto stimulate

and is available to teachers. These programs

the professional

competence

and development

are specially

of teachers,

to

improveclassroom teaching practice and to implement educational innovations decided upon
atgovernmental level. In addition, a program in Kenya, The Mombasa School Improvement
Project,built on this approach to professional development showed that teachers supported
within- service as well as external workshop training improved significantly in their abilities
touse child- centered teaching and learning behaviors (Anderson, 2000).

Overally coping strategies had a moderate influence on provision of quality education as
signifiedby means of (M=3.15) for principals and (M=2.89) for teachers. Their means were
significantly different t (120) = 2.298, P=<0.05. This means that principals and teachers did
not agree on the fact that strategies influence provision of quality secondary education.
Principals rated the influence of coping strategies higher (M= 3.15) than teachers whose
mean rating was (M =2.89). Nevertheless the influence was moderate. Principals rated the
strategies used in the provision of quality secondary education higher because they are the
ones in charge of the schools programs, work together with the school management and
teachers in identifying and coming up with strategies that promote quality education. They
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Iy playa major supervisory role in finding out the effectiveness of the strategies used
lid

as accounting officers in their schools, are in a better position to give a report on the

iIfluence
of strategies used to provide quality education in their schools.
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CHAPTRR FIVE
SUMMARY, CONCLUSIONS

AND RECOMMENDATIONS

Introduction

"-.

chapterpresents a summary of the research findings, conclusions and recommendations.
study sought to investigate

selected challenges

ision of quality secondary

education

and strategies

in Emuhaya

for principals

Sub-County.

in the

The study was

sitatedby the need to address selected challenges in the provision of quality secondary
tionin Emuhaya Sub-County. If the challenges were addressed, then quality secondary
following

summary

of the findings,

conclusions

and

Summaryof the Findings
The summaryof the findings of the study were as follows:
5.2.1Teacher based challenges in the provision of quality secondary education.
The study established that teacher based challenges that principals faced in the provision of
qualitysecondary school education

that had a high influence

were, teaching! learning

facilities,in- service and teaching workload, whose mean ratings were, 3.46, 3.51 and 3.85
respectively.The .teacher based challenges that had moderate influence on the provision of
qualitysecondary education were students'

discipline, housing facilities, security around

schoolsand motivation on job which had the overall mean ratings of 2.96, 3.08, 3.08, 3.08
and3.34 respectively.

Overally teacher based challenges had a moderate influence on the

provisionof quality secondary education with mean rating of 3.31, though principals rated it

L8

.59 andteachers 3.04. Interview findings indicated that teacher based challenges faced by
ipalshad moderate influence on the provision of quality education.

Teaching/ Learning

Resources

Based

Challenges

in the ptovision

of quality

'-.
ndary education
The studyestablished that teachingllearning
of quality

secondary

teaching/learning

resources based challenge that principals faced
education

resources

that had a moderate

with

a

mean

rating

of

influence

was

3.025.

The

teaching/learningresources based challenge which had a high influence on provision of

quality secondary education was maintenance of teachingllearning

resources with a mean

ratingof 3.70. While replenishment of teaching/ learning resources, theft of teaching/learning
resources,outdated resources and storage of teaching/ learning resources had overall mean
ratingsof, 3.04, 2.60, 2.95 and 2.98 respectively. Overally teaching/learning

resources based

challengeshad a moderate influence on provision of quality secondary education, with a
meanrating of 3.025, principals rated it at 3.05 and 3.00 for teachers. Interview findings
indicatedthat both principals and teachers agreed that teaching/ learning resource based
challengeshad a moderate influence on the provision of quality secondary education.
5.2.3Infrastructure

Based Challenges

in the provision of quality secondary

education.

The study established that the infrastructure based challenges that principals faced in the
provision of quality secondary

education that had a moderate influence on provision of

quality secondary education with a mean rating of 2.84. Infrastructure

based challenges

which had a moderate mean rating were classroom size, boarding facilities, recreational
facilities, laboratory

equipment,

libraries, sewage system, latrines and toilets and water

supply with mean ratings of3.05, 2.64, 2.87, 3.41, 3.26,2.53,2.71
119

and 2.84 respectively. The

infrastructurebased challenge which had a less influence on provision of quality secondary
schooleducation was electricity supply with

:l

mean rating of 2.29. Overally infrastructure

basedchallenges had a moderate influence on provision of quality secondary education, with
\

ameanrating of 2.84.Interview

findings indicate that both principals and-eeachers were in

agreementthat infrastructure based challenges had a moderate influence in the provision of
qualitysecondary education.

5.2.4Government Policies

based challenges

III

the provision

of quality secondary

education
Thestudy established that government policy based challenges that principals faced in the
provision of quality

secondary

school education

that had a moderate

influence.

The

governmentpolicies that had a high mean rating were; staffing norm, FSE policy and teacher
transferpolicy which had mean ratings of 3.75, 3.56 and ~.81 respectively. The government
policybased challenges in the provision of quality secondary education which had moderate
meanrating were cost sharing policy, BOM policy, sponsor policy, girl re- admission policy
withoverall means of 3.09, 3.03, 2.90, and 2.49 respectively. Overally government policy
basedchallenges had a moderate influence on provision of quality secondary education with
a mean rating of 3.14. Principals rated it at 3.27 and teachers at 3.01. Interview finding
indicatethat both principals and teachers agreed that government policy based challenges
the provision of quality secondary

III

education had a moderate influence on provision of

qualitysecondary education.

120

,
5.2.5Strategies used by principals

in the provision of quality secondary

education.

Thestudyestablished that strategies that principals used in the provision of quality secondary
schooleducation had moderate influence. Strategies with a high mean rating were employing
\

BOMteachers and accessing bursaries which had mean ratings of 3.88 ~d 3.58 respectively.
Whilethose with moderate mean ratings were accessing CDF funds, PT A projects, sponsors,
bookdonations and in- servicing teachers, open forums, guiding and counseling

and student

teacherconferences which had mean ratings of 3.20, 3.29, 2.84, 2.46,3.44, 2.49, 3.13 and
2.90.The strategy which had a less mean rating was income generating activity with 2.04.

Overally strategies that principals use in the provision of quality secondary education had a
moderateinfluence on provision of quality secondary education with a mean rating of .3.02,
thoughprincipals rated it at 3.15 and 2.89 for teachers. Interview findings indicated that
principalsviewed strategies

used by principals

in the provision

of quality secondary

educationhad a less influence.

5.3Conclusion
Basedon the findings of the study, the following conclusions were made.
Theteacher based challenges moderately influenced the provision of quality education in
secondaryschools. The factors that had high influence were, inadequate teaching/ learning
physicalfacilities, in- service courses, and high teaching workloads.

Teaching/learning resources had a moderate influence in the provision of quality secondary
educationin schools. The factor that had a high influence was maintenance
learningresources. While replenishment,

of teaching/

theft outdated and storage of teaching/ learning

resourceshad a moderate influence.
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Infrastructure based challenges
secondaryeducation.

had a moderate

influence

The factors that had a moderate

boardingfacilities, recreational

in the provision

influence

facilities, laboratory equipment,

of quality

were, classroom size,

libraries, sewage systems,
\.

latrinesand toilets and water supply while electricity supply had a less influence.

Governmentpolicies had a moderate influence in the provision of quality education. The
factorsthat had a high influence were; FSE policy, teacher transfer policy and staffing norm
policy.Those with moderate influence included; cost sharing policy, girl-child re admission
policy,sponsorship policy, and BOM management policy.

Strategiesused by principals in the provision of quality secondary education had a moderate
influence. Strategies

that were cited as being effective

in dealing with teacher based

challengeswere employing BOM teachers, in- servicing teachers, open forums, guiding and
counselingand student! teacher conferences.
Strategiesthat were cited as being effective in dealing with teaching/ learning resources and
infrastructure based challenges

were, accessing

CDF, PTA projects,

bursaries,

income

generatingactivities and book donations.
Strategies that were cited as being effective

III

dealing with government

policy based

challengeswere; employing BOM teachers, sponsors, guiding and counseling and student
teacherconferences.

5.4Recommendations of the Study
Withregard to the findings that teacher based challenges had a moderate influence in the
provision of quality secondary

education and the factors that had high influence were
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maintenance of teaching!

learning

infrastructure,

m-servicmg

teachers

and teaching

workload,the study recommended that:
1.

Teachers

should be in- serviced by the Teachers'

Service

Commission

in

l

collaboration

with the Ministry of Education

to be abreast with the current

teaching methods especially in the use of teaching! learning materials.
11.

Employ interventions
provision

that would boost quality education

of adequate teaching! learning resources,

which include the

involving

stakeholders

in

infrastructure development, and providing adequate physical facilities in schools.
In addition,

donor agencies

should be asked to support

the country with

educational resources, such as text books and science apparatus.
Withregard to the findings that teaching! learning materials had a moderate influence in the
provision of quality education and that maintenance of teaching! learning resources had a
highinfluence the study recommended that;
i) Enough storage facilities

should be provided

by the ministry

of education and

teachers to ensure safety, easy retrieval and good maintenance of the resources in all
schools.
ii) Schools should formulate policies of replacing damaged and lost teaching! learning
resources. For instance, the lost and damaged teaching! learning resources should be
replaced at the beginning of the term instead of waiting until the beginning of the
year. This will ensure that there are enough resources for use throughout the year.
With regard to the findings that infrastructure based challenges had a moderate influence in
theprovision of quality secondary education the study recommended that;
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i) The BOM members should be involved in sourcing for more funds from donors to
acquire infrastructure that is important for the successful academic performance.
ii) The principal should improve the infrastructural environment for the schools so as to
improve academic performance in their respective schools.

'-.

iii) The government should allocate more funds to secondary schools for construction of
adequate infrastructure.
With regard to the findings that government

policies had a moderate

influence in the

provision of quality secondary education and the factors that had high influence were FSE
policy,teacher transfer policy and staffing norm the study recommended that;
The government of Kenya through the ministry of education should formulate quality

1.

policies for secondary school educational progress.
The ministry of education should supervise and implement policies laid down by the

u,

government
With regard to the findings that strategies used in the provision

of quality secondary

education had a moderate influence and the factors that had high influence were accessing
bursaries and employing BOM teachers the study recommended that;
1.

Parents need to be sensitized on the importance of providing teaching/ learning
resources and infrastructure in schools in order to compliment the MoE effort in
providing these resources for their children. Parents' sensitization should be done
by the school management

during schools'

prize giving days, during annual

general meetings and also during schools' academic meetings.
11.

The Ministry of Education

in conjunction with TSC should employ more teachers

in schools and provide teachingllearning resources.
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111.

The study recommended

that schools should initiate income' generating activities

to raise funds to supplement resources donated by Ministry of Education.

5.5

Suggestions for Further Research
"-.

Thestudy suggests that further research should be conducted in the following areas which
thisstudy exposed as knowledge gaps.
i) A study should be done on the ways the government can come up with a policy on
financing quality secondary education that targets the needy and bright students.
ii) A study should be done on management

and maintenance

of BOM teachers

III

schools, as a strategy used by principals to relieve regular teachers of the heavy work
load because these teachers do provide a valuable service to the schools.
iii) A study be done on ways of establishing relevance of in-service courses for principals
and teachers as a strategy for minimizing challenges faced in the provision of quality
secondary education this is because some in-service courses seemed not to have had
the intended impact.
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